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Teachers of Engllsh to Speakers of Other

- . Languages aré forever searching for specially
. prepared materials to teach - the different

language skills; consequently their eyes light
up whenever a brochure from their favorite

~ publisher comes across their desks with ESL

. or EFL semewhere in the title. What will be
 suggested here'is that there are plenty of an-
“gnage teaching materals readily available

- which are not sPeelahzed at all. In addition,

 this lack of so-called specialization does not

'detreet from the usefulness. of such’ mater-
Cdals. In: support of this argumeiit, a tech:

o ,'.,mque will be detailed here which uses. readﬂ’y

' =avallable matérials eestmg practlcaﬂy ﬂﬂ'th‘-

- ing,-yet which involve: the students in :real
communication sltuatlens requiring them to.
talk,’ listen, mterpret data take netes and -

| __I.summanze - | | |

One sueh type ef nen-epeelahzed matenal

- consists ‘of- eharts and- graphs of. the kind.."-.
. which" ean ees:ly be found in such. publi- .-
. cation§-as TIME, NEWSWEEK, U.S. NEWS
& ....WORLD REPORT: or. in sales: reperts '
-These eharts and

'newspaper arficles, etc.
‘graphsare collected and mounted on suit-

ably:sizéd ‘cardboard ‘and: the resultifig cards

numbered. The more vaned the typés select-

3.

) type can be kept current as new.o

regulary). A sufficient dumber. of .these ..
~chaits angd graphs should-be collected toen-
- sure that ‘each student has-a: d,,lfferent oneto

~work “from,- ot that ‘& Ierge enﬂugh Sample'-__.:-."‘ ‘must: lecture in, English.

;f-_'._,eq?uate e‘everage .of the ma_]er types

“ing. bégins.’
| phetecepy of eaeh ehart)

-plleh‘?

| ethers can understand him
| '_,eens:ste of a Thai two Iramans ene Indone- -

- - sian, two Kereens one Sameen “and elght--'.

‘barrier- to- understandzng |
. communication in the eiassreem is English

| THE NECBSSITY FOR
SPECIALIZED MATERIALS IN

students. The teacher then explains that in- =
dividuals will be called on randomly and
(uestioned about the kinds of information
their chart or graph communicates graph--
1ea11y Having done this, the teeeher calls

upon a particular student-and the. questten-
(For his use, the. teacher hes a

Bas:cally this use of eharts and graphs_ is

. an exchange-a dlaleg-—between teacher and -
- student concerning a pameular ehart or

graph. Obviously this involves questioning
and " answermg,_but it “also ‘includes .note-
taking as' mentioned earlier. “While one
student is answering the teacher’s Yuestions -

'about hls chart or greph the ethers in the -
“class: are listening and taking notes on. the

basis of the information contained in; the
- exchange.  What does this eetwlty accom-"
Fn:st of all, it requires that .the.
student who is demg the talkmg speak 50 -
If-a. class

Cantonese (a not uncommon’ situation in..

" some schools), the students will spéak Eng-"
~lish . with their own unique aceents Wh.lﬂh .

ed ‘the bettes, e.g., ber graphs Jine: graphs - condtitute - a potenha]-—-mere “ftﬂﬂ redl~: -

ple d1ag_rams theee usmg eb]eets as symbels' .

The - Ianguage" -

The edrds are passed eut te thej-l'_:__-_

.__shew reletnre emeunts of spﬂmfied Pmduets ~and'SG"the situation of tryingto “ﬂdﬁmﬂﬂd-'_. |

{Nete that eharts and grﬂphs of this. aﬂether nen-nauve Speaker ef Engllsh 1s_ :

nesa ear .
Pp - faee 111 hl‘S ether elassreems

7 “contiection,. many. universities emplﬂy non::

‘pative speakers of Enghsh as‘lectirérs who
L am: cenwneed.._'-
' R icate his message
' has *been +presented in. class-to ‘assure. ad'.?.-:fff - -tgﬂ;gﬂlnlﬁzi;‘;ﬂciﬁé‘;;"sli;nadfng i oo 1§1 -
) 7 g, where gthers have fo take notes and getf -
.nee a eelleetmn ef sultabie ‘charts, and

g .' hes been eeeembled clessreem wexk "

.....

