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TRENDS IN THE TEACHING

OF READING

By Virginia French Alen

_ Some_ thm;y ye__&r_s have passed since
Michael West developed his NEW METHOD
READERS, primaily for  schoolbeys in
India. For many years thereafter, the main
thrust of reading instruction was toward
smocthing the road for non-English speaking
- students, first by limiting the vocabulary and
- then by controlling the grammatical
constructions used in the materials. The aim
was to enable leamers to read Eaglish
‘without -encountering dlscnuragmg
difficulties. .
Today this effort pemsts and it is still
‘peeded—in order to encourage students and
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give them the satisfaction of readily grasping
ideas through the medium of pnnt In recent

Dr. Virginia French Ailen, a well
known authority on TESL, is the author of
several texts, including People in Livingston.

- This address was delivered at the TESL
Conference, University of Hawaii in January

- 1973 and is part of the working papers for

that convention. It is reprinted through the
courtesy of the East-West Center, Vernon
Bmkley am:i fairy Sﬂ’lit’l mrdmatm

times, hﬂwevﬂr teachers have become
increasingly aware of the need to train
students to -cope with unsimplified prose,
the kind of prose fﬂﬁﬂd in matenals for -

native speakers.
There are several reasons fnr this shift in
emphasis. QOne reason - related to

contemporary recognition nf the fact that
the reading of written English requires
special skilis beyond the skills needed for
understanding the spoken language, because
most conversational speech is dszerﬂnt from
most wntten prose.

In the history of TESOL, there used to be

a time when it was assumed that writing was
simply talk written down—give or take a few
features of intonation apd punctuation used
- by one medium and not by the other. It was
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further. assumed that- any semnd -language

learner who had mastered the rudiments of

oral English could easily learn to read
knglish since writing was merely a *record”
of what is spoken. One seldom hears such
claims nowadays. As David Eskey pointed
out in a recent TESQOL QUARTERLY,
“Anything that can be writien can in theory
be said, but the kinds of sentences that
actually get said and the kinds that actually
get wriiten are by no means identical.”
Consequently, there has been a significant
shift of attention toward sentence types and
grammiatical  constructions  commonly
written and read, but seldom heard. Some
types of contructions that are never learned
by TESOL students for conversational
purposes have to be taught for reading.
These include pattems with - transposed
elements, e.g., adverbial clauses in initial

position {e.g., Although most people deplore
- it, graffiti is widespread) and prepositional
phrases in  imitial  position—often
accompanied by inversion of subject and
verb—(e.g., Of special interest 1o teachers is
the Language Methodology Center).
- Participial constructions of various kinds
- also present great difficulties, since they are
rarely taught for oral communication yet
frequently oceur . in -written English.
Furthermore, they may tum up anywhere in
the sentence ;

Exampies

Funded by the Of’f ice of Education, the
project ‘will begln on March 1.

It occurred at a meeting eaffecf by !&e
dzsrrzcr superin tendent

fncfude::f in t&e ﬁfwﬂuﬁmm were

comments - by teachers planning to attend |

z‘}ze meetmg scheduled fﬂr January 3.

'Smce such patterns occur repeatediy in .

written discourse, there is currentiy much
stress on. - these patterns
intérme diate and advanced TESOL students.
- ¥or 'more " precise identification = of
- grammatical constructions commmly found
~ in expository ‘prose, teachers are indebted to
. a -number of linguistic. studies. -
- 'Mclfﬂnﬂﬂ]ne_ in- a- cnmputer stud}f ::}f

in classes for

. Jean
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engineering textbﬂﬂks discovered many
- instances of postponed subjects after It and

There. She also found an extensive use of
nominalization, a3 well as  many
prepositional phrases wused as noun
modifiers. Most of all, she found much use
of passive constiuctions. An interesting
sidelight upon this last point is provided by
an article by Louis B. Trimble in the current
issue of the English Teaching Forum. The
article maintains that “it is inaccurate to say
that passive constructions occur more
frequently in technical writing than
elsewhere, “because many of the so-called
passive constructiops found in scientific
prose are actually sfafive constructions. A
stative construyction, like a passive, consists
of a form of BE plus the past participle form
of a verb, but statives differ from passives in
at jeast three ways. First, they express states
or conditions rather than -actions or
processes; second, they may not eccur with
an optional agent or instrument; and third,
they may not co-cccur with adverbs like
slowly. Hence the following is an example nf
a s.tatwe cﬁnstructmn

The wells are located near the perimeter.

Whereas the following illustrates the passive
construction:

The heat is reufculated in the fuel-vapor

Zone.

Though this é:listincticm between passive .
and stative constructions should doubtless
be made, the implications of the
McConochie - study for the teaching of
reading remain valid. She concluded that
TESOL students need not only to learn how
to forin the passive; but also to attach
meaning to many irregular past participle
forms which are often.touched very lightly
in TESOL classes. All. too. frequently, .
students are sent off to memorize long lists_

-~ of irregular past participle forms, without' -

much chance to master -them. What

.~ advanced students need is guided practice in

reading material comparable in difficuity to -
what is -read by their - English-speaking

counterparts. If the reading component of =
the course deals exclusively with mmphﬁed-?
| matﬂnai fmm ‘which troublesome “patterns’

(cm:tmued fm pﬂgf? 3-5)
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A LESSON IN CREATIVE
DRAMATICS

Page 3

By Eloise Hayes and Richard Via

Creative drama is not intended to produce

acting skill, but rather to help children
become more aware of life, see their physical
surroundings with delight, develop empathy
towards others, and develop more faith and
confidence in themselves. The increased
language flow and growth in vocabulary are
~ outcomes of a process in which the mind
becomes . free so that ideas run through it
easily and flexibly, and the body becomes

chhard Via, professional stagmnanager

on Broadway ''took - Hello Dolly to

Japan for the State Department.

