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The Utterance-Response
Method to Pattern Drill

BY JASON B. ALTER

The Utterance-Response approach 1. Did Susan have time to wash the
represents an attempt to improve dishes? (Almost!) She didn’t quite
upon and go beyond the traditional - finish washing them.
or ordinary structural drill or pattern 2, Did Bill have time to write
drill. Utterance-Response drills pro- the term paper? He didn’t quite
vide the quality of meaningful con- ~ finish writing it.

text and utilize natural, realistic
language, thereby acquaintingthe stu-

dent with patterns, in settings, that CO NTENTS

he can actually use outside the con-

tines of the classroom. The drills The Utterance-Response Method to
are most palatable, both t0 student " Pattern Drill
and instructor. by Jason B. Alter  Page 1
This approach is embodied in a set Your Gestures and Mannerisms: A
of materials that Mr. Roy Collier, - Help or Hindrance?
Mrs. Miho Tanaka Steinberg, and I by Alice C. Pack Page 3
began to work on in the winter of Pari II: A Structural’ Compari-
1964 for use at the English Language son of English and Tongan
Institute, University of Hawaii. We by Ermel J. Morton - Page 5
sought to use language and patterns _ - _ _
that were more natural and less T““‘ig:l“g Pattern Practice With A
stilted or awkward, intentionally guage ©

avoiding the overly formal, the text- by Carla Weustoff  Page 7
bookish, and the prescriptive.

3. Did Ruth have time to address the

Jason B. Alter is Assistant envelopes? She didn’t quite finish
Professor of English in the - addressing them.
"English Language Institute,Uni- 4. Did Dad have time to read the
versny of Hawaii in Hmmlulu. ; paper ? He didn’t quite finish read-
' ing it
Here are some examples from an 9. Did Jack bave time to figure
actual drill, This is part of Prac- his- income tax? He didn’t quite
tice 2, Unit 8, one of two units that finish figuring it.
emphasize dl'llls on **-Ing’’ and *‘To”’ The utterances are in black pring

verbs following other verbs. the responses in brown. This draws
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attention 'to the two-peison, give-
ind-take arrangement of the drills,
All the responses are printed in
the text, enabling the student to prac-
tice the correct responses at home;
this is in accord with the philosophy
that we should be doing more teaching
and less testing. In class the text
is seldom open, except at the very
introduction of the drill,

All of the grammatical items at
issue are presented in the responses,
not in the utterances. Italics and
arrqws indicate these items in the
first response in every regular
exercise; in pattern testingexercises
the firsttwo responses are so marked.
In the drill in question both ““finish’’
and ‘“washing’’ are italicized, marked

by a single arrow,
T EEEE——————

This article is based upon Mr.
Alter’s speech delivered at
the NAFSA Conference in San
Francisco on May 3, 1968.

e .

Notice that the student has other
things to worry about besides the
grammar points; namely, pronoun
shifts in both subject and obiject.
‘“Susan’”  becomes
‘“dishes’’ becomes ‘“‘them.’’ Where-
ver. possible we forced such changes,

to avoid monotony and to add a chall-.

enge.

The utterance serves merely to
elicit the response. In many cases
the utterance is a statement, and
the response is a question. The stu-
dent is thereby given ample oppor-
tunity to phrase questions in English,
a feature that is sémetimes neglected.
In several drills the utterance is a
statement,.and the response is also
a statement. For example, againfrom
Unit &:

Utterance, lhatetowrite letters.
Response. Idon’t mind writing
them.

The goal is to give the student
experience with all sorts of combi-
- nations, rather than the hackneyed
question-answer syndrome alone.

The listening comprehension as-
pect of the Utterance-Response ap-
proach needs mention. The varied
nature of the drills challenges the

student o listen carefully to the -

““she,”” and

engage

utterance. Giving the proper response
requires more than simple substitu-
tion. In this era of large lecture
courses, the student spends a major
portion of his time listening, but may
seldom have a chance to speak. Given
the foreign student’s reluctance to
ask questions in the classroom (even
truer in his non-EILI classes), it is
essential that we build his listeniny -
ability,

Cues Eliminated

Utterance-Response drills have all
but eliminated the need for artificial
cues. In effect, the entire utterance
is a cue, and a natural one. The student
is never faced with the following type
of drill:

Whatever she serves 1S
(does)

Instructor:
all right with me

Student: Whatever she does is all
right with me.

