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DICTIONARY USE IN
ESL COURSES

by Dr. K.nn.lh Croft

A foreign student in the United States
for secundary or higher education finds
that an all-Engligh desk dictionary is one
of his best friends. Actually, he can hardly

survwe in his academlc trammg WIthnut
_.._.._ﬂnﬁ_ O S U et e et e e

Back home the typlcal fﬂrmgn student

developed the habit of _ﬂﬂ“.s“l.”'mg. a bi-
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lingual dictionary (English and his native

~ language) to answer ' questions about

words and usage. But for pursuing cotirses
in American educational institutions this
habit should be broken as soon as possible;

-he-must be: encﬂuraged to-switch-to- an-all-- -

English dictionary. As a rule, the contexts
for presenting information about English

- words in bilingual dictionaries are hope-

lessly inadequate. Furthermore, the use of
a bilingual dictionary reinforces a long-

~ standing notion on the part of many stu-
~dents: that there is a one-to-one corre-
- spondence between English words on the

one hand and words in the students’

native languige on the other — a

completely false notion.

“All students of Engllsh as a semnd_ |
language (ESL) know that a dictionary
contains meanings of words and correct:

spellings, and they consult it mostly for

these purposes. Relatively few of them

draw on the other useful information to be .

found there. A unit of study based on

- dictionary usage at the beginning of a

reading and/or composition "course is well
worth the time and effort. Even the
alphabetic principle in dictionary arrange-
ment is not entirely clear to some
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students especially those from -Asian
countries and the Middle East.

A study unit devoted to familiarizing
ESL students with the dictionary can be
conducted best by means of a workbook on
study skills, with all members of the class
using the same dictionary. A good work-
book explains what the dictionary
contains and how the contents are ar-
ranged; it also provides exercises for prac-
tice in locating specific information:
spelling, pronunciation, syllable division,

Dr. Kenneth Croft is at present Professor of
English and Anthropology at California
‘State University, San Francisco. He has been
active m TESL programs and TESL
teacher-trauung for many years, Prior to his

appointment in California, he was head of
materials development at the American

Language Institute, Georgetown University,

. Dr. Croft has published widely in the areas

of  structural linguistics, linguistic
 anthropology, and English as a second

~language. His latest work is READINGS ON

- ENGLISH AS A SECOND LANGUAGE:
FOR. TEACHERS AND

"TEACHER- TRAINEES
~ Publishers, 1972).

détivaﬁdh. .I'I';lEi'_t.I_l'ing‘- part of speec]_i,
' usagé. synonyms. and'.th{e' .like -

In general an ESL student gnes to the

" dictionary for the same reasons as an

American student; but the questmns he

- wants answered are usually less sophis-

“ticated  than ' those of the American.
Whereas the Amencan student may
- decide to look up inscrutable to see if the
| '-endmg is ible or able, the ESL student is

more likely to look up a word like ﬁttmg to . |
 see if it contains one or two 's. Spelling @ . hative language for E“gimh 3“““*13 B

rules can be and are learned but 1. hear a

frequent comment that it is. easier to luuk_' o
. in the dictionary than remember the rules. .
_'_jAlsu beécause he: Iacks security in the lan- .
. guage; parttcularly in reading and writing, j"f T
'-'the ESL students need fnr frequent, dm-_j'- S

(Wint'hrop. |

TESL Repnrter

tionary cnnsultatmn is great,er t.han the -

Amerlcan . -

Inasmuch as I have to look in a dictio-
nary to cheeck word divisions, I can do no
less than insist that my students do like-
wise. Some ESL students (but not all, by
any means) are so intent on keeping their

- right margins siraight, they divide words

at the end of the line too often and, in
many cases, incorrectly. Because of the
average ESL student’s “shaky” eommand
of the language, it is almost impossible for
him to internalize the rules for English

- word division completely.

‘Capitalization of proper nouns, a lesser

_problem, can be dealt with by referring to

the dictionary, tco, and this should be en-
couraged. If for no other reason than ac-
curate spelling the ESL teacher can per-
form a valuable service to the student by
helping him develop “the . dictionary

. habit."