IR He hecam interested in drama
as a means of teaching ESL and returned as a
Fulbright Scholar to Japan for five months -

~ and remained for five years He is currently a -
. fellow with the Cultural Learning Institute

at The East Wﬂﬁt Center Hﬂnuluiu Hmu.

ec;iua__ﬂy free ph};fsicaliy,. .Childrét_i SEEIH to

learn quicker when movement precedes
language. This may be because physical
movement not only causes Telaxation,
enjoyment, involvement and individual
expression, but also both ‘causes and
expresses t}unlung - |

Much has been written and sa.td abﬂut the
wonderful results of creative dramatics,

Unfortunately, there has not been enough -

simple, practical material developed for the

teacher untrained in this special area. This

sample plan then is to help the teacher
develop her own materal from  her

collectidn of favﬂnte stﬂnes poems  OF
~ songs. | -

THE STORY

Once upon a time there was a litile old
man who lived all alone in-his tiny home
near the forest. Al day long he sat in the
doorway of his little house and made caps.
He made all kinds of caps, out of every kind
of material and in every color you can

- imagine. There were caps with tassels, caps

with visors, flat caps, pointed caps, feathered
caps, red caps, orange caps, blue and green

caps.

As the litile old peddler ﬁmshed each cap

-he packed it neatly into a bag he hiad sitting

pear him. When his bag was full, then he
knew it was time to go out into the world
and sell his caps. -

One moming when he placed a cap in the
bag he noticed there was no more room to
put in anymore, so he tied his bag up and
threw it across his shoulder. Then he was on
his way 10.a town to sell his caps.

He walked ‘and walked and finally arrived

at" the busy little village, He went into the
-center of the town and began to unpack his

bag so the people could see his wonderful

- caps. Many people gatheéred around to look,

but no one bought a cap. Soon the Mayor of
the town came out to see what the crowd
was looking at., The Major was a very
important man, (at least he thought so,) so
the little peddier presented him with his very
best cap. The Mayor was very pleased and

- put it on his head and began to strut around

the town square, feeling very 1mpartam in
his new cap.

When _ail the people saw  the Mayﬂr
wearing one of the caps, then they too
wanted a new cap, and soon everyone had
on a cap and was walking about the square.

- ‘The butcher, the_bai_cer, the store clerk, the
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dentist, the lawyer, yes, the teachers all had
caps on and were very proud. Naturally the
peddlier was very happy thinking that he
would sell all of his caps.

Suddenly the Mayor took off his cap and
gave it back to the little old man saying,
“Its too hot to wear a cap.” Of course
sveryone noticed thai the Mayor gave his
cap back, but they did not know why.
However, if the Mayor did not want o wear
a cap then neither did they. So one by one
they gave back their caps with almost as
many different reasons as there were
different caps.

“The peddler was very sad, but patiently
packed all the caps in his bag. Once again he
put the bag on his shoulder and walked into
the forest to go to the next town. He was

tired and hungry and sat down under a iree
to eat his lunch. It tasted so very good, and
he decided to rest under the tree for a while.
He must have been very tired for soon he fell
fast asleep. _

High up in the trees some I'ﬂﬂﬂkﬁ}'ﬂ had
been watching the little man, and like all
monkeys they were curious and wondered
what was in the bag. When they were sure he
was asleep one by one they came down the

tree, opened the bag, fook out a cap and
scampered back up the free to watch the

little old man.

it wasn’'t very long before the peddier
woke up, rubbed his eyes and realized that
he should be on his way if he was going to
sell his caps in the next town. He stood up,
stretched, and reached down for hisbag. He
cnuldn t believe his eyes, the bag was empty.

“Where are my caps{” he cried.

“Chee chee che chee:“ chatiered the
mﬂnkeys

- He Sh{}ﬂk his ﬁst at them and said, “You
give me my caps.”

All -the mnnkeys shmk their ﬁsts at him

and said, “Chee chee che che chee.” The
fittle old man scratched his head and
thought. All the monkeys scratched their
heads just to copy the little old man.

“Please, little monkeys, give me my {:aps
said the man.

“Chee, cheche cheche, che che che che”
said-all the monkeys. Then the little peddler
had a: wonderful idea: He took his cap. off
_and as he sazd;‘gwe me my-caps!”, he threw

TESL Repmer

it to the ground, Immedlately a]l the little
monkeys took off their caps and as they said

“chee che che chee!” red caps, yellow caps,
blue caps and purple caps came sailing down
to the ground.

Quickly the little peddler picked up all of
the caps and put them in his bag. He looked
up at the monkeys and said very kindiy,
“Thank vou, kind monkeys?” And all the
monkeys said, “che che, che che.”

The litide peddler put his bag on his
shoulder and started for the next town. The
monkeys laughed and laughed over the

funny trick they had plaved on the little old
man. -

PREPARATION

Be sure you know your story thoroughly.
Tell the story to your students; do not read
it to them. It should neither be memorized
nor recited, but rather told in your own
words. Your -changes and choice of words
may actually improve the folk tale. Know
your story so well that you are relaxed and
can enjoy feliing it. When leamning and
telling the story, be sure that your “monkey

talk” (che che che etc.) duplicates the

intonation, stress, and feeling of the Imes
said by the dld man.

Add your own creatmty to this story by

!'gmng the story a catchy title. You may also

wish to change the story by adding other

- characters such as a wife, children, or trees.

You, like the children, must be allowed to
express yourself., A creative teacher, like a

" creative student, is a happier person.

HINTS AND THOUGHTS

All conversation about the play mﬁst be

conducted in English, both between students
and between student teachers. "

Stories used for creative drama should

deal with subjects that the children know
and wish to talk about.

Use “where- when- why-who-and h{}W

| -quf: stions. {All in English)

Listen to all answers then choose the ones

you wish to mﬂ There should be no “right™ |

and “wrﬂng ANSWers of .movements: ThiS

| btulds up a seme: ﬂf security in the child.

! continued on page. 3)
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SOME RESTRICTIONS
ADJECTIVES IN ENGLISH

By J(}hn T. Platt

in an aftmie' “On Repeatablhty and
Reduplication”! , Peter H. Fries points out
the difference bem?feen the repetition of
functions as when the modifier function is
repeated -in -thin rectangular card and the
reduplication of a word which may be a
filler.of a function as in & big big barn. He
also related reduplication to ﬂlﬂ use of
intensifiers such as very.

He points out that “only certain fillers

within (the modifier) functmn may mtdergﬂ

reduplication:
a big big barn

an old old house
a narrow narrow channel
but not - |
¥a young young man -
*an historical historical society
¥3 rectangular rectangular card.”

on reduplication of adjectives. Why are the
three examples above unacceptable? We can
immediately rule out the last two because
the adjectives are ones which do not permit
of comparison and therefore do not co-occur
with very as may be seen by: . |
~ *avery historical snciety
# very rectangular card.
At least, - historical does mnot admit of

comparison in this sense where a historical
society is one whose members are interested

in history Why historical does not’ permit
reduplication in uses like historical building
mll be suggested later.

