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for the Overhead Projector

That wonderful overhead projector offers
a versatility that allows language teachers to
project far more than the usual “transparen-
cies.” Hundreds of items we use each day
project clear, sharp, easily recognizable
sithouettes which capture the attention of
language students while providing a change-
of-pace procedure from ordinary language
lessons.

Free plastic “silverware,” usually dis-
carded after use, provides an especially good
example and some food for thought. For
example, name the fork, knife, and spoon
as you place each one on the projector stage.
Then, illustrate some typically troublesome
problems. The plural of spoon and fork
come easily enough, but when you place
an additional knife on the stage, you have
kmnives, For practicing prepositions, you
can place the knife across the fork, above
the fork, below the fork, next to the fork,
on top of the fork, fo the left or right of
it, or between the fork and the spoon. If
you are teaching comparatives, you can
show that the knife is longer than the spoon,
which is shorter than the fork or the knife,

The possibilities are limited only by your
imagination. Point out an end of one item
which is pointed. Comment that the fork
has more than one tooth, it has feeth. Break
one off to illustrate a fork with a broken
tooth. Some parts of these utensils have
interesting names. For example, there is
the neck of the spoon, the bowl, and the
handle. Qur culture determines a certain
arrangement of these items which is correct
or right. Some items are placed at the left
or right of others. Going back to compara-
tives, you can note that the neck of the spoon
is narrower than the handle.

You can even illustrate some appropriate
verbs for each item. The knife can be shown
to carve a steak-shaped piece of paper (pre-
viously cut but now overlapped slightly.

by Mark W, Seng -

As you cut, move the knife along the separa-
tion to divide the already cut pieces.) You
can stick the fork into some children’s
putty {or insert it if preferred). The spoon
will contain or hold an imaginary liquid. If
you are fortunate to get a clear plastic spoon,
you can actually hold or carry some colored
water or gelatin that will be projected real-
istically on the screen.

Demonstrate these concepts yoursself the
first time, Next time ask a student to operate
the projector for this activity, so you are
free to walk among the class--where the action
is. The mood of the group will change as
they watch a peer call upon friends, asking
them to respond to the various relation-
ships or concepts being demonstrated.

Once the class has become familiar with
the procedure, vou can vary the activity in
still another way, Divide the class into pairs

Mark W. Seng, Ph.D., is an associate
professor in the Department of Cur-
riculum and Instruction at the Uni-
versity of Texas at Austin, where he

~serves as coordinator of adult educa-
tion, He teaches courses in media
in language teaching, learning theories,
and inexpensive media.

of students who will then work together.
Many advantages accrue from dividing the
Jarge class into small groups. Working with
only one other person removes the fear of
making mistakes before the entire class--a
very important factor. Now, each student
spends half of the class time either listening
to or giving directions in the language. The
small group activity again frees the teacher
to move about, observing, monitoring and
helping.

Besides plastic silverware, many other -
objects serve well as opaque “{ransparencies”
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when placed on the projector stage. For
example, a pocket comb not only projects
a sharp picture, but can also be used to
demonstrate a broken tooth next to good
teeth. An ordinary pencil can be given a
broken point. An eraser can remove a line
drawn on a piece of plastic. The tip of a
ballpoint pen can be moved in or out, with
the action observable by students seated at
the back of the room. Paper clips and opened
or closed safety pins also project well. Zip
Or unzip an ordinary zipper while projecting
the action. Coins project as discs illustrating
larger than, smaller than, the largest, the
smallest.  Smaller coins will disappear if
placed on top of larger ones.

Projected images of rubber bands stretch
to illustrate larger or longer, and smaller or
shorter, They snap and break. Medicinal
pills are recognizable by their elongated
shape.

Nuts and bolts can be recognized. You
can screw the bolt into the nut. Staples,
slide frames, and steak knives also work
just fine. Go outside to get a leaf and a
twig with or without a bug, all of which
project well to illustrate both names and
other ideas., One of my favorite opaque
“transparencies” is a jigsaw puzzle of the
United States. The U.S. map enables one to
teach many concepts from the names of the
states {0 prepositional relationships. Texasis
between Qklahoma and Mexico. [t is next
fo Louisiana, bigger than Nevada, etc.

Hold a bendable straw and form it while
saying the appropriate verbs. You are
bending it. It is bent. It is broken—if you
failed to get the right kind. A belt buckle
can be buckled or unbuckled. A key will

reveal itself by its characteristic shape, as

will a fingernail clipper or a toothbrush.
In contrast to a regular stick of gum, Dentyne
1s easily recognized. Paint brushes and clips
(paper, bulldog, or alligator) are also easily
identified when projected.

The silhouettes of paper punches and
clothespins are both identifiable and in-
teresting as are those of nails, screws, washers,
pliers (placed gently), screwdrivers, or even
electrical plugs, which can be inserted into
sockets of extension cords.

Place your own hand on the projector
stage. Then, point out fingers, thumbs
and rings. The list of possibilities goes on
and on., Tongue depressors or light bulbs
(pick the smaller ones for high intensity
lamps) work. fine. Best of all, challenge
your students to find objects they think
will project, Or, ask them to cut some
ordinary paper to make silhouettes.

Paper can be cut into shapes which will
project as intense black silhouettes. At a
negligible cost and without fancy equip-
ment, you can create whatever image you
want in a few minutes. Animals, birds,
geometric shapes and people can all be
produced and provide an illustration of what
yvou want. When vou are finished with these
paper transparencies, store them conveniently
in a manila folder. These opaque transparen-
cies will serve you well for many years to
come,

Ed. Note: This is the first in a series of
articles written for the TESL Reporter
by Professor Seng on how to use the over-
head projector in unustal but effective
ways, He welcomes suggestions from

readers regarding ideas they have found
successful in the classroom.
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A Lively Lesson
with a “Dead” Overhead Projector

It was one of those days that began with
two students talking.