(the children)

Student: Whatever the children do
~ is all right with me.

Instructor:

Virtually never would the foreign.
student (or any student) be asked,
outside the language classroom, to
in-this sort of interchange.
Therefore, why have the student prac-
tice something that he will never use?
Instead, each Utterance-Response
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Your

BY ALICE C. PACK

One of the areas which Teachers
of English as a Second Language seem
to neglect is personal gestures and
mannerisms.  Although  sentence
structure, intonation, and vocabulary
are very carefully controlled, ges-
tures are often used unconsciously
or without any previous study oI
consideration. Many teachers feel
that gestures are' a universal lan-
guage and that  communication by
~sign language is primarily primi-

‘pair is arranged in the form of a
two-line dialogue. An Utterance-Res-
ponse. version of the above would
go like this:

‘U, What’s Helen serving?
R. Whatever she serves isallright
with me, -

U. What’re the children doing?
R. Whatever they. do is all right
with me.

This smacks more of communication,
which is supposed to be the name
of the game.

The Utterance-Response drills are
a part of the saturation process that
should characterize the language
classroom. The student should not

be given time to think in his own
language. The nature of intensive.
activity: suggested here
seems to indicate that communication
is indeed going on. As the drilling on
a particular practice proceeds to its
later stages, as the class seems toO
be catching on, the instructor begins

language

to probe and check on comprehen-
sion by asking impromptu questions
on various items in the drill. These

‘questions are rapidly interspersed

with the actual drilling., This pre-
cedure adds a spontaneons dguality

and forces the student to think about

the meaning of the Utterance-Res-
ponse pair more deeply.
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Gestures and Mannerisms:
AR Help or Hindrance?

tive and natural, thus subject to
only one interpretation. This lan-
guage myth is quickly exploded as
one examines various cultures, True,
there are intercultural gesture cog-
nates as well as word cognates, with
similar and nearly similar interpre-
tations, but every society has its own
peculiar ““sign language’® which:
teachers should search out, then en-

compasg oOr avoid, according to the

meaning and/or connotation.

Ng Tours Today

Recently I took some visitors to
see the industries of our island and
called at the sugar factorynear Hono-
ulu. As we approached the building
I stopped suddenly and informed my
guests that the company wasn’'ttaking
tours that day. When questioned as
to where 1 received this information
I indicated a company official stand-
ing inside the building near a se-
cond story window and replied that
the man in the office had told ‘'me.
When I turned to leave, my guests,
who were very apxious t0 see this
factory, questioned my certain know-
ledge that no tours would be con-
ducted that day. After all, they knew
no one had spoken to me - there
had not been any verbal exchange -
so how could such definite commun-
ication have taken place? This was

‘a perfect example of a meaningful

body movement: The man’shand wave
-~a gide to side rolling movement.
of the vertical open hand--has a pe-
culiar significance in Hawaii*, and
I had clearly ‘‘got the message”’

although to others in the group it

was merely a friendly wave.

Cultural Meaning

ESL teachers must be particularl,
sensitive ro peculiar cultural signi-
ficances of common American and
English gestures as unawareness can
often alienate or unknowingly offend
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students. Young children often laugh
and snicker, ‘or even show shock at
these faux pas and the teacher can
later find the reason and eliminate
his error, but adults are not always
S0 cooperative; mature students are
often too polite to indicate these
feelings.

Samoan Experience

During a workshop in Western Sa-
moa this past summer [ was sur-
- prised to learn that one of the very
common signals for class response--
a beckoning motion with the cupped
hand in front of the instructor--indi-
cates inferior status in the learners:
thus it is disrespectful. Although
this gesture had been used rather
extensively in demonstracions and in
films shown to a group of Samoan
teachers, it was not until the third.
day of a five day workshop when ges-
tures per se were discussed, and the

teachers were asked which gestures

were considered acceptable in Sa~
moan culture, that someone volun-
teered the information that none of
them would use this signal in their
classrooms. (When the gesture was/

Acceptahle

discussed 11 American Samoanative

teachers agreed that it was a dero-,

gatory gesture), When a beckoning
-motion of the finger was discussed,
the response was that this gesture
was even worse than the first--it
would only be used to call a dog!