Also, it might seem that for reduplication .
o “occur - the  adjective must have an -

antonym. In. the case of historical (in the
first sense) and rectangular there are no real
| '.'antany:m whereas with . big, old, HArrow -

and young there ave ihe anmnyms smli mf._'

No. 4, pp 1-2 {E97E})

little, new or _vm;r}g, wide, old, Why is it
then that:

*a yoiing young man
seems to be unacceptable? Is the sequence
young young accepiable before any nouns at
all? It seems to me that if what is young is so
young as to be newborn or newly made then
young young is more acceptable. Thus:

a young young colt/lamb/piglet

a young young wine/nation
but it is true that young young does not
occur as freely as old old. It may be that
whereas old old refers to a concept without
time limit young young is limited. If

sofnieone or something is young it cannot be
-younger than newborn or newly made but

we cannot set a definite upper limit -on age.
It we now turn to the other suggested
anfonyms. for Fries® acceptably reduplicated

| L - - adjectives, we find that small, little, new,
What I wish to discuss are the resirictions

wide are not equaily acceptable when
reduplicated. Thus: . g

a small small puppy

a wide wide river

- are perfectly acceptabie but:

a little littie boy
a NEw New car ) - ~
may seem dubiotis. I might mention in
passing that smell small seems to me to be

- moie restricted than wide wide, possibly for

the same reasons as thGSE‘: I have suggested
for young young.
The reduplication of little and new

- appears {0 be more acceptable in some cases

thap in the examples I have given above.

Thus:

2 httiﬂ little man i a green sult was

| sxttmg on a toadstool .
~ seems to bé quite acceptable and:

the poor little gitl awoke to find

herself surrounded by new new r:lﬂthes and

lots and lots.of money

1Peter H. Fries. “On Rep o at.;iblhty an d.. | might be acceptable ina fairy stﬂry

" Reduphcatmn” TESL Reporter, Vt)lunm 3,

It may well be that although reduphca_t_iﬂn

"is, as Fries claims, a type of intensifier, it is. . .
. not quite semantically- the same as very or,
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ON RE DUPLICATION OF

for that matter, any other intensifier. To me,
the substitution of very for the reduplication
in the last two examples would render them
less acceptable whereas the substitution of

- very would produce greater acceptability in:

a very little boy
a very mew car.

To me, an old old house may not
necessatily be as old as a very old house but
it strongly exemplifies the qualities of
‘oldness’. Similarly, a big big barn has that
air of ‘bigness’ even if it is not so big that
one might call it very big.
~ For me,  at least, reduplication is
emotively ~stronger than the wuse of
intensifiers like very and yet it does not
necessarily imply that the noun modified is

actually bigger, older or whatever it may be
than when reduplication is not used. If is

- rather a strong ‘quality’ that is indicated.

If we look at colour adjectives, we find,

~again, that some may and some may not be
reduplicated. Thus:

a yellow yellow moon

a red red rose

the blue blue sea

the green green fields of home
but hardly: -

() the purple purple dress

- (?) the puce puce wall
or even: |

*the orange orange sun.

It would seem that only the ‘basic’

colours {(not necessarily prizary) plus black
and white may be reduplicated. Plain
‘strong’ words may be reduphcated to give a
strong effect,

Notice too

how in exclamatwns

reduplication is obligatory instead of verv or

some other intensifier. Thus:
dirty dirty boy!
naughty naughty girl!
sﬂly Sllly chlld'
‘but not:

very fextremely dirty boy!
very/extremely naughty girl!
-very/extremely silly child!

Reduplication of adjectives does not seem
to occur after the copula. Thus, whilst we
have: _

I saw a big big barn
we do not have: |

W

Dr. John T. Platt, Deputy Chairman,
Department of Linguistics at Monash
University, Clayton, Viedtoria, Australia
writes, ““Recently | received from Dr. Peter
Fries some copies of papers by him. Among
them was the article “On Repeatability and
Reduplication” from TESL Reporter Vol. 3,
No. 4, Summer, 1970. This set me thinking

about restrictions on reduplication and this
article ensued.”

*| saw a barn which was big big
- *Joe is tall tall. - -
This suggests that a transformational
approach in which pre-nominal adjectives are
transformationally derived from embedded
relative sentences could not derive, for
example, a big big barn from a barn which
was big big. A tentative suggestion is that it
would have to be derived from an underlying
stracture more like: a barn which was big -

-which was big. The justification for this is

that we do have such structures as:
he’s a guy who’s real sneaky - real
sneaky
that meal was delicious - delicious
which seem to be semantically closer to:
he’s a real sneaky sneaky guy
- that delicious delicious meal
than do: |
“he’s a very real sneaky guy
that was a very delicious meal.
‘Thus, to summarize, it would seem that
reduplication of adjectives is permissible
when it is a plain, simple adjective which

permits of comparison and which- has a

certain = emotive  quality and . that
reduplication - is the only method of
mtenmﬁcatmn of adjectwes in exclamations.
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(continued from page 5)

Insecure children tend to copy the teacher
or their peers. If the teacher wvalues
individuality then the shy child will
gradually move to unique ways.

Try to accept all answers and movement.
Give special note to those that are unique,
unusual, or personal. Answers which do not
contribute to class thinking or action should
be quietly ignored, but not in a way to cause
unhappiness.

In creative activities, competition causes
children to produce poorer work than when
they freely respond to their thoughts and
feelings.

Involved c:hlldren are never a discipline
problem.

Children, like everyone else, want to
succeed. They. are all capable of movement
in their own way. This they can do, so they
have tasted success early in the proceedings.

| WITH YOUR STUDENTS
- I. Warm up. |

Before you tell the story have your
students participaté in some activity that is
related to the story dnd will involve and
interest them in the story to come. Some
teachers prefer to have the students quiet at
this stage, and do not encourage them to
talk. [f this is your plan you may ask these
questions. Be sure to give students time to

think.
ASK

Think about the animals you'._iik'e very
much. What does your animal do that

you like to waich? Close your eyes and
see your animal dﬂing something he
enjoys.
If you wish to have them talk you mlght
ask such questions as:

‘What kinds of animals do we have here‘lI |

What other animals do you know?