S1: Does she has ¢ beautifidl hair?
S2: Yes, hels, "

Then the beautifully-prepared lesson which
was totally dependent upon the use of the
overhead projector was terminated before
its inception by a brilliant (if not so beauti-
ful} flash from the lamp, and punctuated
with a puff of noxious smoke.

Adaptation in Teaching

Adapting materials to suit the specific
teaching situation is one of the skills con-
sidered essential in a truly effective teacher,
and it is appropriately emphasized in quality
teacher-training programs. Most teachers,
however, are left on their own when it comes
to the equally-important skill of adapting
to unexpected situations. For instance, most
teacher-preparation courses include some in-
struction on the use of the overhead pro-
jector and the creation of transparencies.
But when have either the uninitiated or the
experienced been guided in what to do when
the lamp in a projector fails, a cassette
recorder chews up the tape, or the take-up
reel for a 16mm film is not delivered? For
those who have prepared a lesson around
equipment, only to face the frustration
of having it fail to cooperate, here is a
suggestion of what can be done when
audio-visual hardware fails,

This technique utilizes the overhead
projector as a prop or realia item, and
although the procedure can utilize an over-
head in a situation in which it is inoperative,
any piece of audio-visual equipment (whether
working or not) can be substituted. The
procedure that is suggested here is 2 com-
municative drill which can be used to
introduce, practice, review, or test grammat-
ical concepts, listening comprehension, ap-
propriate responses, and question-formation

skills, The level of 'the students will deter-
mine how long and at what pace the drill
can be used.

Getting Started: The Initial Statement

With the projector sitting anywhere in
the room, the teacher begins by stating
to the class:

I want to use the overhead. What do |

have to do?

Depending on the students’ inclinations
and abilities, answers such as the following
might be given:

We have to move the projector
We have to plug in the profector.
We have to put up the screen.
We have to turn off the lights.

Although you may wait until vou have listed
all the necessary actions involved in using
the overhead, it is probably more effective
to intersperse the development of the above
list with appropriate ‘“inversion/yes-no”
questions such as:

Do we have to move the projector?
Do we have to plug it in?

Do we have to put up the screen?
Do we have 10 turn off the lights?

Numerous teaching points may be empha-
sized through the use of this procedure.
Which ones receive attention, and how much
time is taken on any one, will be determined
by the level of the students, previous instruc-
tion, teaching objectives, and personal
preferences. Only some of the possibilities
are suggested here.

1. New vocabulary such as overhead pro-
jector and the phrase fo have fo (which
occur in the opening statement) as well
as dialect differences (plug infoutlet)
and variants (furn off/tum out)

2. The location of the auxiliary verb in
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English questions and its importance in
determining the tense of the action

3. The necessity of responding with the
same auxiliary that is used in the question,
and confusion that is created in the mind
of the questioner when an inappropriate
change is made, for example,

Do we have to move the projector?
Yes, we can,

4. The unstressed quality of the auxiliary
verb in most English sentences and the
resulting difficulty in hearing this es-
sential cue

5. The separable or non-separable nature of
phrasal verbs

6. The consistent use of the infinitive
following have fo

7. The principle of appropriateness and
register in speaking, for example,

Do we have to plug in the projector?
Yup. Yah., Um-hmm.

Yes.

Yes, we do,

Yes, we have fo plug in the projector.

Note: Since the purpose of this exercise
is to train students to listen for and use
the appropriate verb tense, the third
form which requires the use of the
auxiliary should be required as the
Tesponse,

8. Potentially all English verb tenses, con-
tracted forms, reflexive pronouns, ete.

The Second State_ment

To this point the students have identified
what has to be done to use the projector,
and now we move on to another question:

What should we do first?

Again there will be a variety of answers
from which you must select the acceptable
response(s). Then continue. The next
several questions involve the repeated use
of the inversion question requiring a yves/no
response in the correct register and tense,
New verb tenses can be introduced into the
driil at any time as can tag or intonation
questions.

-~
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The drill follows the general pattern of

the teacher asking a question followed by a
student answering, and it is assumed that the
teacher will randomly select the student who
will respond. The students should not be
able to predict who will be called upon to
answer until the question has been spoken
and an appropriate pause has allowed all
students to prepare the correct response.
In the hypothetical dialog below, ‘S’ simply

Prior to becoming director of the
English Language Institute at Brigham
Young University—Hawaii Campus,
Earl Wyman taught ESL. in Taiwan,
the Philippines, Japan, Canada, and
Saudi Arabia. For the past six years,
he has also been involved in the train-
ing of prospective ESOL teachers.

vefers to that student which the teacher
has selected to give the answer,

Dialog:

T: Should we turn off the lights next?
: No, we shouldn’t,

- What should we do?

We should close the curtains.

: Do you know how fo close them?

Yes, I do.

» Does he know how to close the curtains?

Yes, he does.

- Go ahead . .. Wait . .. What are you going

to do?
I'm going to close the curtains.

: What is he going to do?
. He's going to close the curtains,
: Has he closed them yet?

: No, he hasn't.

: Go ahead . ., Wait. .. Whatare you doing?
: ' closing the curtains,

: What's he doing?

: He’s closing the curtains.

: Has he finished?

. No, he hasn’t.

: Go akead , . . What did you do?
- [ closed the curtains.

. Has he closed the curtains?

S: Yes, he has.

T: What was he doing?

S: He was closing the curtains,

T: Whar should we do next?

S: We should plug in the projector.
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T: Does she know how to plug it in?

S: Yes, she does,

T: Will vou plug it in?