After discussing various gestures
to indicate class response all of the
Samoan teachers agreed on a ges-
ture that was acceptable to their

Unacce ptable

culture. This was cupping the hand
but substituting a motion which start-
ed from the side to the front and then
back toward the teacher , for the
previous front toward teacher move-
ment. Such a small difference, but
it meant so much, Time spent in
front of 2 mirror practicing this ges-
ture until it became a ‘““natural’’ one
was worth the effort for all the pre-
vious, uncoascious resentment dis-
appeared and there was a feeling of

‘unity or ““togetherness’’ in the work-

shop class. All ESL teachers will
agree that teaching becommes ex-
tremely difficult and learning con-
siderably curtailed when this bond
between teacher and students islack-

ing.
Ask an Informant

There are studies currently being
conducted. in.this field which should
soon be available as helps for teach-
ers. However, every teacher can
usually find a friendly native adult
informant, or better still g small
group oi {riendly informants, and
discuss with them the impact of their
normal, habitual gestures on the stu-
dents and the advisability of adapting,
changing, or substituting these for
nmiore effective classroom gestures.

e il ey o P

* This gesture is variously inter-
preted as ‘‘it’s all over,”” ‘““nothing
today or nothing now’’,. ‘*he’s not
here’”, ‘I don’t have it’”’, ‘‘not
available at present’”, “‘it’s can-,
celled’’, *“1I don’t know’’, etc.
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Partil: A Stru cturalComparison

of English and

BY ERMEL J. MORTON

This is the final part of Dr.
Morton’s article. His complete
dissertation is available from:
UNIVERSITY MICROFILMS, P.0. Box
1346, Ann Arbor,Michigan 48601

Tongan uses a prepositional phrase
in many cases where English uses

‘a clause. Even though he weng is
expressed in Tongan by geongo €ne
_alu‘“despite his going’’ (neongo *‘de~
spite,”” ’ena *‘his”, and’alu " going’’ )
Another example, because he failed
is rendered in Tongan as koe’uhi

'epa 100 ‘‘because of his failing

(koe’uhi ‘‘becausé of,”” ko substan-
tive Predicative, ““‘epe ""his,”’ and
to’o *“failing’’ ). The extent to which
Tongan prepositional phrases are

-used in contexts where English uses:

a subordinate clause is a prominent

difference between Tongan and Eng-

lish.

Tense Markers

Tongan uses function words to
mark tense. ‘Alu ‘‘go’’y ne’e ’al
“" ] Tas T4 _ : .

went ‘oku alu "‘goes or is gomﬁ
‘e alu - “will go’’, etc. On the other
‘bhand, English uses inflection of verbs
in the present and past tenses and
function woxds in the progressive,
perfect and future tense forms. In
imitation of the Tongan verb pattern,
a Tongan will say or write John was
take instead of John took. When he
does this, the Tongan is attempting
to use was as the equivalent of the
Tongan past tense marker na’e, which
is used in an analogous way to the
‘the English verb was in the sentence
Na'e ’ita ja "“He was angry”’ (Na'e
past tense marker, ‘ita “‘to be angry”
and ia ‘‘he’’). In this example, as
in many other examples that may be

cited, the tense marker maybetrans-
lated as was (Na'e ’ita ia, literally

Was angry he). The Tongan is aware

of this similarity and is oftentempted
to use was inEnglishasthoughitwere

SN

a tense marker.

Tongan

Thus the present and past tense
forms of the verb ‘‘be,”” since they
carry .the inflections for tense, are

—often used by Tongans as substitutes

for the pastor present tense markers.
Since English uses the function word
will to mark the future, there is no

problem for a Tongan in the use of

the future tense in English. Some-
times a Tongan, conscious of the need
for inflecting English verbs in the
past tense, will even use was or were
with a past tense form of the verb
such as in Jobp was 100k instead
of John took. Verbs are perhaps the
hardest past of English for a Tongan
to master. | -

Dr. Ermel J. Morton is the Di-
rector  of the Linguistics In-
stitote at Ricks College in Rex-
burg, Idaho.