Prnv:ded the ESL student dnea not
switch back and forth from one dtctmnary

to another or sw1tch around frnm one to

another, he can usually learn the conven-
tions for marking pronunciation in a single
dlctmnary and make good use of them. At

least he can locate the syllable of a word
| with the heawest stress, and by studying

the prﬂnunclatmn key he can Iearn to rec-

| ognize the various indicators of vowel and

consonant” quality. However, in quite s
few cases, the dictionary symbols tend tc

~confuse the student, unless he has guid

‘ance from a native speaker-of English, be
~cause some of the sounds marked are no
~in the student’s repertory. In his non
- fluent command of the language he sub

stitutes 'the nearest equivalent from his

Mnresu than fnr spellmg and prnnuncl-
~ation, the ESL student. values the die-
. tionary for the meanings of words glven
Usmg the same dmtmnary all the t.lme is

{ cﬂnfmued .-:m pﬂge 8)'
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THE IMPORTANCE OF DENTIFYING
THE TENSE CARRER N SIMPLE

AFFRMATIVE - SENITENCES

by Yao Shen -

There are iwo tenses in English and two
tense. Tense refers to the present or past”

wORD

be

have .

o ca.n. .- a1

PRESENT

‘am, is
are

.ha'trE, has
do, does

will

Twill, wills

'_CHII

_ enly They are the present tense and the past
form of the werd For example.

PAST

was
were

had

[ S—— TR T T ]

: wﬂled

"t.::rruld '

“éf“fﬂé&j

| Tense end time are not the same, There are three references to turre present past, and
future.Tense and time  in trre samesentence do not always heve a’one-to-one relatlﬂnshlp...

Fer exemple
 TENSE
1. Is ~ he there
2, Was he there
3. Is  he'there
| TENSE
1., Is . . he there
2. Was he there
3. Is = 'hethere
4., Is he leaving
5. 1Is he leaving =
- 6, Was he leaving:
7. Was ‘he leaving
8. 'Wa'e B he’_leavilig :
9, Has  he patience
10, Does

he have patience o

i

TIME

right now? -
yesterday? -
all .the time?

TIME

right now?

yesterday?
all the time?
this moment?
tomorrow?
tomorrow?
today ?
yesterday?

- all the time? *

all the time?

TENSE

'preeeﬁf

past

‘present

TENSE

present
past

present

present
present
past-
peet
past.

. present
- present

 TIME

present
past -
pres .

"TIME .

present.

“past
present, past,

futare
present |
future
future
present

- past -

preeent paet fut:ure_
present, past future
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The purpose here is not to take up the
relation ‘between tense and time but to
demonstrate the importance of identifying
the word which carmes. tense in a sentence.
The word which carries tense will be referred
to as the tense carrier. Two kinds of
sentences are dealt with here. They are the
simple affirmative yes-no questions and the
simple affirmative statements.

Grammar books frequently divide yes-no
questions such as the first eight sentences

Yao Shen is Professor in the English -

Department at the University of Hawaii. An
author of over 90 publications in 12
countries, she has also previously
contributed to this journal. -
given above into two groups. In sentences
1.3, be is the verb (V) with the subject (S) of
the sentence following it: V+5. In questions
4.8, be is the auxiliary (Aux), fullﬂwed by

the subject: Aux+S. This dual label of be as

the verb in V+S and the auxiliary in Aux+S
is troublesome not only to the non-native
speaker learning English but also to the
‘native speaker of English attempting to
understand the operations of the grammar in
his own language. And teachers of English as
a second language have the added burden of
choosing to teach Has he patience? {9) in
ViS or Does he have patience? (10) in
Aux+S. -

The entire problem perhaps can be
simplified by remembering that in simple
yes-no questmns the tense carrier, whether
it is the verb in V+S or the auxﬂlary in

Aux+S, precedes the subject: T+S. For
| example | |
 V+S8S=—— T + S
Is be there?
Was - bhe there?
Has he  patience?
Aux+ 8-TF  + S |
| Is ~he leaving?
Was he Ieaving?
boes he bhave patience?

1In fact this T+S extends to mmple yes -No

” 'questmns ‘that begin with a modal.

Mod31+s--‘1‘ + 8 |

| - Can = ynu do it?
~Could = = you doit?
Will - he  come?