S: Yes, Iwill

- T: Will she plug in the projector?

S: Yes, she will

T: Does she know how to do it?

S: Yes, she does.

T: Go ghead . . . Plug it in
are you going to do?

S: I'm going to plug in the projector.

T. Can vou do it alone?

S: Yes, [ can,

T: Can she plug it in by herself?

S: Yes, she can.

.. Wait. What

This manner of questioning and answering
can be followed for surprisingly long periods
of time for a variety of reasons:

1. The language is meaningful and contextu-
alized--it is the very language that is nec-
¢ssary and appropriate to perform the
kind of tasks in which the students are
regularly involved.

2. The principles of Total Physical Response
are applied. The students are required to
be physically performing the task about
which they are talking.

3. The students become involved in a prob-
lem-solving activity—determining what
must be done and in what sequence, as
well as who will perform the actions,
and then doing them.

4. The teacher can spend as little or as much
time as is necessary on introducing,
practicing, reviewing, or testing any
particular teaching point and with any
particular student.

5. Students associate the activity with reality
and enjoy the opportunity to practice

identifying the correct auxiliary verb to
be used in a situation which is simple and
realistic as well as non-threatening and
entertaining,

In this particular drill the emphasis is
on the auxiliary verb which has a central
position in the formation of essentially all
English declarative and interrogative sen-
tences. By introducing and drilling the aux-
iliary verb in this way, no attempt is made to
restrict students to the use and practices
of one verb temse isolated from others.
Normal speaking situations require the
ability to identify and use a variety of verb
tenses within the same utterance. Further-
more, the identification and use of the cor-
rect auxiliary verb affects the accuracy and
the appropriateness of responses to almost
all questions in English. It is the purpose
of the drill to develop in the students an
ability to hear and to use the auxiliary verb

~used in the question. There may be times

when the student will use vocabulary  or
tenses without yet fully understanding the
meaning. No apology is extended for this.
The strength of the procedure lies in the
reality of the situation which provides an
environment in which the meaning is very
quickly learned and retained.

Conclusion

So what do you do when vour equipment
fails? Use it as a prop to teach your students
how to identify auxiliary verbs and to re-
spond appropriately and comrectly to English
questions, By combining imagination and
flexibility, an effective teacher can create
a lively lesson using a “‘dead” projector.
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Books for professwnals o
From professionals
Communicating Naturally in a Second Language

Theory and practice in language teaching
Wilga M. Rivers

This is a new collection of articles by one ¢f the leading authorities on foreign-
and second-language teaching. it includes a number of widely quoted articies:
“Taiking off the Tops of Their Heads,” “The Natural and the Normal in Language
Learning,” "Rules, Patterns and Creativity,” and “Foreign-Language Acqui-
sition: Where the Real Problems Lie.” All the articles have been revised for
publication, some extensively; so that they refiect the author’s up-to-date views.
The book is suitable for use in teacher training courses, and it will be of great
interest to experienced teachers as well,

Hardcover 254019 $19.95
Paperback 274176 $ 9.85

Speaking in Many Tongues, third edition
Essays in foreign-language teaching
Wilga M. Rivers

A revised edition of a classic coliection of essays by a distinguished writer on
foreign-language teaching. Several new papers have been added, and all the
articles have been significantly updated to refiect the author’s views on issues
of current concern to the l[anguage teaching profession. The articles are accom-
panied by thought-provoking discussion questions that wiil be valuable for
teachers-in-training. Seasoned language teachers will also find these updated
essays enormously useful.

Hardcover 254027 $21.50
Paperback 274184 $ 9.95

Teaching and Learning Languages
Earl W. Stevick

An importiant new book by one of the most dlstmguashed contemporary writers

on ianguage teaching. Teaching and Learning Languages is a very readable,
down-to-earth book for teachers of any language. The author first presents a non-
techinical account of how teacher and students interact, and of how the mind deals
with foreign language data. He then describes several widely used techniques
together with many of his own, discussing their advantages and disadvantages but
always encouraging teachers to take responsibility for their own choices.

Hardcover 248183 $15.95
Paperback 282012 $ 6.95

Available from ESL bookdealers or direct from Cambridge. Send check or money order.

VISA and MasterCard also accepted on orders gver $10. We pay shipping and handling.

32 EAST 57TH STREET/NEW YORK, NY 10022/212 688-8885
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in ESL Textbooks

One area of current interest in reading
comprehension is the role of questions in
enhancing what a reader learns (Durkin,
1980). Ryan (1973) showed that the use of
high-level questions can result in high-level
achievement. However, Andre {(1979) in his
review of research on levels of questions
reported that studies on the facilitative
effects of higher-level questions yielded
inconclusive results. On the other hand,
Durkin (1980) asserted that research has
indicated that questions have positive
effects because they direct readers’ attention
to relevant and related content when answer-
ing them. Furthermore, results of the study
conducted by Raphael and Pearson (1982)
indicated that fourth-, sixth-, and eighth-
grade students and skilled adult readers
who were trained to recognize textually
explicit, textually implicit, and scriptally
implicit questions exhibited superior per-
formance in identifving questions by type,
selecting a question-answering strategy, and
producing a complete and accurate response.

A number of recent studies have focused
on the type of questions found in basal
reading series and standardized tests (Hare
1982; Crowell, Au, and Blake 1983). The
study reported here examined the nature of
comprehension questions in ESL reading
textbooks. The implications of the results
concern the role of such-questions in second
language development and the evaluation of
ESL students’ reading comprehension,

Levels of Comprehension

In this study, Pearson and Johnson’s
(1978) taxonomy was used to evaluate the
nature of questions in seiected ESL reading
textbooks. This taxenomy classifies com-
prehension (questions into three levels:
textually explicit, textually implicit, and
scriptally implicit.

by Joselito W. Lalas

Comprehension Questions

Textually explicit comprehension questions
require answers that come directly from the
text. There is no inference involved, and the
reader can actually point to the answer on
the page. In essence, the reader is “reading
the lines” at this level of comprehension.