DO
Everycnne be an- ammal that he llkes
Comment on dlfferent ammals {}r ‘ask the

'TESL Reporter

CREATIVE DRAMATICS

class to identify animals they noticed. If
someone was a monkey have that student
demonstrate his actions.

Everyone be a monkey.

ASK

What do nmnkeys eat?
What kind of sounds do monkeys make?

DO

Be a monkey eating.
Sitting where you are, be a monkey
swinging through the trees.

ASK
(To quiet the class for the story)

Do pedple-m{er act like mﬁnkeys? How?
Do monkeys ever imitate people?
Do people ever imitate each other?

[1. Tell the Story.
[11. Discusston of the Story.

Sometimes 1t is better to omit the
discussion, or to have it later.

V. Plan and play/rehearse

mnﬂkeys
imitating the Peddler. -

DO

Put on a “cap.”

Ask several to describe. their “caps.”

Tell the students that you will be the otd

man and they are to be the monkeys. Say all

of the lines that the peddier says and have
them copy you in “monkey talk.”

After you have done this, act out the
entire last part of the sfory beginning with

~ the old man sitting down to eat his lunch. It

may be advisable for you to be the old man,
~ but.if one (or more). of your students shows
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a desire to play that role, try it.

V. Plan and play/rehearse Peddler making
caps.
ASK

What did the peddler’s house look like?
How many rooms?
What was the roof made of?

DO

How does the old man work on his caps?
How does he pack his bag?

As the students are “working on their

caps” and “packing their bags,” the teacher
may be a visitor calling on some of them.
Students may or may not be asked to listen
to the conversations.

ViPlan play/rehearse. Mayor and
Villagers, . ~ = I
ASK
Where did the Jittle old man go?

Who does he see there?
How did the mwnspeopie act like

monkeys?

DO
. Be a townsperson doing his job.
How does the Mayor walk?
Put on your “caps.”
Walk about the room as the townspeople
do. - f -

ASK

How did the old man feel when asraryme
had on the caps?

- How did he feel when they gave them.
back?

DO

How did he walk through the forest when -

he left the town?
Fat your lunch and fall asleep.

VIL. Putting it all
Performance. |
You have now discussed am:i_ rehearsed the

tc}gjet_her.

The

Page 9
entire play. You are ready to perform.

- Decide where the house, the village and
the forest are to be. Use all available space.
Depending on the size of your class, you
may have the students select the paris they
want to play. You will aced:

1 {or more) old man

1 (or more) Mayor

Townspeople (any number)

Monkeys (any number) ~

If youwr «class is small, then the
townspeople and monkeys may double. You
should have a part in mind to play in each
phase in case there is a lull in the action and
you need to get them started again. You
could be a visitor or relative when the old
man is making his caps, a villager in the town
scene and a monkey in the last scene,

In creative drama you do not need
costume or scenery. Lhe students are most

imaginativé and will create more of this in
- their minds than you could provide. Good

Tuck!

Letter to the Editor

I -enjoy receiving the Reporter very much.
In Vol. 6, No. 1, Fall 1972, there was an
article: Teaching Composition to ESL
Students. Several texts were mentioned
which I would like to locate but there were
no references given, Could you help me with
these? The texts were:

1. A Programmed Approach io Wrting -

(Gordon, Buigard and Young Books 1 & 2
2. Troublesome Verbs - No author cited

3. A First Book in Composition L.G.
Alexander

Betty Jacobsen

Lecturer in Linguistics

inois Institute of Technology

A Progiammed Aproach to Writing is
published by Ginn and Company, Boston,
Massachusetis 02117(1 think the others are
by Longman Green.) Perhaps one of our
readers could supply additional information
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JULENE EVANS

May 1971

CECHL

SEINI VAMANRAYV

May 1972

Fifth Year Cerufwates CCH BA 1 SL

Candidates fm the degree program
must complete all geperal and area
requirements for a regular bachelor of arts
degree, Americans and other native speakers
of English are expected to acquire some
knowledge of the cultures and flanguages of
Polynesia andfor the Orient. Non-native
speakers of English pursue competence in
English  throughout  their  entire
undergraduate program.’ - -

MAJOR REQUIREMENTS INCLUDE THE
' FOLLOWING COURSES:

| LIN GUISTICS
210 Phonetics and Phanemm S
310 The Grammars of English
. 410 Advanced Ianguxstics
AH'I‘HRQPGH)GY .

310 Pnlyneaxan Culture
ENGL]EH |
340 Langunage in Iaterature
345 Literature in Polynesia
351 Shakespeare and His Age
356 United States Literature to 1960
357 Twentieth Century theramre
METHGDGMGY .
B 466 TESL Methods
. 442 Professional Pmp'aratiun
T T . L L iﬁr’I‘eaﬂhera .
JUDY LALAU 439 Superwsed Student Teachmg
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(A VAIOLET! KENYON MOSS

. December 1972 - f

GRADUATES

All students must take the normal
. sequence of education classes if they wish to | K

become certified teachers in TESL and in

- - 'English. Supervised teaching in TESL is done

- in the multi-racial public schmls of Hawaii.

In addition, all majors must complete T

at ‘least four semfsters of andeapprwed -  BEAIGALILO AU
- foreign -language. (Foreign. students may .~ . . R
" . count English as a foreign language.) - a S May 1973

- Su'mnwr 1973

WA&A HENH

FE‘I’ULlﬂﬁ TAMASE.Sﬁ
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INTERCULTURAL COMMUNICATION
TRANING A BRDGE FOR HUMAN

UNDERSTANDING

by Dr. Kenneth Eugene Mann

In  today’s " waﬂd
communication”™ is the most accepted term
for describing the inferaction between fwo

people from different cultures. The
following terms, however, are also used to
describe the same process: “cross .cultural
communication,”  ‘“‘transcultural
cammuniﬂatiﬂ_n,” ‘interracial
communication,”’ and  ““transracial
communication.” Although these terms are
used - synonymously, “intercultural
commmunication” is’ most svitable, since it

descrbes- all sitwations that exist when
people of* different cultures attempt to
communicate. For example, when describing
the communication between two people of
‘the same’ face, country, and religion, but
from’ different economic levels (one poor
and the other -wealthy), only the term