In Tongan, there are three numbers:

singular, dual and plural with the
plural indicating three or more, The
latter two numbers are marked by
specific function words or number
markers. On the other hand, English
uses the inflectional suffix -s or -es
in forming the plural of nrost nouns.
In Tongan, ongo is a function word
marking the dual number of all nouns,

as: fale ‘“house’y ongo fale “‘houses’.

In the plural, kau is used to mark
the plural number of nouns referring
to persons: . tangata ‘‘man’$ kau
tangata ‘““men”; fanga is used wit
nouns referring to animals, insects
or birds: pato ‘‘duck’ fanga pato
L ¥ 2> . - N
ducks™; and ngaahi is used wit

-nouns referringto things: hala *‘road’’
-nagaahi hala *"roads™. Since English
marks plural nouns by inflection, it is

easy for a Tongan to omit the -s
(or -es) suffix and to say or write
all the box instead of all the boxes.

[

In English, there is agreement

between subjects and verbs in cer-
tain tenses, whereas in Tongan there
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is no such agreement, Consequently,
a Tongan will often drop the =s
from the third person, singular, pre-
sent tense and will say or write He

speak English rather than say He
speaks English, A Tongan also has

trouble with has and hayve - and the
various forms of be in the matter
of agreement. He as difficulty in
correlating am, is, are, was and
were as well as has and have with
the corresponding siibject. Not only
is the problem one of agreement
of subject and verb but the tendency
to use all such auxiliary verbs as
though they were tense markers also
confuses the situation. Since all aux-
fliary verbs in English show the tense
inflection, they tend to seem like tense
markers to the Tongan student of
English, Consequently, a great deal
of drill on verbsisnecessarytoover-
come these problems.

Noun-Genitive Case

The possessive or genitive  case
of nouns also gives some trouble.
Nouns are not inflected-for genitive
case in Tongan although there is one
suffix which carries the same mean-
ing as the English possessive form
of. Note mata i hele in which mata
means ‘‘blade’”, °1 means ‘“‘of* and
hele means *“‘knife’’. A mata’i hele

is
i *‘of”” merely makes a modifier
of the noun to which it is attached,
it cannot, however, be classed as a
genitive form despite the resem-
blances. It is rather a device showing
modification.

Instead of using an inflected form
such as John's in John's book to
indicate the possessive case, longan
uses aprepositional phrase cnnsisting
of the possessive preposition 'a ‘““of’
and a substantive, as in tohi ’a Sione
“book of John'’. Thus, ‘0 T“of © with
its allomorphic form of 'a ““of” is
used in Tongan in a structure sim-
ilar  to the English prepositional
phrase

readily use the English possessive
phrase with of, but must learn to
use such possessive forms as John’s

c:ﬂat,___Maryu}g dress, etc. Some mis-
takes result

possessives.

a knife blade. Since the sulfix -

introduced by of: fale "o
oione ‘‘house of John’ etc. Tongans

in tEe use of English

Since much less difficulty is en-
countexred by the language student in
reducing multiple forms to a single
form than is encountered in expand-
ing one form to many, Tongans readily
learn the use of English possessive
pronouns when the latter parallel the
former in their’* usage. For exampleﬁ
‘eku, hoku, si'eku, and gi’oku, a
meaning *'my’, are readily reduced
to their single English counterpart
gy_. Moreover, both the Tongan and

nglish possessive pronouns are used
in a position before nouns, S0 no
difficulty is experienced in their use
with regard to position. But there are
uses of possessive pronouns which
cause problems. One difficulty with
regard to the use of possessive pro-
nouns is one which concerns the
difierence between the -9 group pos-
segsives and the -e group when used
with verbs. In finding an equivalent
English expression for ’enetaki‘‘his-
leading™ vs. hono taki‘‘his being led,”
'ene tukuaki’i Thisaccusing’’ vs. hono
tukuaki'i ““his being accused,’’ a Ton-
gan sometimes has difficulty in diff-
erentiating active and passive in the
English expression used., The greatest
difficulty in use of possessive pro-
nouns, however, is encountered with
ul?e of the indefinite posses@ves.,Nﬂte
the example: ‘E fefe ha’aku ’aly?
CE *will”, fefe “be how’, Lg%—l?u
““a my’’, ’alu ““going’’). It is difficult
for a longan to arrive at the English
sentence ‘‘How could I go?’ or ““How