Textually implicit comprehension ques-
tions require answers that involve both the
reader’s background knowledge and what is
on the page. The reader needs to infer the
answers because they are not explicitly stated
by the author. Therefore, answers are
drawn from the factual information pre-
sented by the author and the additional
knowledge from the reader’s experiential
background to derive an implicit relation-
ship. In essence, the reader is “reading
between the lines.”

Scriptally implicit comprehension ques-
tions require answers that are not directly
derivable from the text. Answers are drawn
from the reader’s previous experience and
knowledge; hence the reader is involved in
“reading beyond the lines.”

In short, the main distinction really lies
in the information source of the answer—

Textually implicit questions=factual in-
formation from text + reader’s additional
background knowledge. |

Scriptally implicit questions=reader’s pre-
vious background knowledge regardless of
the tactual information presented.

An example of this distinetion may also
be helpful. Here’s a simple story:

Billy had been out skateboarding. His
mother warned him not to go down Beacon
Street because it was too dangerous. Billy
headed for Beacon Street anyway, remem-
bering how great the wind felt through his
hair. He jumped on his skateboard and took
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off. Just as he turned the last corner, he
discovered men working on the sidewalk.
[t was too late to stop and he crashed
through the barricades. Later in the bath-
room, Billy’s sister Barbara helped mend his
knee. Barbara said, *“You shouldn’t have been
on Beacon Street. Wait until Mom finds
out.”

Textually explicit questions:
Who had been out skateboarding? (Billy)

Why had Billy’s mother warned him not to
so down Beacon Street? (because it was too

dangerous)

Textually implicit questions:

What did Billy feel when he crashed through
the barricades? (maybe he was scared or
nervous)

What did Barbara mean when she said, “Wait

until Mom finds out”? (Mom will be angry;
Mom will be sad and cry.)

Scriptally implicit questions:

Where is it safe to go skateboarding? (school
playgrounds, basketball courts, driveways,
gymnasium)

It you were Billy, what would you do when
your Mother came home? (hide and convince
Barbara not to tell Mom what happened,
talk to her about the incident and promise
not to disobey again)

A Textual Analysis

This study involved six ESL textbook
series designed for use in elementary and
secondary schools, The names of the text-
book series and the text features relevant
to the study are described in Table 1.

It can be seen from Table 1 that three
levels of books from each textbook series

Table 1. ESL Textbooks, Levels of Books, Number of Selections, and
Number of Comprehension Questions Used in the Study

Textbook Levels of Number of Number of
Series Books Selections Questions
Analyzed

Elementary

A. Santillana Galloping (1)
Reading Lickety Split (2) 7 71
Program , Able to Read (2)

B. Steps to English 2,3,4 9 225

C. I Like English 2,3, 4 9 27

Secondary

D. English This Way 10,11, 12 9 120

E. Easy Reading 3 90
Selections

F. New English 4,5,6 9 84

Course
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were selected for analysis, with the exception,
of Easy Reading Selections, and three stories
were randomly selected from each of the
book levels. A total of 321 questions from
the elementary textbooks and 294 from the
secondary textbooks were analyzed. All
these questions were drawn from the com-
prehension sections of the reading selections

Joselito Lalas, M.Ed. and Ed.S. in
reading/language arts from Seattle
Pacific University, is completing his
Ph.D. at the University of Washington.
He has worked for the Bilingual Edu-
cation Service Center for Alaska and
the Northwest, Currently, as a private
consultant, he provides workshops
for teachers and aides in the areas
of second language acquisition, ESL
reading, wrifing, curriculum develop-
ment, and materials selection and
adaptation, |

that were read and analyzed. Interrater
reliability between the researcher and a
colleague in categorizing questions by the
Pearson and Johnson taxonomy was .92,

The percentages of questions requiring
responses based on information that was
textually explicit, textually implicit, and
- scriptally implicit in the reading selections
are shown in Table 2.

It can be seen from Table 2 that literal
comprehension questions abound in all the
textbook series analyzed, with the exception
of Textbook A from the elementary level and
Textbook F from the secondary level. In
textbook A, 44.34% of the questions require
responses based on textually implicit infor-
mation and 11.30% of its questions require
scriptally implicit answers. In textbook F,
42.85% of its questions require responses
based on textually implicit information, and
38.09% require scriptally implicit informa-
tion,

Implications for Assessing Comprehension

Given the predominance of textually
explicit questions in ESL textbooks, teachers
should not evaluate comprehension entirely
on the basis of students’ responses to these
literal questions, They should provide
textually implicit and scriptally implicit
questions also. Teachers should be aware

-that ESI. students” performance on less

cognitively demanding tasks (recall and
recognition) does not guarantee success
in such cognitively demanding tasks as
analysis, synthesis, and evaluation. The
ability to use a second language in social

communications is not the same as the

ability to use it in academic tasks that re-

quire higher thinking skills (Cummins, 1982;
Chamot, 1981). Perhaps incorporating more
“reading between the lines” and “reading
beyond the lines” questions could enhance

Table 2. Percentages of Questions in ESL Reading Selections Requiring
Responses Based on Information that was Textually Explicit,
Textually Implicit, or Scriptally Implicit in Stories

Elementary Level

A B C
Textually 4434  99.10
Explicit
Textually 44 34 0.90
Implicit
Scriptally 11.30 0.00

Implicit

92.59

0.00

7.40

Secondary Level

D E F
85.55 §3.33 20.23
12.22 14.16 42.85

2.22 2.50 38.09
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ESL students” internalization of the second
language and their ability to think in the
language being learned. The ESL students’
performance in answering textually implicit
and scriptally implicit questions would
provide teachers with an assessment of how
students can handle more cognitively de-
manding tasks.