~ Would .~ he

TESL Reporter

T+S also operates in yes-no questions in
other expanded predicates, sinCe an
expanded predicate begins with either an

- auxiliary or a modal. A few examples are as

follows.
Aux+S --T + S
Are they done?
Were they done?
Are ~ they being done?
Were they being done?
Has he done it?
Had he done it?
Has it been done ?
Had it been done ?
Does he do it?
Did he do it?
Modal+S --T  * S
Wwill it be done?
Could

it have been done?

T+S also applies fo elliptical yes-no
questions. In elliptical questions, the tense
carrier which is the verb precedes the
subject. =~

V + 8o T + 8

Is . he?
Was he?
Has  he?
Had he?
"Does he?
Did . he?
Can he?
Could he?

- Wilt he?

Would he?

There is a similarity among V+S, Aux+S,
and Modal+S. It is that the verb; the
auxiliary, or the modal is the tense carrier.

V + 5 | | o
Modal + S | | |

The 1mp0rtance Df 1dent1fy1ng the tense
carrier in statements is of equal sigaificance.

- In statements, the tense carrier, whether it is

a verb, an auxﬂlary, ora mﬂdal fnllﬂws the

sub]ect S+T. .
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§ + V —-u8 + T In this way a student can be guided by the
| deep grammar of T+S for yes-no questhns

He is, - and S+T for statements. The student’s
e ‘has. language would have not only the necessary
| tense carrier but also the tense carrier in its

He l.:iﬂﬂﬁ. relation to the position of the subject of the
He 18 ~ there.  ohtence. An understanding of the necessity
He was there. of the tense carrier in its positional relation
He has patience. to the subject of the sentence could help
He had patience, him produce simple affirmative yesno

questions and simple affi rmatwe statements
in acceptable grammar |

8 + Aux ~-8 + T

Refere:ﬂces.

He is leaving. . -
He - was leaving, Yao Shen, “‘Supplementation of
It  is gone. Opposites in Simple Predicate Expansion,”
It  was gone. TESL Reporter, Vol. 4, Nos. 14 (Fall,
He hasﬁ conte 1970-Summer, 1971).

- Yao Shen, ““Co-occurrence and
He had come. . | Non-co-occurrence of Tense Carrier and
It has  beendone. = Verb in Simple Predicates,” TESL Reporter,
It - had  been done. | Vol. 5, No. 3 (Spring, 19’?2) 6-7, 10.
He -does have palience. Yao Shen, “Some Distinctions Among
He did have patience. - Four Grammatical Items in English,” _The

Hawaii  Language Teacher, Volume 15,
- Number | (March, 1973), 23-30.

S ¢+ Modal-§-+ T

| ) Note: '
You can. - do it “The Tense Carrzer in Negative Sentences
You could doit, . and Tag-questions” will appear in a

He will ¢come, - faﬂewing-issue of this magazine.
it could. be coming.
B would have been done.

TESL Reporter

A quarterly publication of the
English Language Institute and the
BATESL program of The Church

The mmﬂaniy among S+V S+Aux, and
S+Modal is that the verb the auxiliary or the
) mudal carﬂes the tense in the sentence.

3 + V . College of Hawau -
S + Aux - S + T
S + M odal Editor -  Mrs. Alice Pack Assistant

Professor of English and TESL.

Rather than -teaching studenis to staff______;____gm Hem: Jovy Moss |

distinguish verbs, auxiliaries, and modals, it
might be more pmfitable to make them pay

- attention to the word which carries the tense
in the senfence. If the sentence is a yesno

- question, the tense carrier precedes the
subject; if the sentence is a statement, the-
tense carrier fﬂﬂﬂ‘WS the subject.

Articles relevant tn teanhmg
English as a second language in

- Hawaii, the South Pacific and Asia,
may by submitted to the editor
through Box 157, The Church
College of Hawaii, Laie, Hawaii
- 96762, Manuscnpts should be
" double- -spaced and typed nnt'
- exceeding five pages

- Question T+ S
Statement - - . . S + T
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SIX SCHOOL READING PROJECT
A REVOLUTIONARY APPROACH

by GRACE A. BLOSSOM

Last school year Tolleson Union High

School, Tolleson, Arizona, and the five
elementary schools that surround it, put into
practice a revolutionary approach to help all
students read on or above grade level, It

required no new texts, no highly specialized

teacher training and very little cash outlay.