could Ipossibly go?’ from this Tongan
sentence,

In view of the fact that English,
as has been indicated, makes use of
function words as well as inflection
for marking comparison of adjectives
and adverbs, and since Tongan uses

function words exclusively, there is
some difficulty for Tongans learning

to use English inflected adjective and
adverb forms such as bigger, biggest,

smaller, smallest, faster, fastest,
farthe_r,_ fartht_ast, better, best, etc.
The difficulty is greatest with regard
t0 the use of the irregular forms,

- both adjective and adverb,

The differences between Tongan
and English in formation of the com-~

(Continued on Page 9)
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_Teaching Pattern Practice
With a IL.anguage Game

BY CARLA WEUSTHOFF

In our Hawaii schools we find many

children who rarely make use of our

basic English sentence patterns and
who have extremely meager spoken
vocabularies. We need to provide
interesting and easy opportunities
for repeated oral expression using
standard English forms. There are
many specific speech concepts and
practices we need to teach and then
the crystalization and expansion of
this knowledge calls for drill,

Is there a flexible oral word game
which can be adapted to different
levels of learning or skill and which
can provide practice in a variety
of concepts, or specific aims which
the teacher has at the moment?

I have used the simple parlor
game ‘I Sp$”’ (oxr *‘I See” - or a
variation, ‘‘I Am Thinking of Some-
thing’’) as a language arts  tool
to develop various responses from
the children, and ‘have - found the
youngsters most enthusiastic par
ticipants. And because this game
seems to fit so well into the prin-
ciples and methodology we have been
studying in TESL., I thought I might
suggest it to you and point out some
of its advantages.

Miss Carla Weusthoff is a 3rd

grade teacher at Fern School

in Kalihi.
- Primarily, the game can prc:via.e
pattern practice in four basic Eng-
lish sentence structures: (1) the
three-part sentence, (2)the inverted
question, (3) the negative response,
(4) the positive response. It allows
- for repetition, replacement of words

and expansion of expressions, and it
highly motivates vocabulary growth.

Method of Presenting. Theteacher

explains to the .children the nature
of the game (which will follow) and
if the children are second graders
or above, she will need to tell them
that although the game they are going

to play will be fun, and may even

become very exciting, it is alearning
device and the rules of the game call
for their adhering to the proper speech
patterns that are being taught. (Other -
wise they will wave and point, saying
“is it dis?’’ or *‘it dat?”’)

Using the correct siress, rhythm
and intonation, the teacher presents
the statement and answer forms -
perhaps the following:

(Child who is IT, or the Leader)

1 see Eumethin3 een
‘L_——-—E‘E \ : t

(Child volun_teeringz to guess)

2 Is it the EeenFEaIanrE_ ?3

(Lzader) No, It is not. Or, No,
it isn’t, Or, Yes, it is.

Because we usually have several very
shy or inarticulate children inaclass
the teacher might, in accordance with
Finocchiaro’s method, have the whole
class repeat these utterances for
sound practice and to gain confidence.
When the whole class has imitated
the teacher for two or three examples,
the teacher may call upon individual
children to repeat alone from their
seats. Then, she may choose a capable
child to be the first ‘“IT’’, and so on,
The teacher needs to stress that
turns to guess be widely given sothat
every child will have a chance to
participate.

Once the sentence - question pattern
is mastered by most of the children,
the objectives of the game can be
shifted to a variety. of other skills,
which will depend upon the nature
of the group-age level, English lan-
guage familiarity, etc.

One can see the possibilities ot
using this game in extremely simple
and controlled form with a group of
very young children, or children from
non-English speaking families. By
utilizing a limited number of objects,
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Oor pictures, a yellow banana, a yellow

pencil, a yellow flower; a red apple,

a red crayon, a red ball; a green
leaf, a green book, a green marble,
the names and identification of a
few colors and of a few common
articles can be taught - along with.

the important statement and question
patterns.