This study found an abundance of
textually explicit or literal questions in
ESL textbooks. It is the responsibility of
teachers to enrich the reading materials for
evaluation and instructional purposes by in-
corporating textually implicit or inferential
questions and having the students relate
the subject matter presented in the reading
materials to their prior experiences. Bal-
ancing the types of comprehension questions
used in the ESL classroom, perhaps, is one
of the instructional strategies that can develop
students’ language proficiency and com-
prehension in various ESL tasks.

REFERENCES

Andre, Thomas. 1979. Does answering
higher-leve]l questions while reading fa-
cilitate productive learning?’ Review of
Education Research, 49(2):280-318.

Chamot, Anna U, 1981. Applications of
second language acquisition research to
the bilingual classroom., FOCUS. Ros-
slyn, Virginia: National Clearinghouse
for Bilingual Education (September)
8:1-7.

Crowell, Doris C., Kathryn H. Au, and Karen
M. Blake. 1982, Comprehension ques-
tions: differences among standardized
tests,  The Reading Teacher, 26(4):
314319,

Cummins, Hm. 1982. Tests, achievement,
and bilingual students. FOCUS. Rosslyn,
Virginia:  National Clearinghouse for
Bilingual Education (February).

" Ryvan, Frank.

Dixson, Robert J. 1971. FEasy reading
selections in English. New York: Regents
Pubilishing Company, Inc.

Durkin, Dolores. 1980. What is the value
of the new interest in reading compre-
hension. (RER, No. 19).  Urbana:
University of Iilinois, Center for the
Study of Reading (November).

English this way. 1966.
English Language Services, Inc,
York: MacMillan.

Prepared by
New

Hare, Victoria C. 1982. Beginning reading
theory and comprehension quesfions in
teachers’ manuals. The Reading Teacher,
35(8):918-923.

I like English. 1981,
Scotf, Foresman.

Glenview, Illinois:

New English course. 1979, Encino, (Cali-
fornia: English Language Services.

Pearson, David P,, and Dale Johnson, 1978.
Teaching reading comprehension, New
York: Holt, Rinehart and Winston.

Raphael, Tafty, and David P. Pearson. 1982.
The effect of metacognitive training on
children’s question-answering behavior.
(Tech. Report No. 238, March). Urbana:
University of Tllinois at Urbana-Cham-
paign, Center for the Study of Reading.

1973, Differentiated effects
of levels of questioning on student
achievement, Journgl of Experimental
Education 41(3):63-67.

Santillana reading program. 1977. New

York: Santillana,

Steps to English. 1977, New York: McGraw-
Hill.



TESIL. Reporter 33

o

The ERIC Clearinghouse on Languages and
Linguistics offers a number of services which
are of value to ESL teachers, administrators,
and researchers.  These services include
providing (at no charge} minibibliographies
and question and answer fact sheets and (tor
a nominal fee) computer searches. All can
be obtained by writing to the ERIC Clear-
inghouse on Languages and Linguistics,
Center for Applied Linguistics, 3520 Pros-
pect St, NW, Washington, D.C. 20007 or by
calling (202) 298-9292.

Minibibliographies

The following bibliographies are available
free (in single copies). Multiple copies may
be reproduced. for distribution without
permission. (Please select only those titles
which are of direct inferest to you atf the
present time.)

American Culture

Audiovisual Aids in ESL

(Cloze Procedure

Cognitive Learning Stvles in Foreign Lan-
guages

Developing Communicative Competence

English for Special Purposes (ESP)

Evaluation of Immersion Programs

Foreign Languages in the Middle Grades

French Culture

German Culture

Hispanic Cultures

Innovative Methods in Teaching Foreign
Languages

Language Attitudes of ESL Students

- Language Laboratories

Notional Functional Syllabi

Promoting Foreign Language Programs

Research on Child Language Acquisition and
Second Language Learning

The Silent Way

- Suggestopedia

Teacher Attitudes in the Second Language

- Classroom

Teaching and Testing Listening Compre-
hension in ESL

ERIC/CAL Services
for ESL. Teachers and Researchers

Teaching Composition in Second lLanghages
Teaching Conversational Skiils in ESL
Teaching Literacy in ESL

Teaching Pronunciation in ESL

Teaching Reading in ESL

Teaching Vocabulary in ESL

Testing Communicative Competence

Using Role Plays in Teaching ESL
Vocabulary and Second Language Learning

Questions and Answers

The following Q&A fact sheets are
available free (in single copies). Multiple
copies may be reproduced for distribution
without permission.

Foreign Language Careers: Translation

Microcomputers and Second Language Teach-
ing

Public Relations for Foreign Languages

Testing Speaking Proficiency: The Oral
Interview

Computer Searches

Copies of the following priniouts are
available for US. $10.00 each, prepaid.
Printouts include full resumes of the docu-
ments. Make check payable to: ERIC Clear-
inghouse on Languages and Linguistics.
All searches are updated twice a year.