Stated in 1ts simplest terms the teachers were

asked to accept the following concepts:
1. That the English language, itself,
‘not racial origin or economic
conditions is the cause of reading
retardation in the upper grades. |
2. That a shift from the use of
conversational - English to literary
English - or non-conversational English
takes place in the text books at about
the feurth grade level,
3. That every teacher of academic
subjects,. not. just the reading teacher,

- must help students cope w1th the
language of that subject. -

‘4. That regular grade level texts be |
used in place .of high interest, low -
vocabulary level materials. In other
‘words, bring the student up to the text
| rather then the material down -to the
‘student. |

~ Starting ‘with these four pnmts as the

underlying philosophy of the new approach
the teachers were askéd to do the fnllnwmg
1. Prepare a glossary or little
| -dletlnnary of the terms deemed
difficult.in each day’slesson. =~
2. Define the selected terms in the
- simplest English possible giving only a
- "deﬁnlnnn for the item as it is-used in
the text. = .
3. Give eachi student in the clnss a
copy of. the glossary for the day’s -

. lesson. and spend a few minutes. of

- class time . pronouncing each ‘entry
. item and neung the - menmng This
. procedure was kept to 2 maximum nf
- ten minutes of class time. .

" 'When the year finished and we- lneked at. .
the results of the pilot project we reahzed
hnw sueeesefni 1t hed been On the hlgh

school level the entire freshman class had
averaged two years six months gain in
reading comprehension as measured by
Gates MacGinitie Reading Tests. But there
were other results that we believe were even
more 1mportant:
1. The daily glossary sheets seemed 10
identify the problem as being the
difficultness of the English Ianguage
rather than student stupidity.
2. They also seemed, as Mr. Tim
Prichard of Fowler Elementary School
remarked, conciete evidence of the
teacher’s wﬂllngness to help
3. By identifying the ° adversary as
the English 1enguage etudent self i 1mnge
was improved. |
4. We had fewer dlselphne problems
and fewer drop outs.
5. By keeplng all freshman students
informed as to their progress in
~ improving -their reading - ability in
“terms-they could fully understand we
seemed to develop a better'
teacher-student relationship. -
- While the préparation of a. glessary sheet
for each lesson from the text is time
ennsuMg the teachers knew that next year

it would be enly a matter of reproducing the

- sheets for further use. An interesting side
effect of the writing of glossary material was

- the increased awareriéss on the. part .of the

teacher-of the difficulty of the text It was -

“not at all uncommon for a. téacher :to
 remark, “I never realized how difficult this

book is.” While we started out to help the

bilingual students we found that English.

speaking students made the greatest gainin -

‘reading comprehension with the native =
~ bilinguals close behind. The few students
- who came in from. Memee made the least
- gain,

A mnre cnmplete repnrt meludmg the o

‘computerized results of the student and
. .- teacher questionnaire . may- be had upon

request from - Dr. -Weldon  P. - Shofstall, |
Superintendent. of Pubhe Edneetlnn Stnte o

_ Department Pheemx Anznna
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"READING

by Vuki Tangitau
Reading is a highly complex process and it

demands the Xknowledge of correct

pronunciation, word recognition,
comprehension skﬂls speed of reading as
well as confidence on ‘the part of the leamer,
According to John Waldman, we are
motivated to read in order to discover how

h_-—-“—“_hﬂ_———n—-—ﬂh-

Vuki Tangitau, a former student of Tonga
Hizh School Nuku’alofa, Tonga, attended
Ardmore Teachers College, New Zealand,
- completéed a TESL course in England,
1966-67, taught for several years in Tonga.
Govemnmment Secondary Schools, and at
Liahona College. Mr. Tangitau is currently
attending the Church College af Hawaﬂ as a
TESL major. ,

other people live, feel and act. We sometimes
read to understand the past and project into
the future. Insights we get from learning
. about other lives and other periods besides

_our own will add to our self knowledge.1*

[ E———

Bearing Waldman’s thought in mind it'is” -

therefore necessary to recommend that all
Ianguage teachers should make occasions to
give the second language learner
opportunities to practice and imifate new
. sounds correctly. The teachers shouid ook
for and commend good pronunciation,
correct intonation and rhythm, speed and

good diction so that improvement and .

progress could be “effected. The learner
should be encouraged to pronounce sounds
that are new to himand also to be critical of
his own speech and pronunciation during his
daily language activities. Drills and self
awareness in-so-far as good articulation 1s
concerned, should be pursued and cultivated
throughout the entire reading course.