Application

For utilization in the needs of the
second to slow-sixth -grade Hawaii
youngsters, we can find this game
helpful in some of the following ways:

(1) To expand upon the vocab-
ulary building aspect, it involves
identifying objects by the names by
which they are known and making use

of these names. This means using

many nouns and adjectives, and it
works toward overcoming usage of

expressions like ‘‘da kind’’, dis dat,.

- da-blah-ovah-dere, etc.

| (2) It requires muchuse of correct
possessive forms, i.e. ““Is it Mary’s
dress?”’ - not ““Mary dress?’.

(3) It can provide additional sen-
tence usage: ‘‘Please giveusahint,”’
(oxr a clue), and ‘I suggest that we
give up.”’ | .-

(4) It allows for creative express-
ion for the more articulate children

who enjoyenlarging questions to fairly

elaborate degrees as in ‘‘Is it the
green leaves in the patternof Henry's
shirt?’, or “Is it the blue words on
the cover of John’s book?’, etc,
In fact, the child who is ‘“IT"’ soon
develops a tendency to reguire spe-
cific questions - he asks °
on the bulletin board?’’, and the ques-
tioning child is faced with the need
to use adequate language to point
out what he has in mind,

(5) The above paragraph shows.

that the child learns the need and
value of .prepﬁsitional phrases to
indicate just ‘where’ - to show re-
lationships in regard to location and
position. |

(6) The game can be geared to
a limited vocabulary or concept build-
ing area, such as a social studies
vocabulary (items of clothing, etc.)
or arithmetic concepts - geometric

shapes - ““I see something round,

cle, etc.

what pink

Workshqps in

TESL Held at
Church College

Over fifty elementary and second-
ary teachers from Hawaii and the
Mainland participated in two work-
shops in English as a Second Language
during the annual Aloha Summer Ses-
sion of The Church College of Ha-
wail.

During the four-hour daily sessions
participants were given an intensive
introduction to phonetics and TESL
methodology. During the second week
of the two week workshops teachers
demonstrated and, in many cases,
actually taught short lessons that
they had developed to apply TESL
methodology to the problems found
in the classroom.

Summer school officials indicate
that 906 people attended the 1968-69
Aloha Summer Session. Next year
additional workshops will be offered
in English as a Seéecond Language
and many other areas.

something square, a rectangle, acir-

Throughout the progress of such

a game, the teacher observes andlis-
tens to the children. Inrare instances
she may want to intervene to enable
the children to better express an
idea they are struggling to convey.
She may encourage a particularly
shy child to take part. She indentifies
childrenn- who may need individual
help later,

One very practical value of this
game which should not be overlooked
is that in its more general form
it requires no materials at all, ex-
cept the environment, and can, there-
fore, be played anywhere and by any
number of players. It can likewise
be used by the children in their own
social situations beyond the class-
IDDH’];_ '

This article was submitted by

Carla Weustoff as part of her

project in a TESL workshop held

al The Church College of Hawaii

during the annual Aloha Summer’
session.
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English and longan--

(Continued from Page 6)

parative and superlative of adjectives
and adverbs is apparent from the fol-
lowing examples: blgg ;gﬁg , biggest
(mﬂectmn) and lahi 1

“bigger’’ lahi taha “blggest” (use

of function wnrds)- bad)mﬁg} orst
(inflection)} and kovi bad kovi ange

*worse®kovi taha "worst’’.

English [ish makes use of four function
words to indicate comparison; more,
most, less and least. On the other
hand, Tongan uses three function

words to mark the comparative de-

gree .and only one to mark the sup-
erlative. These are ange, hake and
hifo, marking the-comparative degree
and taha used to mark the super-
lative, Note the examples: lahi ‘““hig”’

].Elhl ange “hlgg

blgger gi’i small” 8’1 ange
“smaller’’ “or si’i hifo ‘““smaller
beautiful)more bgauﬁfﬂ) most heau-

tiful or less beautifulyleast beautiful.,
Since the use of function words in
Tongan parallels the use of function
words in English in forming such
comparisons, Tongans readily take
the transfer to the English construc-
tions with no difficulty. As has been
stated, the main difficulty to the
Tongan is in the use of the inflected
comparative and superlative forms of
wdjectives and adverbs.