““intercultural  communiction”  is
appropriate. Although some might argue
" that these two individuals are of the same
culture, thie communication difficulties that
they will experience will be just as acute as
when there are differences in nationality,
race, or skin color,

Training  in ““intercultural
communpication” must not and cannot be
limited by such things as racial differences or
skin pigmentation. The major emphasis of
any such program should be on individual
awareness of the differences and similarities
between people. Students need to realize
that the more differences existing, the
greater the dilemma as people attempt to
communicaie with one another. Whether 2
training program in = “intercultural
communication” consists of a . semester

course or merely a unit of study, certain
approaches should be avoided. For example,
most- individuals think of culture as the way
people dress, their beliefs: and the customs

“4ntercultural ._ |

- our cultural whole,

they . practice.! When dealing with
““intercultural  commaunication,” 2
conceniration on the way people dress
causes problems because it is too easy io
assume that those dressing alike have the
same Dbelieks, values, and behavior, In
addition, the connection between beliefs and
behavior are seldom obvious. Although an
examination of the . customs that people
practice will give some guidelines, they do
not indicate how individuals will interact in
an “intercultural communication” situation,
In addition, “intercultural communication”
training is not & matter of teaching the do’
and don’ts of conversing with someone of
another culture. This type of approach
merely reveals a failire to understand the
cultural concept. Instead of a concentration
on specific rules, there should be a focus on

~ the general rulés. For example, Americans

communicate praise, abuse, blame, status,
and anticipation (to name only a few) by
using time. It would be impossible for a
foreigner-in the United States to attempt to
memorize all the ways in which time is
employed. However, if this same individual
were 1o learn that time awareness is a pait of
he would begin to
understand the cues or time messages that he
observes and receives dunng his stay in the
United States, -

It becomes exiremely easy for the teacher
of an - “infercultural communication”

- iraining program to concentrate on cultural

differences, customs, and idiosyncrasies, It is
entertaining for the studemts and rather
enjoyable to parade various ‘“‘strange”
practices before the minds of students. Such

TBdward T. Hall and Wiliam F. Whyte,
Intercultural Communication: A Guide to
Men of Action, Ithaca: New York State
School of Industrial and Labor Relations,
1960, page S.
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an approach, however, does not provide
students with  the background, the
knowledge, or the skill to deal with the vast
number ot *“intercultural communication”
situations that they will likely encounter.
The objectives of a course or training
program in “intercultural communication™
should be to help students (1) see their own

society or culture as one pattern of living
among many, (2) distinguish  the
characteristics of at least one other culture,
and (3) learn to focus on gaining an
understanding of how people of other
cultures attempt to communicate both
verbally and non-verbally. These objectives
can best be accomplished by assisting

students to realize the importance of at least -

six areas of concern.

First, students must reatize that languages
cannot be translated exactly word for word
because the meanings of certain phrases
change from language to language. Students
need to be made aware that many
misunderstandings ate the result of slang and
idiomatic expressions. Most teachers of
English as a second language are (o be
commended for their efforts in this area.

A second area of concern includes the
tone. of voice, use of gestures, and facial
expressions.? Students need to be aware that
the tone of the voice communtcates meaning
just like words, but that meaning varies from
culture to culture. For example, because of
the intense inflections of Spanish used along
the United States and Mexican border, many

American observers have misinterpreted
normal  conversations “to  be angry
encounters. Likewise, gestures do not have

universal meanings. A wave in one culiure
will cail someone to you in another. A
perfectly acceptable gesture in one society is
‘a means of insulting someone in another.
The student must realize what ways of
communicating are acceptable in the culture
'~ in which he happens to be residing,

Third, students must become aware of
how a ‘culture interprets physical

iy

Aliﬂé €. Pack gives examples of and

dlSLHSSES Kinesics and Culture. in the
ful]amng issues of the TESL Repurter Fall
1972, Winter 1973, and Spring 1973.

- in  different
~emphasis in some societies and varies in
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contact--shaking hands, ftouching, ana
distance from each other when talking. The
Silent Language is an excellent souice for
such information3 For those people who
will be dealing with individuals of other
cultures, especially in a business way, an
awareness of this problem may mean the
difference between success and fatlure.

The fourth area has already been alluded
to in this paper-the dimension of time.
Students of “intercultural communication™
need to be aware that cultures look at time
ways. i does not receive

importance from culture to culture. It would
be fruitless to instruct students in the
concept of time in each area of the world,
but they should be taught to be keen
observers of the phenomenon. |
Fifth, some topics of discussion are
completely inappropriate in certain cultures
under specific circumstances. This is an area
that will require more than mere observation
to keep from committing blunders. An

A current CCH faculty member, Gene

Mann received his Ph.D. in
Speech-Communication from Indiana
University. -

Dr. Mann has taught at Purdue and
Indiana Universities and has published
several articles concerning Black History.

.
additional problem is that these restraints
are continuously changing at a rapid rate.
For example, it has always been poor taste
to discuss certain fopics in mixed company
in the United States. Since the origination of
the current Women’s Lib Movement, this
restriction is being re-examined and
questioned by some people.

A sixth area that students of
“intercultural  communication” must
investigate is that of class contacts. In some

- societies, people perform their business in a
- one-to-one

relationship; in.. others, a
delegation is employed; in still others, a
third party or negotiator is used.
Observation will have to be the basis for

3Edw;1rd T. Haﬂ
Greenwich, C{:-nnectmut
.Book, 1959, .

The Silent Language,
‘Fawrett Premier



. Each
- including structure words usually used for
' the specific purpose of the writing. The -
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functioning cmrectiy from one culture to
another.

Any tralmng prﬂgram in “intercultural
communication” should consider the above
six areas as a minimum. An additional

objective for such a program should be to

get students to become aware of the
similarities existing between people of
various cultures. H individuals of various
cultures come to realize that they are more
~ alike than different, and they honestly want

TESL Reporter

to work out any existing difficuities, all
barriers between them can be overcome.
Training in *“intercultural communication”
can be the bridge to help bring about
understanding among peoples and nations,
This type of training will enable students

(future leaders of the world) to function in
“intercultural communication™ situations
with a greater degree of success and
effectiveness. -

‘BOOK REVIEW

Writing as a Thmkmg Process
by Mary S. Lawrence
University of Michigan Press 1972

An  excellent new

advanced ESL students. Included are daily
in-class writing assignments and  exercises

that emphasize the distinction between .
and between

content and organization,
cause, effect, and inference. Student’s
writing is based on content given through
illustrations, statistics, tables, graphs, etc.

vocabulary,

lesson has additiﬁnal _'

" following is from the lesson on introducing
generalizations and specifics.