Iﬂ tlus

. the ‘contetit flewn aeeurately for. later study,
S g,enera]ly will take pains.to make: hunself.:lf_
o understeed, ’I‘hls IS eepeelaﬂv true m the_



described. Tt may not be trie of some

“person of considerablé status whose attitude

is: strain and understand; I am Wworth
hstenmg to! - Further, in the classruﬂm,

peer pressure is at work and it has beénmy
_ experience ‘that’ in. environments such as
have been outlined here, students will strive
to do scrmetmng about’ the;lr pronunciation. -
motivation ‘to prﬂnﬂunce with =

- lndeed

reasonable: accuracy may actually be higher
than it is in regular pmnunclatmn class

In any evcnt students and teacher alike

should be -encouraged - to' apply  modest .

pressure on -the students to use a “commun-

" icative pronunciation” by such remarks as ..
“I'm “sorry, " don’t. understand,” “Would =

~ you mind repeating that?” and smular mdb’*-
| ,catﬂrs ﬂf Iack of understandmg Lo

Secﬂnd ‘some students are saft—slmken be- f-' 3

cause of. personahty factors -or theirinsecu-.

fity. when it comes to. speakmg English. Be-.-
o mg placed 111 a mtuatmn where they ~have tn

.:

. T

I Br Ted Plalster dlrectﬂr ﬂf the Engn---"'

-hsh Languagve Instltute at- the Univer-
's:ty of Hawml ‘has. taught ESL for -
' fwenty years mcludmg classes in’ Thal- -

BE land}Japan Mlcrﬁnmm, and Amencan-. !
B “For the past ‘three years.he - :' |
- has:also been affiliated with the East- =

.~Sama

 West:Center as’ “Teacher Tramer m Ihe_'..f |
R ESOL Admmlstratnr s prﬂgram e

- speak lnudly ennugh tﬂ be heard in a class-:
- room-by their peers pmvldes deﬁmte mﬂtl-
- vation tu speak up |

Thll'd thls methmd nf generatlng an ex-
~ change ‘between: student and ‘teacher which -

is being recnrded by the other members of -
the class- also serves as a check on-how: wel}_

the students are handling the skill of note-
-takmg 1t is. a s:mple matter fcrr the teacher_ -

[

over, and evaluate them in terrns of the in; o

- 'fnrmauﬂn supphed by the exchange |
Shuuld the tea;:her WlSh 10 stmcture the

Fall 1974

~ classroom mtuatmn whmh has just been

| uther useful Eklﬂ
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not&takmg (and ﬂns would be partu‘:ulaﬂy .

ddvantageuus for students at lower levels of
English- prnﬁclency) he can order the pre-

sentation of His questions. whlle prmdmg-_ |

. the students with a form to fill out as the

information is elicited. - This. might include

such items as: title of . the. graph type of .
-graph, what. the' graph is measuring and so
~ forth. Then ‘as ‘the. students gained Hore
| pmﬁclenc}', ihe sfiucturéd helps would be
* gradually withdrawn until each stiident was
| .takmg his  hotes- cﬂmpletely fmm the dif-

ferent teacher-studefit exchanges. A further
refinemént would be' o tape tecord the ex- -
change between student and. taacher for' .
later hstemng m a’ tutnnal settmg |

The teache‘r can easﬂy check nn-gomg cnrﬂ- o
. prehension. ‘as-the: dialog (which js, real di- -
- alog, rather than contrived, matenals tobe -
memonzcd at hﬂme) prugresses by ca]lmg 'i; -

has been sald thus far and thas mvnlves an— o

Such a prucedure leads =
qmte naturaily to:a cnmplete »su:m:mary at .
“the end.of the-dialog; éither by the student-'f‘
concernmg his* partlcular ¢hart.or graph o1
by SOME . c:thef ‘siuderit fmm ‘his” riotes..
Fmally, _the students’ ;might wiite upa shqrt."'l

" sumimary " of the: data the-graph presents_"-;:-

“(after-all,-a. chart o1 graph 1874 means of -
mpresentmg data: grap‘iﬁcally rathet th%m b}f
“means of; prm*t) ‘o -be handed m and
checked ’oy the” teacher e
“For' th1s type of teac,ff’f"‘-."_ tﬂ be mammally" -
effeauve ‘the: pace. amist be brisk but fiot so
-fast-as to. nverwhelm discﬂurage Of frustrate;' |
the s*tudeﬂt ‘but a’ studen‘t shouid feel some

pressure” -becatise’ pressufe is, just exactly L

what he will’ oftenfeel i the tiniversity (or =
mther) classmom sitgation. - Therefore,- the -
questmnmg covering: ‘the chart or graph and;f O
what it has fo communicate should movéat
a‘steady clip. . Certain: stoek: questions ‘can
be writien out by the-teacher.ahead of time " -
(and this wauld be esp«ecmlly necessary if
‘one -weie: usmg ‘some “kind: -of structured- -
appmach With bEgmnmg students) But -
pmbably the: meost useful-and real quesuons-' e

2 'j will -¢ome . as the' dlﬂ]ﬂg develups natufany R
between teacher and student IR