But for the reading actmty to be a -

pmﬁtable and pleasurable leaming process it
is perhaps necessary to.iterate the fact that
the learner should be the most important
thmg in the whole reading program. The

1 Jakﬂ Waldman: Readrng With Speed and -

Confidence (New York, 1972), p 4.

INTENSIVE AND EXTENSIVE

materials chosen for the reading should be
considered in terms of his needs, his interesi
and his level of reading ablhty Dacanay
emphasized this very point when she wrote:
The principle of sequencing units of
subject matter should be observed,
that is from the familiar to the new.
The subject matter, presented in
meaningful situations and in small
doses at f{irst, should have interest and
coatent appeal for the learner.2* |
- The reading materials, as suggested,
should be carefully selected and graded to
give the learner an interesting and
challenging experience of English
vocabulary and constructions. There should
be, as in the case of the Church Middle
Schools in Tonga, class readers,
supplementary readers, books for private
reading, local and overseas newspapers,
posters and advertisements to. aid the
teaching of reading as a whole, Elliot saw the
value in-this when he recommended that:
“the rending material must-inevitably be -~
simplified-that. is to say,.it must be
within the linguistic range of pupils at
different levels of the language. It
must either be specially written within
a precise range, or texts in “full-that is,
unlimited English must be re-wriiten
in simplified versions.”3%
Before embarking on the types of

‘r;eadmg that I am to discuss I would like to

say something more - pertaining to  the
problems involving reading. This is because
the greatest difficulty the learner meets in
learning to read a foreign language concerns

* the language itself. The language problems,
as pointed out by Sutaria, that the learner is

likely to encounter in his reading:
2% Fe R, Dacanay: Technigites and

Procedures in Second Language Teaching

(Philippine, 1967), p. 240,

3* A4 V.P. Elliot: “Teachm the Printed |
- Word. Reading and htewture ? Teaching
English’ As a Second lﬂnguage (New York,

1965), p. 281.
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likely to encounter in his reading:
are identical with those he meets in
listening and those that he meets in
reading orally. . He tends to transfer
the sounds, the stress and intonation
patterns, the rhythm, the grammatical
structure, and even some of the

vncahula:y and style of hlS native
tongue 4%

A second language teacher who is aware
of these difficulties may adapt his reading
program to the needs of his class. Moreover
his approach to reading, as influenced by
this awareness, would be geared towards
assisting the learner to gain- profitable
experiences from the effort made. Reading
then, should be regarded as a motivation and
a morale booster employed principally for
the purpose of familiarizing the learner with
the strange mechanics of the target language,
expanding his interest as well as giving him
an education. Both the instructor and the
instructed should review it as an important
process primarily in relation to what they
are doing at the moment and what they
want to dﬂ in the future. L

At tius stage I need nnt £0 into a detmled
discussion of the basic problems, basic skilis
and preliminary drills necessary. for reading.

1 take it for granted that all are conscious of

the need for the instructor to be aware of
these existing problems as well as the great
demand for a reasonably sound reading
progiamme, But to the English language

teachers of Tonga, to which ‘this paper is

d1rectly addressed, I would like to discuss

two major sub-divisions of the subject in’

discussion in terms of what  Mary
Finnochiaro called. mtenswe and extensnre
readmg | - -

In Intensive reading as the term
~ indicates, each vocabulary and
~ structural item- is explained and made
part of the student’s active language;
- pronunciation - and intonation ' are
.stressed; each concept or allusion. is
__ cla:nﬁed In "’ Extensive reading, the
- -pnnctpal aim 15 cﬂmprehensmn Puprlﬁ
.. are trained . "the mieaning