Strticturu Vocabulary

- The following is a list of some of
the structure vocabulary you need when you
support a generalization with specific details.

for example
for instance

- for one thing
to illustrate
in one instance
in other words
as follows

text -for teaching __
expository writing to high intermediate and -

welcome this helpful text.

Price $3.95 paperback

as proof
let me illustrate
let me cite as proof
in substantiation
to substantiate
as an illustration
~ in one instance, in this 1nstance
‘as an example

take s, fOr example
- consider ___- , for example
in practice - :

-~ according to statistics |
accnrdmg to stat:stlcal ev:dence

The fﬂllﬂwxng words and phrases are-

used for generalizations.

generally
generally speaking
on the whole
all .
every
never
always

ESL teachers whose students have mastered
English grammar, but have not learned to
write in accepiable English style, will

Alice C. Pack
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{ continued ﬁ'om ge 2}
- have been el:mmated students will- forever

find textbooks outside the TESOL class
almost impossible to read.

Another recent study designed to help
teachers train students to cope with
unsimplified prose is a2 Ph.D. dissertation by
Mary Eleanor Pierce, who was teaching in
Egypt when she first perceived the special
problems TESOL students encounter while
reading textbooks intended for native
- speakers of English.

Gradually she came to reatize that TESOL
students need to be trained to make speedy
predictions about what to expect from each
succeeding sentence in a passage of
connected discourse. Without reading the
entire sentence, students need to decide
instantly whether or not the sentence
advances the theme fto any significant
degree, whether the senience merely offers
illustrative detail, whether in fact the
sentence just Testates an idea previously
presented—in which case it can safely be left
unread. | -

. The Pierce study stresses the nead fnr
. teaching TESOQOL students how to “take

advantage of the high redundancy in written

English by following procedures which the
‘native speaker uses automatically.” In
particular, as the writer points out, students
need help in (2) distinguishing between main
ideas and supporting details, (b} recognizing
repetitive statements, (¢} identifving the
subject 'of a complex sentence, and (d)

developing expectancy -for the type of

_predication such a subject might require.
- In a related vein, Thomas Buckingham
{addressing the 1971 . TESOL Conference)

urged teachers to give students practice' in.

“ghessing what might come next.”

In effect, both statements emphasme the
importance of  increasing the student’s
awareness of  the specific roles played by
-individual sentences within a passage of

prose. - Both also call attention to the able

reader’s habit of predicting fmm the Subject

of a sentence hﬂ‘ﬁ_’ the rest of a sentence will

| pmbabiy g0,

What _classroom  activities

interested. (11} It is possible

'.might be
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suggested by these observations? To
illustraie, let wus 1Jlook at a passage
construcied for the purpose by Mary

Eleanor Pierce, and then decide how it might
be used.

What classroom activities might be
suggested by these observations? To ifllustrate,
let us look at a passage constructed for the
purpos¢ by Mary Eleanor Pierce, and then
decige how it might be used.

(1) A college is not just a place for
studying. (2) Most colleges offer many
other things. {(3) Students can meet people
from different places. (4) They can leam
from these people as well as from class work.
(5) A student’s most valuable and wseful
information is sometimes gained from such
informal conversations. (6) Many
opportunities for cultural activities are also
present on the campus. (7) The theatre
workshop, or drama .group, is always
popular. (8) Students who are interested in-
music can join the band or the orchestra.
(9) Those wishing to develop their ability in
painting can join arf classes. (10) There are
many additional pursuits for those who are
to find

someting {or every faste.
H a passage like the Pler{,a pamgraph is used,
students might:.

1. identify the Subject of each. sentence
(separating it from the Predicate by 3 [};

- 2. discuss the kind of predication which
they would expect to find for each Subject;

3. discuss the degree to which each
sentence either introduces a main idea or

* repeats an idea preﬂﬂmiy presented

4, éismver the words that link one idea to -
another (e.g., other, they, these, as well as

such, also, additional... ]

In short, exercises related to such a
passage ﬁught to train students to react to
written - discourse as  experienced
English-speaking readers do. | |

Now that we have looked at some reading
material and considered some procedures for

_ 'using it iIn class, we might. ask how these
" procedures

relate t0 current - ‘trends in
reading. One of the most obvious is the
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emphasis upon expectancy. TESOL
specialists are devising techniques which
specifically train second-language students to
form expectations about forthcoming
senfences on the ‘basis of specifically
identified linguistic clues.

A second, related trend has to do with
redundancy. Students are being trained to
make use of the redundancy found in
language. Their natural tendency is to treat
each sentence as though it imparted an
important new idea. This is a habit they
must lears to overcome, through exercises in
discerning and assessing the relative
significance  of succeeding sentences—and
of becoming aware of the redundant nature
by language. -

- A third emphasis today is the emp hasis
upon connected discourse—upon paragraphs

-and whole essays. While isolated sentences

are, and pethaps always will be, the subject
of much analysis, there is now a growing
concern with the problems which arise when

senterices are woven tﬂgether into the fabric -

of 2 paragraph. .

Hence  we find evidence of a third
- development in TESOL reading obviously
related to expectancy and redundancy. This
is the current concein with sequence signals.
Special attention is being paid to sequence
signals like moreover, however, nevértheless,
under such circumstarnces, then, too,—ete.
These are elements which do not enter into
the construction of a -sentence uttered in
isolation: each of them presupposes the

existence of other sentences, in an utteranm

larger than a single sentence.

A fourth emphasis i present-day reading
instruction is- clearly related to all of these.
It has to do with a means of developing

expectancy, with regard to certain types of

sentences, a4 means oOf inferpreting the
grammatical constructions commonly found
in writien prose. I refer to an instructional
policy which is not pew, but which has
taken on added significance in recent years.
This is the policy of having stadents practice
writing the kinds of English prose which
they will need to read
courses for native speakess of English most
teachers have traditionally stressed the
“reader-writer contract” and the close

relationship between the way something is.

In composition.

