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:I'“-Feedback= An 'Anii- Madeirization

Compound
BY HENRY M. SGHAAFSMA .

The goal of second~language teach-
ing is that of giving the students
mastery of a gkill, but the compli-
cations arise when we realize that
the particular skill which we wish

to pass on is a social skill, and

as such differs from other learning,
both skill and content, at many points.,
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There is one very impoxtant part
of second-language teaching in a
classroom situation of which the tea-
cher must, if he yearns for success,
have a complete knowledge. Since
we are, by any methodics, teaching
a gkill, the judgment of progress
or nonprogress is of the essential.

To ignore it for even a short time

is to invite classroom madeirization
and, almost surely, to court com-
plete failure. The teacher must reg-
ulate his teaching by feedback and
devise every means possible to insure

as much repetitive feedback as poss-

ible. The term Ifeedback is one
borrowed from cybernetics. and as
applied to second-language teaching
stands for a form of mnegative or

Ppositive reinforcement,

Any educational attempt should be
one of regular progression toward
a known goal. It seems important
that the goal in second-language
teaching also be stratified so that
levels of accomplishment can be
talked of. The major goal of acceptable
speaking, reading, and writing is just
too all-fired immense. Theattainment
of these level-goals is the effect of
a chain of planned movements. The
classroom possibilities of feedback
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computation are three-fold with one

tangental adherent: »
1. Teacher-to-class andclass-to-
teacher,

2, Class~to-teacher and teacher-
to-class,

3e Pupll-tn—pupll and teacher ob-
servation,

4. Reportage of outside class ex-
periences by pupils to teacher and
class. .

Most important from a methods-
view is the teacher, since only he
knows what has to be taught, how it
should he taught, the degree of learn-
ing which is requiredy and the means
of attaining this. He regulates his
progression by the adjustment of his

pace accoxding to the positive and

negative feedback signals.
Though feedback is an important

factor in the teaching of both content
and skill subjects, there is a dif-
ference in its relative importance
as it applies to each discipline. It
should not be put forth that there are
no elements of skill in content subjects
(history, geography), nor should it
be said that there is no content in
skill subjects; rather that skill or
content - predominates depending on
which type of Iearm.[lg one is re-
ferring to.

Mathematics

Second-language
mathematics must be specially cate-
gorized, as in. both of these each
progressive step depends on an ac-
quired skill or skills: the material
is cumulative and must be mastered
logically and sequentially. Failure at
any single step vitiates the remainder.

Although we can generally classify
‘madthematics and second language
learning together, language presents
one aspect not shared with. mathe~
matics., That is, the medium of in-
struc;iﬂn is also the material of the
class: - We . use language to teach
language. This increases the impor«
tance of structurmg and the role of
feedback
... The usual means nf gathermg feed-

N back information is through- exam-

inations: In predominately content- .

centered subjects these may satis-

- factorily take place at long intervals,
Unfortunately, a sumlar long-mterval N

learnin and

syStem has been carried over to
second-language teaching. Skill cen-
texred subjects require frequent feed-
back signals if progress is to. be
rehably governed, The teacher must
have - feedback information from
class-to-class, if not from minute
to minute,

Skills

We are in second-language teaching
working with receptive and productive
skills. bSince this is the case, the
feedback signals will take the "form
of overt responses, either verbal or
nonverbal. The responses may be
immediate or delayed.

These verbal and nonverbal signals
on which we are so dependent are
indeed a complicating factor, since
in teaching verbal skills our slgnals
are conditioned by the efficiency of
our teaching, A vicious circle indeed,

when we also realize that the verbal

signals during the teaching of recep-

tive skills (hearing and reading)must
be expressed in the idiom of the
productive skills (speaking and wri-

-ting. The superior teacher depends at
the beginning levels on non-verbal

feedback signals, though the feedback

information obtained from these sub-~
conscious motor responses is not the

reason for them, The creation of these

signals themselves is a part of the
totahty__ of the language leaxrning pro—-

cess.,

Productive skllls monltur them-~
selves. In the classroom the creation
of these skills is in the same way
dependent - on the receptwe skills.

- The student prodices in response to
verbal stimulation,

- This is quite different from non-

- classroom activity where productive

skills are to a great extent dependent
on non-verbal stimulation. One of
the greatest prahlems for the second-
language student is the transferring

~ of skills mastered in the classroom

to the outside world inthe cases where
they have not learned to respond to
a nonverbal stimulus. -

All classroom activities are sub]ect

- to feedback, exposition and explana-

tion 'as . well as practice and con- -
“solidation, It is of no use to'the tea-

- cher nor the student to-press on if

(Gﬂnt on page 11)
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