._._pnmaﬂl}’ fmm the: m-ntext altht}ugh..i.. |

4* Mmeﬁr &JMM Basw Readem Fﬂr Engi:sk
Tﬂfx‘hmg {Pl'nltppme 1967) P 19

dramastization,

g Mm,
- Semnd Lcmguage (New chrk 1958) p 14{}

"_'.'_'6* EV: Gafenb

TESL Reportet

some common vocabulary items may
be developed for active use.5% -

~ The' intensive readmg as defined above is
principally an activity to help fumish the
learner with a better understandm of the
language. That understanding wauld only be
accomplished if what is given does meet the
needs nf the learner. -

Necessity comes first. The child in a
home environment or in a
kindergarten is driven to adopt the
prevailing form of communication in
order to share in the activities around
‘him gnd thus be happy and contented
rather than lonely and miserable 6%

It should be a means of mntwatmg the
learner’s interest to study the language and
also to assist in establishing his confidence

~ and desire t0 make use of this new tool for

gathering information:, for conversation and
for communication, The reading programme
should be made a profitable, pleasurable and
functional activity. Profitable in the sense

“that the learner is gaining new knowledge

from reading; pleasureable in-so-far -as the
learner - uses this skill . effectively and
successfully; functional in the sense that the =
learner is able to put whatever lnfﬂl'm&tlﬂﬂ

he recewes into gamful means

‘The readmg program should have Speclﬁc |

- "aims toward which the teacher should guide
the learner in whatever reading activity he

(learner) may chose o participate in. These

| alms_may include things such as: learning of
. some |
" vocabulary, pronunciation,
structural words in: the

important- points of grammar,
infonation or
passage to be read.

Questions from the teacher or:from the class

- pertaining to the story orchapter to be read .

could be made more interesting and

" ‘motivating if these are carefully worded.

Difficult "words and phrases should be

. discussed and made meaningful. This is best
- achieved through using

the  dictionary,
‘antonyms and synonyms,
using. objects, . pictures,
actions and any method which the ‘teaches

giving

Fzﬂnbﬂki&rb Teachi ing E ngi:sﬁ as &

- “Cﬂl’ldltlﬂﬂs for Success in ._ 
Language Learmng, > Teaching English Asa
--.-,_-__-_-:_Secand Langmge (New ank 1965} p 14
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. assist the learner in his search for meanings

considers as appropriate in premeﬂng and in
establishing the necessary behaviour
expected of the Ileamer. For further
elaboration . on the need for having specific

aims for reading I would tike to make

reference here to Mmda Sutena as pnmted
- out:

When teaching pupils te read for any

of the purposes discussed above, it is

‘imperative that (1) the pupils know

the meaning of the purpose, (2) they

know what they must do to attain the
purpose; (3) they be given practice in
reading for that purpose.7* -

Setting out of specific  aims fer any
reading programme will undoubtedly be
considered, as previously pointed out, on the
needs of the learner. There are also dlfferent
stages of reading determined by the level of

‘ability of the learner and these shouldn’t be

1gnered ‘These stages are: reading readiness
stage, beginning reading stage, the
developmental reading . stage

aim with probably a different approach.

- Activities will no doubt differ from one
stage to the other buf at the same time since
our concern is presently . with intensive
‘reading we peed to limit our discussion to
those that -are - within the ierritory of
‘reading. Generelly

. on ‘the story; choral reading (after the
. teaeher) vocabulary study, using new words

o engmal sentences; retelling of the story - '-

- orally or in writing are some of the activities.

which can help make intensive reading
interesting, ehallengmg e:nd gratlfymg to the -

learner.