(906) American Culture

(605) Audiovisual Aids in ESIL,

(535) Audiovisual Aids in the FL Class-
room

(916) Business and Foreign Languages

(42'7) Career Opportunities in Foreign Lan-
guages

(691) Child Language Development/Vo-
cabulary

(9G8) Cloze Procedure

(602) Code Switching

(885) Cognitive Learning Styles in Foreign
Languages

(915) Computer—Assisted Insiruction in

Second Languages
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(391)

(556)
(352)
§393)

913)

(904)
(441)
(453)
(910)

(390)

(871)

(379)
{898)
(399%
014
464)
(907)
(392)

TESL Reporter

Defense Language Institute Teaching
Materials

English for Special Purposes

Error Analysis and ESL

ESL in Elementary Education
Evaluating Competencies in FL Teach-

ers

FL Articulation—High School/College
F1. 1earning in Middle Grades

FLES Programs and Materials
Foreign Language Immersion Pro-
grams

Foreign Service Institute Language

Teaching Materials
French Culture

Games in the FL Classroom
German Culture

Hispanic Cultures

Indochinese Cultures
Languages for Special Purposes
Notional-Functional Syllabi
Peace Corps Language
Materials

Teaching

(881)

(338)
(604)

(909)
(799)
(580)

(633)
(192)
(766)

(714)
(718)
(806)
(412)
(449)

(912)
(886)

Research on Child Language Acqui-
sition & Second Language Learning
Second Language Testing

Studies in Contrastive Analysis for
the ESL Teacher

Suggestopedia

Teacher Training in ESL

Teaching Conversational Skills in
ESL

Teaching ESL Abroad

Teaching Listening Comprehension
Teaching Listening Cﬂmprehansiun
in ESL

Teaching Pronunciation in ESL
Teaching Reading in Adult ESL
Teaching Second Languages to Adults
Testing Communicative Competence
TV and Videotapes in Second Lan-
guage Learning '

Using Music to Teach Second lan-
guages

Vocabulary and Second Language.
Learning
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Book Reviews by Sunny Lam, Venny La;t, and Mark James

Pro Lingua Associates is a new venture
started in 1980 by three long-time staff
members of The Experiment in International
Living’s Schoot for International Training in
Brattleboro, Vermont. Ray Clark, Andy
Burrows, and Pat Moran began by offering
curriculum design and materials development
services and planned to publish some books
whose ideas fit in with their broad, practical
approach to TESL.

They all started as classroom teachers,
so they know firsthand what it’s like to be
locked into a text that doesn’t fit students’
needs, and what it’s like to wing it under
pressure, making up materials as you go
along. They wanted to publish books full
of ideas-new ones and good old ones--and
resource books full of useful information,
that would save teachers a lot of time and
make learning/teaching more interesting.
Their goal was to bring out some easy-fo-
use materials which would free teachers to
be more responsive and inventive.

Their first three titles were The ESL
Miscellany, Index Card Games for ESL,
and Language Teaching Techniques. A
review of each of these books follows:

- THE ESL MISCELLANY. Raymond C.
Clark, Patrick R. Moran, and Arthur A.
Burrows. Brattleboro, Vermont: Pro
Lingua Associates, 1981. $12.50.

Just thumbing through The ESI, Miscel-
lany is enough to tell that this book would
be a valuable addition to any feacher’s
personal library of resources. Further in-
spection confirms intuition..

The book is absolutely full of ideas, lists,
and raw materials about American English
and culture: folk songs, famous quotes,
U.S. Historical milestones, capitals, holidays,
national parks, heroes, government agencies,
road signs, immigrants, presidents . . . you
name it!

Another section of the book includes
lists, charts, and review lessons for a number
of hard-to-find grammar points, and a
sequential checklist of English grammar for
teachers who may have to teach from their
own materials. There are also vocabulary
lists, 63 in ali, each centered around a
specific notion to aid in the development
of communicative activities.

The latter portion of this book is a
compilation of photographs by Peg Clement.
The photographs illustrate the kinesics or
body gestures which often accompany certain
ideas or emotions in an American cultura,l
setting.

According to the authors, The ESL
Miscellany was designed as an aid to teachers
in supplementing the texts they use. All in
all, it should do well as such. It is a veritable
encyclopedia of material that many ESL
teachers should find useful as part of theu
personal resource library.

—Mark Jamesﬂ

INDEX CARD GAMES FOR ESL. Raymond
C. Clark. Brattleboro, Vermont: Pro
Lingua Associates, 1982. $6.00.

Index Card Games for ESL provides
students with fun and excitement in a
language classroom.  Specifically, it is
designed for students to practice pronunci-
ation, spelling, vocabulary building, question-
ing, sentence and paragraph structure, and
conversation. More generally, it is a book
for playing in and with English. An impor-
tant purpose of the approach is to provide
relief from the pressures and ditficulties
which usually accompany the learning of a
language.

The book has six differeni kinds of

index-card activities: matched pairs, sound
and spell, scrambled seniences, categories,

cocktail party and who’s who. Each activ-
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ity is accompanied by a brief description of
the game, its purpose, and necessary prepara-
tion, The explanations are easy to undet-
stand, and students can get the hang of each
game in a short time. Once the activity
gets going, the teacher and students can
participate in it and have fun together. The
games in this book can be adapted for most
all levels. 1 recommend it to those teachers
who are looking for a game book that will
add a few more activities to their repertoire
of ideas to make learning English more en-
joyable for their students,

—Sunny Lam

LANGUAGE TEACHING TECHNIQUES.
Raymond C. Clark, Brattleboro, Vermont:
Pro Lingua Associates, 1981. $6.50.

Langitage Teaching Technigues contains
a collection of twenty-six language teaching
activities for adult ESL learners. These
activities are divided into two categories
which represent the two objectives of this
handbook. Thirteen of the activities are
designed to improve communicative skills,
and the rest are designed to improve gram-
matical accuracy. The author believes

the ambition of the author.

such a division is necessary in order to dis-
tinguish between communicative competence
and linguistic competence. By doing so, he
implies that the difference lies in the focus
of the activities. A communicative activity
focuses on oral output, kinesics, and cross-
cultural awareness, The other kind of skill
activity emphasizes linguistic knowledge
(e.g., vocabulary and verb tenses).