( commued on page 1 151



(cﬂntmuedﬁ'om Pﬂgﬂ 5J p
Aftér usinig charts and graphs Wﬂh 4 gmup
. ﬂf students what exaetly has been accomp-
| hshed‘? . The students Shﬁ'ﬂld have become:

thnrnughly famniliar ‘with a- wide vanety of
charts and graphs and learned to read and in-

terprét them (for interpreting and drawmg’
- inferences from the charts. wuuld defimtel‘y_

warit to come within the matrix of question-

ifig) -this skill. cannot: help but be useﬁll'_
to ‘them. m theur wnrk Secnnd studentsf :

have been gwen intensive ‘practice in answer-.
ing questions which are’ eal rather than ccm-'

- tnved queshﬂns wlnch arg clnsely related to dlread
| A stUdy of VﬂGﬂbﬂhﬁwﬂﬂﬂlﬁfhﬂlg for which
- students mﬁnchvely feel a heed. With this
'-.';'tf;rcl“nnzua:;!.w.:,F all’. vncabula:y, new of -old, is,

. pitesented ‘in. a -meaningful ‘contéxt.’. What
" bettet myfiﬂ_leam a.‘world like tr;and for

| ', wﬂl he askeﬂ of them m snme uf theu
i classes._

nates. |

._'|'

ﬂﬁwr classes for' ﬂther purposes- -

oéedures suggested’ have been’ cnrﬂpléted

Tha :’t'&achefr then: “l&ctu;es“ from the: chaxt

thus simulating an; actual lecture mtgaﬁun

-Such’ a Tecture. rmght be ];ﬂoked Upon’as’ a’ .
sgrl; ﬂf‘ summary of spmmaries. B BY fﬂ“

e

lﬁedure cuuld well: unpart

‘and: this - afferds ‘the sstudents practmef

“additionad step;” ‘the “terctier ‘could,: |
< lectured frﬂm the t:hart »hnge stﬁrt

Thn‘d students - have been; tﬂklﬂg -
" "f"ﬂﬁteﬁ -and-responding to “qulzzes ‘o their - -
In addltmn both oral anﬂ wntten""_
emﬂplﬂ -~ Han Zaly
:' .' demhie prepa:ratlﬂn fﬂr sununanzmg data:.;___:_ gf;;z{:g df’?‘ ‘several Sharts. OF graphs and-
E o dentsd _”
. One further technique is to show anen: 5*:-’{'5.-5_-.‘-'vmhulary “associated | withs' charts' and-
'f'.lﬂ@d version: of the chart or graph-eiﬂ'ter O drahs :

dmwn Afor. the purpﬂse sketched - Ot tha7 o
. ¢h "'J'."*bﬂard -Or. dlsplayed by means; -of an: o éﬂ

m:erhead pIB]BCt@I—-tG the. clags, afte-r the;r'f .

a ‘feeling of 'real - . Haa
o iplishmeiit - t6:thie- class as they hstenédj; ; agen
am{ "(hupefullyl) un&erstﬂnd with telatltfe?'“.?": Aol
#ise.” Quite:naturally ‘a great number the_:;j [,
sentenﬂes uséd by thie teacher will be unique VL _sadapted fﬂI
oo they e’ 1al

: ;hstemng ‘to what tmght ‘be. called um:nn Charts md Bt

‘trived. ”EnghsIL /To ediry this proce dikré me:
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-speaker of réasﬂﬂabl’? mteﬂlgthlﬂ Eﬂg‘“hf'

- could be bmught in and the students given

| ‘the oppartumty to heax stﬂl annther rendi--
“tion. Repeated exposure 'to the: ‘sameé infor-

-mation ‘" cast in- slightly different - syntax
affords the student’ practice in cngmg with
paraphrased material -and’ should: be:of
assistance to them in lstening to and, comp- L
rehendmg other lectures: The teacher would
have tﬂ exerclse ]udgment on when to: ter-'ﬂ

graph 30,45 10, avmd bﬂredom

oI additmn to practicing the skﬂls we. ha\re '.
eady mentlﬂned, the students are’ ‘“ed to

il-

byseteingltgra'

thﬂ teacher ot ohe of the stu- -

ver a period: of time,. the’ entire

@uld be introduced in cmfext and-

Iepéated e;xposurw Sh{}lllﬂ sufﬁc& tU effﬁct

'_ Much of the: vocabulary used by
,.ocedurer than plclﬂng

L ..._ "i 'H' .::L:-E-..: I ..' .

m@ of the d

rm;r té the class and ﬂns pafﬁclﬂat«pro.5f5-f.*£’:."T.-.hctlﬁt:les Whlch GIBSEJY ﬂPPfﬂmate those

L --,':théy ivill fa¢e in, ﬁme s&gment ﬂf their*ﬁfe
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