- Extensive reedmg, aeeerdmg to Mary
Finnochiaro, ' is principally for
comprehension. The ability to eemprehend

that which the learner has read depends
in - Second Language Teeehmg Phﬂlppme |

'-_1967

~largely upon -meanings-that he acquired

- through experience. Because the reader relies

so much on his “experience in: order to

interpret meanings correctly, it is therefore |

. necesssary to conclude that the teacher

- should motivate. the learner to expand his -
knewledge of words or otherwise. This.

expansion can be initiated through entriching

‘he reedmg progiram with aetmtlee that wﬂi |

T* Mmda Cseolan Sutw p 45
. 8= Ibld p 46

| and the
independent or rapid reading stage.8* Each
speaks for itself and each calls for a different

speaking'
activities such as answering questions based

- bring - the-
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and relevancy through the printed page.
Setting of specific aims will assist both the
instructor andthe instructed in-acquiring the
experience wanted. Prepared questions on
the passage to be read should be ready for
the learner fo answer. These_questions will
assist the leamer to read with interest,

purpose and meaning. Passages taken out of

text-books -should be discussed orally and
modifications be made tto help relete the
story to the interest and experience of the
learner. By this method the teacher can
arouse the learner’s interest and curiosity

~ about the content and the main points
within the story.

Activities relating to class discussion based
on the story will prove invaluable in teaching
extensive reading. From experience, I have
found that when students are asked to

- criticize'a passege or write a summary they

scem to réad w;th more mterest and deep

concentration.

In conclusion I would llke te edd that the"
reading process, and all that it takes to make
it bepeficial to the learner, is not an easy
task. It demands ereetmty on the part of the -

" instructor. The success of it lies in both the
. teacher and the student; dedication and

patience are necessary for each. Eifective
reading will therefore have a great deal to do -

- with the effeetlveness of both the instructor
-and- . the--stirdent: - -Each-—

party--needs - to-
participate actively in order to successfully
‘objectives of the reading
progranmme to frultlen e
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by Kelly Hams , JI.

There is something about challenges that
always arouses some interest in people. In
almost every possible field of endeavor
challenges are possible. Language leaming is
far from being an exception.

This paper is to put forth my ideas on the
worth of a particlar type of chalienge
exercise that might be used in teaching

Kelly Harris, Jr., a recent CCH BATESL
graduate, is completing a master’s degree in
English at the University of Hawaii,

English as a second language — crosswords, |
believe in their worth and hope to
. distinguish between good learning exercises
and time consumers, although students
should learn snmething {rom both types.

Walter Powell Allen, in two booklets of
designed crosswords, has organized some
very fine exercises that do not seem too
difficuit nor beyond the teaching realm.

He indicates in prefaces to both booklets

that his intention is to provide fun and.

practice for people learning English. Also

indicated is that the uz.«:les are from the -

basic 500 word list frﬂm The Teachers Word

Book of 30,000 Words and the basic + 1,000
word lists, This seems to me like a fine ide_,a.' |
However, there is no indication given that

- these word lists are readily available o the

students. Allowing second language learners

to work without guidance or helpful lists is
a negative approach. I think that lessons,
similar to the one which follows, be given
first before students attempt the crosswords,

Admittedly the puzzles are reasonably

easy, but to use them as they are might be

I have

detrimental. noticed that no

particular subject matter or central idea

permeates the various examples, and this I
do not agree with-until students become
competent in their word knowledge. Step by
step puzzles will help students more - that is,
nouns and pionouns, or verb forms, or
- antonymns, synonymns and hnmﬂnyms

Just so long as some sort of methodical
- build-up is used then the A]len booklets will

be helpful,

- Dacanay and Boqu fn]lnw the patte.m nf o

.Allen Wa]ter P More Easy
~Puzzles,

- TESL Renorte:r

USING CROSSWORD PIIZZLES IN TESL

use that 1 have proposed as being ot greater
benefit in the inifial learning stages. They
insist that it is even necessary that a sample

crossword be worked with the class on the

blackboard to show the importance of unit,
cohesion, and relevance.

Depending on the experience and iotal
exposure of the class members, crosswords
should begin with about ten to " twelve -
answers ‘being required, and building up
from there. I personally like the 13 x 13
pattern as a. maximum checker and prefer
the square rather than “open-grill” formats.
. Another very important parf of
crosswords that 1 i1mplement is having
students draw up their own puzzle frames
instead of using cyclo-styled frames. My
reasoning for this is that the following of
written and spoken instructions will be more
beneficial than allowing for greater speed in
solving the puzzles.

(e.z.) Instructions should be written

on th_e blackboard and then gone over

orally. A picture or drawing of a

sample frame would also assist,

After explaining, have class members-

repeat = the instructions so that

someone else can draw the réquired

frame on the blackboard or a

cardboard.