TESL Reporter

written and the way it is to be read. But it
seems fo me that today. we are [inding
repewed emphasis on -composition as
training for reading. This may be due In part
to the generative gramarian’s concern with
deep structure vis a vis surface structure. It
may also arise out of the fact that, in many
schools today, TESOL is taught by
elementary school teachers tor whom the
“experience chart” has long been a standard
instructional device. Such teachers have
commonly encouraged students to compose
orally a story or essay, which is then written
down and edited into a form appropriate to
connected discourse. It is during the
“editing” stage that students learn to apply
processes of deletion, embedding, and

transposition. In_ the process, students
became engaged in what H. Douglas Brown
calls creativeiy strug.glingl with - the
language.” | | -
Through such - cooperative ventures in
constructing written -prose, students may
note how. constructions like participial
moditiers relate to simpler constructions.
They also-leamn. to recognize synonymous
sentences, to detect potential ambiguities, to

appreciate the function and force of various

sequence signals. We might say, then, that a
fourth trend in present-day TISOL readmg
instruction is toward - increased attention
10, writing as training for reading.
Ventures in cooperative composition

~ writing ‘can begin well before the advanced

stage of instruction, and the students may be

either children or adults. For younger
learners, the exercise in prose writing may

evojve from -something as simple as a passage

of “Tarzan Talk.” Suppose the ﬁ)llﬂwmg is

wri tten on the chalkboard:

Big crocodile swim river. Pretty gitl swim

nver. Girl see crocodile. Crocodile see gitl.

Crocodile hungry medﬂe ﬂpen mouth.
kat girt? -

Usmg this as raw material for a story, the
class decides what to do about the first
sentence. What other words should be added

in order to convert this “Tarzan Talk™ into
the kind of writing nﬂrmaliy found in



books? Someone may suggest: “A big
crocodile is swimming in a river.” Another
may propose: A big crocodile wus
swimming in the river.” A third may choose
to combine the first two sentences: “‘A big
crocedile and a pretfy gird were swimming in
the river.” A fourth may think the story
would be improved by writing, “While a
pretty girl was swimming in a dver, a big
crocodile was swimming there, too.”

Guided by the teacher, the class discusses
the possibilities, and the effects of the
various arrangements are considered. Thus
~the students learn that a single idea may be
‘expressed in two or more different ways,
and that various effects are produced by
choosing from among various grammatical

constructions,
Teachers who engage their students in such

exercises avoid the misuse of linguistics that
Dwight Bolinger must have had in mind

vwhen he deplored the fact that, in his view,
~ “Both structuralism and transformationalism
concentrate on the form of sentences and
- their parts, and neglect meaning, which is
- the part of language that most eludes the

'~ student’s grasp.” The group-composition

session, in which students work from idea to

surface structure, can show how writers

arrive at the - forms [}f senfences fwnd in

written prose. . .
" Another exercise 1eadmg to a meanmgfui
grasp of - surface structures is suitable for
junior or senior high school. Classified ads
‘clipped from a newspaper aré distributed
among the students, and each student
interprets his ad to the class. For instance,
“LOST: Child’s glasses, brown rims” may be
interpreted as “Some child has lost his

glasses. They have brown rims,” or “Glasses. .
with -brown rims have been lost by a<hild,”
- or “A pair of child’s glasses with brown rims

- ‘has been lost.” The student is encouraged to
explain the ad in as many different ways as
_ possible. This sort of exercise develops
. versatility with regard to surface structures.
It prepares the student to recognize
synonymous sentences when he meets them

in his reading. Practice in comparing varioys

. types of sentences is excellent preparation
" - for  the reading of textbmks in the
R subject-matter fields.

All too nften the develﬂpment ﬂf sk:ﬂl in
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recognizing synonymous sentences is left to
chance. Teachers have fraditionally called
attention to synonyms for individual words,
but less has been done with altemative ways
of handling larger units. Hence, in many
classes, students need practice in deciding
which two sentences from a set of threehave
approximately the same meaning. Sets like

the following may be considered and
discussed:

1. (a) The boys did not mention their
suspicions to the mechanic.
(b) The boys did noi say anything to
the suspicious mechanic.
{c) The boys did not tell the mechanic
that they were suspicious.

2. {a) Reaching out desperately, Frank
srasped Ken’s shirt.
(b) Desperately, Frank reached out and
grasped Ken’s shirt.
{¢) Frank desperately reached Ken; who
grasped his shirt. |

3. {a) Ed had to stop running long enough
to catch his breath. | |
(b} Although Ed longed to sftop and
catch his breath, he had to keep running.
(c) Ed longed to stop and catch his
breath, but he bad to keep running.

Thus we might sum up this fifth trend by
noting that there is growing emphasis upon
the comprehension of the wvery complex
network of linguistic features found - in
written discourse.

All of these efforts ami emphases are
related to a sixth over-arching phenomenon in
TESOL which becomes apparent as we move

forward through the 1970%. I have savediit for

last, since it is in many ways the most
significant of all those mentioned.
Furthermore, it is implicit in most of the
other tendencies 1 have touched upon. Thisis
the move to restore Reading to a position of
high pdority in the process of learning a
second langpage. In the not-too-distant past,
it was fashionable to assume that reading
instruction could and should be postponed
until after several more 1mpurtant matters had

- been-attended to. In many pmgramﬂ in fact,
there was an attempt to “prﬂtect students
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from the damaging eifects of contact with the
written language. It was often said that an oral
command  was a necessary prerequisife to
reading, and that even if reading skills were
the air of the program, oral/ aural work

provided the oply defensible means of

reaching that goal. After three decades in
which Reading was thus down-graded, I find

impressive significance in the title of a 1972 -

article by Robert Lado in the Foreign
Language Annals:

Language Learning.” Lado cites data derived
from several studies, one of which involved
Japanese . junior high . school = students
studyving English at the beginning level. The
experimental group was not presented with.
the writien language until after the first
month of instruction. The control. group.

learned the written form aiong with the
spoken form, begmmng with the first

lessons. The cnntrﬂl group demonstrated
supenior skill in tests of aural perception,

and also in comprehension and mtegratwe

- tests

On- the basis of findings from such .
: expet‘imﬂnts, Lado arrived at the following -
“...although it is possible toleam .
to speak without reading, it seems a more"
read

conclusion: ¢

effective - strategy to leamn to’ 1
51multa.neﬂm1y with learning to speak.” =

Thus we find that Reading mistruction is

back in’ style.. Reading is even to be given an

expanded role in beginners’ classes. How .

much more vital, . then, is efficient reading
instruction in courses for intermediate and
advanced students, many of whom are forced
to cope with textbook prose during their
- pon-TESOL hours, every school day.