The author attempts to follow a natural
approach in teaching ESL, which is essentiai
for successful language acquisition. The
activities, however, may not fully satisfy
Often they
are manipulative, Although variations
of each activity are suggested, they do not
seem to relax the teacher’s control or allow
more creative opportunities for the stu-
dents to explore the target language.

This handbook is perhaps most help-
ful to ESL teachers with littie or no train-
ing in foreign language instruction. It may
also serve as a reference book of activities
which experienced teachers can use as sup-
plementary material, provided they revise
and adapt the activities to their individual
classes.

— Venny Lai

No one can teach English with completeness.
sympathy than any one man or woman can possess.

It requires more knowledge, wisdom, and

[t requires more reading, more writing,

more study than the hours of the day allow. It results, as does all teaching, in defeats, in re-
grets, and in disappointments. But it results also in achievement, and adds to the very know-
ledge, wisdom, and sympathy it requires. It deals with the intimate matters of the mind,
and so terrifies the thoughtful and sensitive teacher. There are a thousand reasons why you
shouid not begin to teach English, and if vou bave begun, why you should leave for other
fields; there are a thousand reasons, but there are a thousand and one why you should begm
and wh}f those of us who have begun would not stop.

Lou La Brant, We Teach English, (New York: Harcourt, Brace and Co., 1951), p. 312.
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Conference Announcements

=

TEX.TESOL I1 will host the Sixth Annual State Teachers of English to Speakers of Other
Languages {TESOL) Conference on November 2.3 at San Antonio College, San Antonio,
Texas. Contact: Dr. Carolyn Kessier, Biculturai-Bilingual Studies, University of Texas at San
Antonio, San Antonio, Texas 78285,

The Japan Association of Language Teachers, an affiliate of TESOL, will sponsor its tenth
annual international Conference on Language Teaching and Learning at Tokai University
Yoyogi Campus, Tokyo from November 23 through November 25, 1984. Over one thousand
people from several couniries are expected to participate. Proposals for papers, demonstra-
tions, workshops, etc., relevant to language teaching, learning, and/or acquisition are encour-
aged. Before August 1, 1984 send two double-spaced copies of an abstract to Carrie Hansen,
Program Chair, JALT cfo Kyoto English Center, Sumitomo Seimei Building, Karasuma Shijo
Nishi-iru, Shimogyo-ku, Kyoto 600, Japan.

The linguistics program at the University of Delaware announces the Delaware Symposium
on Language Studies VI to be held October 25-27, 1984, Contact: James P. Lantolf, Depart-
ment of Languages and Literature, University of Delaware, Newark, Delaware 19716.

SPEAQ (la Société pour la Promotion de 'Enseignement de I'’Anglais (langue seconde) au
Québec) will hold its twelfth annual convention June 13-16, 1984 at the Hilton International
Quebec. Guest speakers include Stephen Krashen and Peter Strevens. Contact: SPEAQ,
3660 Durocher, Suite 1, Montreal, Canada H2X 2ES.

The fourteenth annual convention of the Hawaii Council of Teachers of English is scheduled
for November 3, 1984 in Honolulu, For details contact: Lynn Henrichsen, Convention
Chairman, BYU-~HC Box 1830, Laie, HI 96762, |

The sixth annual TESOL Summer Meeting is planned for Oregon State University in Corvallis,
- Oregon, July 13-14, 1984, in conjunction with the TESOL Summer Institute (June 25 to
August 3, 1984), Contact: Karl Drobnic or Marianne McDougal, ELI, Oregon State Uni-
versity, Corvallis, Oregon 97331 (Telephone: 503 754.2464).

Employment Opportunities

The Ithaca City School District English as a Second Language Program is seeking three certi-
fied ESL teachers for the 1984-85 school year. The positions are at the elementary, middle,
and high school levels. Candidates should hold or be eligible for New York State ESL Certi-
tication, Teaching experience and fluency in a second language are preferred but not re-
quired. For an application, contact: J. Douglas Hart, Director of Professional Personnel and
Staff Development, P.O. Box 549, ithaca, New York 14851. For information on the posi-
tions, contact Iva Wong at the same address (Telephone: 274-2132).

The New Day School, Sendai, Japan, is seeking a full-time English teacher for children and
adults, - Candidates should be energetic, native speakers with a university degree (ESL/EFL
or related area preferred), teaching experience, and a strong interest in teaching. Familiarity
with “new” frends and approaches (e.g., TPR, CLL, notional/functional syllabi, etc.} is
extremely useful. Two-year contract includes training {(with pay), a competitive salary,
and transportation. Contact: Marc Helgesen, Head Teacher, New Day School, 2-15-16
Kokubuncho, Sendai 980, Japan (Telephone: 0222-65-4288).
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a cm n i. e
as a Second Language 2
An Annotated Bibliography

Book Revxew by Lynn Henrlchsen

TEACHING ENGLISH AS A SECOND
LANGUAGE 2: AN ANNOTATED BIBLL-
OGRAPHY. Wallace L. Goldstein. New York
and London: Garland Publishing, Inc., 1984.
Pp. x + 323. 337.00, cloth.

A distinguishing feature of this new TESL
bibliography is its focus. The intended audi-
ence is not specialist researchers but rather
classroom teachers and schoo! administrators
who wish to increase their understanding of
the various aspects of teaching English as a
second language, Thisis not to say, of course,
that researchers will have little use for the
volume, On the contrary, it promises to be
an extremely valuable resource for those
conducting classroom-oriented research. Pro-
spective users should be aware, however, that
in selecting entries Goldstein has been care-
ful to inciude only those which are “germane
to everyday teaching programs” and has
purposely excluded “overly technical” re-
ports.