Adjective Position

The normal adjective position in
inglish is before the noun that the

adjective meodifies as in big house:
In Tongan, this order is reversed

for most limiting adjectives: fale

lahi (fale “‘house’’ lahi “‘big’’),tama-

ST'1 angalelei “w-ﬂ-behaved boy’
oy’

ztamam 1 ngalele ‘well-be-
haved . Problems sometimes arise

for Tc:ngans in the placement of Eng-
lish adjectives, but there are not so .

many prohlems of this sort as in
the placement of adverbs.
The greater number of problems

with adverbs result mainly from the

ahi ange

to_go, only early.

or lahi hake-

wide wvariety of adverb positions that
are possible in the English sen-
tence, Only is an example of an ad-
verb with exztreme flexibility of use
in English. Note the following exam-

ples: Only he wanted to go early,
He only wanted O early. He
wanted onlv to go earii; H

e wanted

He wanm'
£o early. The comh nation He wan

to_go earlg only is not llkely. Such
a variety of positions for adverb

confuses a Tongan, as Tongan has

.very few adverbs that may occur in

positions™ other than a position next
to the verb. Eakamolemolg ‘““please’”
and na'a ‘‘perhaps’ are among the
few adverbs that may occur else-
where than next to the verb and even
they are not moveable as many Eng-
lish adverbs are.

Adverb Position

Most Tongan adverbs follow, and
a few precede, the verb or adjective
they modify. Some meanings that are
expressed with an adverb in English
are expressed in Tongan with verbs
accompanied by a tense sign, as:
Na’e tuai ’ene lele ‘“*His running was
sIow (Na'e past tense marker tuai

“slow’”, ene “‘his’’, and lele ‘‘run-
ning). An axample of this us usage is
the fc:ullawmg Na'e ’ikai te ne ‘alu

‘“He didn’t go’’ (Na'e past tense max -
ker, ’ikai ‘“‘not”, te an allomorph
of the so-called conjunctlun ke which -
is a function word used wn:h verbs in
noun clauses, ne ‘‘he”’, *alu “go’’),
In this example, *ikai ° nE'E" appears
in the verb slot following a tense
marker and hence must be classgified
as a verbal.,

Tongan adverbs modifying adjec-
iives usually follow . the word they

very 131:%

modify as 1ah1 aupito

(lahi ‘“large” and aupito ‘‘very’’).
Q0me Tongan adverb modify adjec-
tives, however, precede the ad;jectwe
as fu u lahi “exceedmgly large®’.




Fall,

i he 'ene ha’u is also_equivalent in
meaning to the English clause when
he comes referring to future action,
As is common, more or less, with
most languages, a number of Tongan
Prepﬂsitiunal phrases be;g-inning with
i ““in or at’’ or ki “to’” are equiv-
alent syntdctically to a direct object
or goal in English. The same 1s truc
of some English prepositional phrases
-and Tongan direct objects or goals..
- For example, in English we say

7 saw to the man

literally * -
““I”’, mamata

past tense marker, ku

“see’”, ki ““to’’, he T'the’’ and tang-

ata ‘““man’’). Othér similar Tongan
verbs requiring preposjtional phrase
following them are tokoni ‘‘help’,
sio ‘““see’’, 'ofa ‘‘love” and manako
TTike’’. Each of these verbs is nor-
mally followed by a prepositional
phrase beginning with ki or i that
is equivalent in meaning to the cor-
responding English verb followed by
a direct object or goal."Note the sen-
tence He helped me which is equiv-
alent to the Tongan Na’a né tokoni

kiate au (Na’'a past tense marker,
ne **he’’ tokoni. ““help’’, kiate an

inflected form of ki meaning '‘to’”

and au ‘““me’’). The reverse situation
is true of the verbs which in Tongan
are transitive, taking a direct object,
but in English the same idea is
expressed by a verb plus a prepo-
sitional phrase. For example, the

Tongan sentence Naa nau kataii
[ 3

ia “*They laughed at bim” (m’ past
tense marker, ‘““they””, kata'i
‘“laughed at’’, ia "‘him’’)may influ-
ence a Tongan to say ‘‘They laughed
him’’, leaving out the preposition at.