1 hope. that ESL teachers’ will never lose
sight of the need for oral practice, especially

at the elementary levels. But the recently

renewed appreciation of the role played by
“reading bodes well. It should improve our
teaching of the more advanced classes.

Luckily this trend toward a greater sense of
responsibility for the teaching of rea{img
" coincides with {}ther current develﬂpments,

“Evidence for - an -
Expanded Role for Reading in Foreign

_Quarteﬂy, fune 197’2
| Bmwn H. Dauglas
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we have seen. It comes at a time when teachers
are gaining new insights into the reading
_process, into the uses of redundancy, into the

~ features that .distinguish written connected

discourse. from conversational talk. Many of

foday’s new insights are proving useful in

helping TESOL students leam to read.

Another ﬁfth tendency in present-déy

teading instruction is suggested by the

foregoing four. Today there appears to be 2
trend away from simplifying the language
learning process, a trend toward
acknowledging its complexity. In an earlier
day, the emphasis was uponstreamlining the
process, on identifying thesmallest number of
language features and elements essential to

- the expression of ideas. Teachers in my
generation were. brought up . on the Fries

dictum ithat “language is learned when within

- linited vocabulary the student has mastered
- the sciu’nd system and the basic structural
“devices.”

In those days——and even foday in
elementary. -courses—the stress was .on
supplying a limited set of signalling devices for

‘the student’s use in production of English

attention has
more advanced

sentences. Today
shifted—particulaily in

- classes—to {:ﬂmp?’EkEHSI{}H of a vastly -

expanded reperi‘:mre (}f patiems.
| | Blhlmgmghy

'Bﬂlmger,, D%mght “‘The Iﬁﬂueﬁcel- of
Linguistics—Plus .. and . Minus.” - TESOL -

“The | Psychological
Reahty of Gramunar inthe ESL Classmﬂm- =
TESOL Quarferiy, September 1972

Eskeyﬁ David. “A New Techmque fi}f the

Teaching of | Reading to Advanced
Students » TESOL errerfy,. December
- 1970, pp. 315-321. A

Horn, Vivian. “Teachm Logical

Relatmmhps in Writien Dzscaurse ” TESGL
Quarterly, December 1969, pp. 291 -296. -

Lado, Robert. “Evidence for an Expanded
Role for Reading in Foreign Language

Learning.” Foreign Larzgmge Annals, Ma
1972, pp. 451»454 ’

{continued
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McConochie, Jean Alice. Simplicity f:md
Complexity in Scientific  Writing:
Computer Study of Engineering T&rtbmks
New York: Teachers™ College,” Columbia
University, Ed. D. Dissertation, 1969.

Pierce, Mary Eleanor.
Advanced ESL Reading: Graded Exercises
for Identifying Subject Units in Sentences,
Austin: The Univemsity of Texas Ph.D.
Dissertation, i972, - |

Plaister, Ted. ege-)
Foreign Students,” TESOL Quarterly,
September 1963, pp. 164-168.

Skapura, Robert J. “Lawsuits, Duels, and
Burma-Shave: Nonfiction Works ... If Yon
Let 1t,” English Journal, September 1972
PP $31-833. |

- Trlmble, Louls P. “Grammar and Téchniba—_l
Writing”  English  Teaching
september-October 1972,

Wardhaugh Ronald. Teachmg Engf:sk to

Speakers of Other Languages: The State of

Office of
House tor

the Art, Washington, D.C.:
- Education, ERIC Ciearmg
Linguistics, 1969.

VERB
' ‘{ARTS

m mn next 1ssue

- Students often have pmblems with the verbs |

. be, have, do, can, and will because of their
. maultiple functions. Starting with: the next
‘TESL Reporter will publish
grammatical  ouilines with  numerous
examples which should prove helpful to ESL
students Included will be:.

Hiefmlmsofbeminﬂ
ﬂnmdhwenh&b

Thehmofdﬂnhﬂ
Thehmdmmdﬂahﬁh

Expectancy in

“Reading for College-Level

Forum,

_readmgs

| mdmduahzed study program.
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BOOK RE VIE W

Improving A

by Joan Morley

The University of Michigan Press

Under the Auspices of the English Language

Institute at the  Univemity . of
Michigan 1972

Teacher’s Book of Readmgs pnce $395
Student’s Workbook — price: $4.95

Tapes with answer book for lab work —
price $80.00 (8 recls)

A structured Iisteﬁing program for ﬁdult ESL
- students which incorporates basic auditory

discrimination and aural grammar in an
interesting and practical way. Students are
guided in coping with tasks of when to

listen, what to listen for, and how to listen,
‘Written asmgmnents must be cﬂmpleted in

the workbook as the student listens to the
Intermediate and advanced
students could complete their workbooks'in
Lab assignments or all students might listen
to a native speaker in a classmﬂm situation.

" This exceﬂent mateﬂal ﬁﬁs a real’ nee:d in the

ESL field, particularly for students in an

Alice C. Pm_::k |

TESL REPORTER

A quarteriy pub%:catlﬂn of the English

Language Institute and the BATESL -

program of The Church Cailege of
. Hawau -

Editor ... .,Mrs. Aii&e Padé,'-Assistant -

~ Professor. of English and TESL.
Staff ....... .,Api Hemi, Jovy Moss

Articles relevant to teaching English

~as a second language is ‘Hawaii, the

South Pacific and Asia, may be
submitted to the editor through Box
157, The Church College of Hawaii,
- Y.afe, Hawaii 96762. Manuscripts
-'.shnuld be double: spaced and typed |
" not exceeding three pages. - -




- FIJIAN GUIDES AND ENTERTAINERS at the Polynesian Cultural Center are
enrolled in specigl classes at the Church College of Hawaii, Pictured above
in an ESL class are {left to right) Joanna Drawe, Joeli Verebasaga, Livai

 Volavola, Francis Vesekieru, Alice Pack (Instmctor) Hai:ehta Kirikirikala,
Raijeli Monika, and Bale Tagl | ~
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