For those interested in learning more
about the numerous facets of ESL teaching
and administration, this hefty volume is a
gold mine. It contains 935 entries (con-
siderably more than most previous TESL
bibliographies), and each one is neatly an-
notated (abstracts run around one hundred
words each). Sources for these entries
include both periodicals and books which
appeared in print between 1975 and 1982
(earlier works are treated in the first edition
of this bibliography). Most of the prominent,
teacher-oriented journals in the field-both
British and American--are represented (£LT
Journal, Language Learning, RELC Journal,
TESL Reporter, TESOL Newsletter, TESOL

Quarterly, etc.), In addition, ERIC docu-
ments and dissertations are used as sources.

Although limited to the concerns of class-
room teachers, the range of topics covered
in the bibliography is still quite broad. The
sixteen general descriptors run the gamut
from “Reference” to *‘Audio-Visual” to
“Bilingual.” One complaint about the book
might be that these topics are too general.
“Language Learning” or “General Instruc-
tion,” for instance, are rather nebulous
descriptors. Nevertheless, a key-word
index with almost 400 items helps overcome
this difficulty. With this index, a user can
look up entries dealing with topics as narrow
s “Reagan, Ronald,” “shuffled comics,”
or “relative clauses.”

A few descriptors new to the edition re-
flect current trends in the field. These in-
chide the controversies over delaying oral
production, cloze procedure, and computer-
assisted language learning., At the same time,

“eternal” language-teaching concerns, such

* as the debates over controlled vs. gmded

composition and the role of grammar instruc-
tion, are also covered.

A final bonus is that the hard-bound
volume is printed on acid-free, 230-year-life
paper. In other words, it is designed to last
and serve as a valuable resource for many
years to come. If the $37.00 price seems
high, think of it as an investment in the
future.

Lynn Henrichsen coordinates the TESL
program at Brigham Young University-—
Hawail Campus.,
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For specific skills work. ..

READING—

FENGLISH

BY NEWSPAPER

Using authentic news articles from AP,
- UP! and Reuters, English by Newspaper
presents learners of English with a sys-
tematic approach to reading and under-
standing the English language news-
paper. For self-study or in-class use.

List price: $8.95 Code: 7375T
Prepayment price: $6.70

COMPOSITION—

Mﬁmmﬁeﬁmc/

This beginning-tevel text presents care-
fully structured exercises to motivate and
guide students through interesting and
successful writing activities, all of which
are based on the counseling-learning
approach to language teaching.

List price: $7.95 Code: 7395T
Frepayment price: $5.95
WRITING WORKSHOP

Writing Workshop 1s a practical manual
for students who have reached the high-
intermediate or low-advanced levels with-
out learning to express themselves Clearly
and correctly in writing.

List price: $8.95
Prepayment price; $6.70

Code; 740571

CONVERSATION/
LISTENING
COMPREHENSION—

TRIAL BY JURY

Organized around 12 captivating court
cases, the intermediate level lessons in
Trial by Jury each provide an array of
activities and exercises which culminate
in a mock trial that is guaranteed to be
“arresting.” A cassette accompanies the
text and offers listening comprehension
practice.

List price: $5.95 Code 7370T
F‘repayment price; $4.45
VOCABULARY/CULTURE—

Attifudes Through Idioms

Attitudes Through Idioms collects over
200 common and current American idioms
for intermediate-level ESL classes, and
divides them by cultural attitude into 24
categories, including privacy, honesty,
thinking ability, and hard work.

List price: $6.95 Code: 7365T
Prepayment price: $5.20

‘To request an examination copy, please write Dept. 404018

the language teacher’s best friend

NEWBURY HOUSE PUBLISHERS, INC.
ROWLEY, MASSACHUSETTS 01969
Order Department: 1-800-343-1240

In Massachusetts, call: {617} 948-2840

Main Office: (617) 948-2704




Breathes there the ESL teacher with soul
so dead, who never to him/herself hath said,
“I would really like to know more about .

* using drama techniques to teach ESL,

* developing students’ listening comprehen-
sion skills,

* ysing computers to assist ESL learners,

* games to perk up a dull class,

* ways to get out from under the paper
load,

* recently published ESL materials and

how they work, and/or

* activities to use as contingency plans
(for those times when vour regular lesson
finishes ten minutes ahead of schedule)’?

Since 1967, the TESL Reporter has
published over 300 articles on these and a
host of other, classroom-oriented topics.
Responding to the “Invitation to Publish”
issued in the TESL Reporter’s first volume,
people like you have contributed their ideas,
opinions, and research findings on a wide
variety of topics ranging from games to
guided composition, visual aids to vocabulary.

Box 1830

- Brigham Young University—Hawaii Campus

Laie, Hawaii 967672

TESL Reporter v

~ QOriginally a publication with only a small

.audience in the Pacific, the Reporter now
- has nearly 3,000 subscribers in over sixty

nations. Today, as always, the TESL Re-

- porter continues to encourage the submis-

sion of manuscripts dealing with classroom
topics—new methods and materials, opinions
on ESL issues, research ﬁndmgs and in-
novative teachmg techniques.

In upcoming issues, articles are scheduled
on rapid reading drills, unusual uses for the
overhead projector, the benefits of publish-
ing ESL students’ writing, and the adjust-
ment problems of foreign students. Educa-
tors involved in the teaching of English to
speakers of other languages at any level
(pre-school through university) are invited
to submit manuscripts to be considered for
publication. - Each submission will be read
by an evaluator with expertise and interest
in the topic it deals with. If accepted, the
manuscript will appear in print without
delay —generally, within less than six months.

So, if you have an idea to share with
other English language teachers around the
world, remember the TESL Reporter—the
practical journal with an international
audience.

Non-Profit Organization
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