Syntax Comparison

The syntactic constructions of Eng-
- lish are much more complex than
Tongan. Tongan does not have as
many complex sentences, especially
those containing severxal subordinate
clauses. This complexity of English
syntax creates many problems for a
- Tongan learning English. However,

because of limited space, it will not
be possible in the present article -

to treat all of the problems of Eng-
lish syntax met by a Tongan learning
English.
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New Llinguistics
Journal Issued
In New Guinea

Pacific area language and linguis-
tic studies were entiched recently
with the publication of KIVUNG, the
journal of the Linguistic Society of
the University of Papua and New
Guinea.

KIVUNG, according to Andras Ba-
lint the editor, was formed in Oct-
ober 1967 with the aim of promoting
research in English, in Melanesian
Pidgin, in indigenous languages, and
in general and applied linguistics.

In this first issue of what 1s hoped
to be a quarterly publication a selec-
tion of papers from the first annual
conference is given. Francis G.John-
son, Foundation Professor of English
and President of the Society, dis-
cusses. English ‘‘supersententials’’.
The use of the computer in ling-
uistic research is described by Max-
well H. McKay, Foundation Professor
of English and President of the S0-
of Mathematics. Two papers, given
by John R, Prince and Andras Balint
present contrasting views of the time
concepts of Papuans and New Gui-
neans. A new approach to dialect

study is suggested by Bjorn Jer-

nudd, Secretary of the Linguistic
Society of Australia, Andrew Taylor
gives a socio-linguistic view of the
language situation in a Papuan vil-
lage. Problems of emphasis and con-
trast in English nominal construct-
ions are analysed by English Lec-~
turer, Don Stokes.

To become a member of KIVUNG,
the Linguistic Society of the Univer-

-gity , of Papua and New Guinea, a

payment of ten dollars will provide
a corporate membership; and five dol-
lars will provide an individual mewn-
bership. KIVUNG, the quarterly jour-
nal of the society, will be sent free
to members in either classification.
Subscriptions should be addressed
to. KIVUNG, P.O. Box 1144, Boroko,
Port Moresby, T.P.N.G.
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Education Survey Reveals 2312 ESL
otudents in Hawaii Public Schools

The public schools of Hawaii have

about 2,312 non-pative - speak-
ers of English enrolled, according
to figures found in a Survey of Non-

English Speaking Students Attending

the Public Schools in Hawaii, Re-
search Report No. 38, published May
23, 1968, by the Office of Research,
Department of Education.

This number was obtained in a
a survey which received responses

from 190 out of 208 schools included
- in the initial survey, o
This number, which represents 1.4

per cent of the total public school -

enrollment, was obtained from the

responses. of the 180 schools that

completed the survey questionaire.
This count breaks down into the fol-
lowing groups: Samoan 611, Japanese
416, Philippines 337, Tlocano 335, Can-
tonese 142, Tagalog 121, Chinese (Dia~
lect not determined) 90, Korean 40,

Spanish 39, Visayan 37, Mandarin -
34, German 21, So, Pacific 20, French
14, Chamorro 10, Tongan 9, other 36.

These students are found in grades
K-12 with a slightly heavier con-
centration in the lower grades.

With 158,418 students classified as
native-speakers of English enrolled
in all public schools in the state,
perhaps it isn’t too surprising to
find that of the teachers surveyed,
none had a teaching certificate in

TESL and only two had master’s de-
grees in TESL, Very few had had
TESL. practice teaching experience.,
Many had- attended workshops and
institutes in TESL. -

Hawaii News

We were all surprised and -sad-
dened to hear of the dedth of Dr.
Richard C, Sittler on June 18, 1968.
Dr. ©Sittler was Chairman of the

Department of English as a Second
Language; the University of Hawaii.

" Mr. Ted Plaister has accepted the

position .of Chairman of the Depart-
ment of Englishas a Second Language.
‘Assisting him will be Charles W,
Mason, who will be Director of the
English Language Institute compon-
ent of the department.

In-service workshops in TESL were
conducted in Tonga, American Samoa,

‘and Western Samoa during June by
- William D, Conway and Mrs, Alice

C. Pack of The Church College of
Hawaii English Language Institute

-at the request of the Church School

system owned and operated by the
Church of Jesus Christ of Latter~
day Saints. -
One week was spent ineach country
showing films, conducting classes,
holding individual conferences with
teachers, and visiting classes,
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