Basically then, my contention is that
there are good lessons, that can be -given
through crosswords, but lists, instructions,
demonstrations and examples are most
important for second language students
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ACROSS:

18,
21,
22.
24,
27.

2 8 Y "
30,
31,

Opposite to sweet.
'A smell,

‘Synonym for nought,

Antonym for man.

Homonym with 21 down.
Opposite of better.

Same sound as 13 across.
Meaning to join (in animals.)
SACRED,

Not very important.

- A small part of a play.
~ A synonym fo 14 down.

To teach in church,

The clue for 1l across.
Down is iis antonym.

A synonym for man,
Commands; demandﬂ. .

_Terrestrlal

Fall 1973

EFL 11 E.--I -
1=l L1 -BBB

DOWN:

20.

21,

Trip.

- Meaning chmate cnnd1tmns.
- Opposite of never.

A word that sounds like 3 down.
The clue for 7 across,

- The clue for 22 across.
We usually food.
- To stir up, K
. Another word for beast.

Very important,
What people eat,
Journey.

- Usea - to stop a car.

23. To eat completely.

>

24, H wurds are synnnyms the meanings are the

| 25. StDp is a word that means the same.
Mare or . ‘e are a.ntﬂnyms 26. Sounds the same as missed.

27.

To join..

Page 11
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A PRONOUN ACROSTIC

ALL THE PERSONAL AND IMPERSONAL PRONOUNS ARE INCLUDED

Qurselves is giqen, but will be found again as one uf.thg words.

gl .

-SEE PRDNDUM CHAPT

RepQRIER VoL, 5, Ho, 2.
_“WIHTER ig; - |
| (Reprinted on the ﬂppﬂﬁltﬂ page)
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- THE FUNCTIUNS OF BE IN ENGLISH

by Alice C. Pack

Present forms Past forms
1 am I {He, She, It) was
He (She, It) is |
You (They, We) are | You (They, We) were

I-A, BE as the main verb:

1. Verb alone followed by a locative,

Subject Verb Locative

He is here

He was ~ there,

I | am in the kitchen

I was in the backyard,

2. With a modal and verb, (Use base form of BE after a modal’)

Subject Modal Verb  Locative

He will be . there,

fe said he - would he here,
S | —an be there,
Th-ey "should . be -here.

3. With i:he' auxiliary HAVE, (Use past participle of BE [been] after HAVE )

Subiject 'HAVE (P, P, } Locative

He has been ° here,
I | have ~ been there, |
She - “had been there befnre he arrived,

.4,_ With both a modal and HAVE, (Use base fnrm of HAVE after 2 mndal
and past participle of BE: fbeen] after HAVE))

o : Auxiliary  Verb .
Subject -Modal HAVE {P.P.,} ~ Locative

“He - could  bhave been  here, -
She might have - been in the kitchen,
They must have been  there,
I . should have  been = there,

B. BE followed by a noun:

1. Verb alone,

+*

Subject Verb Noun

He is a doctor,
she = was - anurse,
They -~ are missionaries,

I am a secretary.
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2, With a modal, (Use base form of BE after a modal,)

 Subject Moedal Verb

He will "~ he
She | can bhe
He _ must be
They should be

3, With the auxiliary HAVE, (Use past participle of BE [been] after HAVE

Auxiliary Verb

Subject HAVE (P,

He has heen
She has been

I have een
They - have been

4. With hoth a modal and HAVE,

Py

Noun

a doctor,

a nurse

a missionary,
teachers.

Noun

a doctor,

a nurse,

a missionary,
teachers,

(Use base form of HAVE after a modal

and past participle of BE [been] after HIAVE )

Auxiliary
Subject Modal HAVE
He could have
She might have
I should  have
They must -hzwu -

C. BE followed b}r a mndlher (ad]ectwe}

L Vc-rb alone,

- -Verb .
(P.P,) Noun
heen a doctor,
heen a narse,
been a missionary,
been teachers,

" Subject | _'Vﬂ.l‘b ~ Modiffer

lie was sick,
She - is - small,
They oare happy.

T am  grateful,
You =~ were wisce, |

2, Ve'r.h with a modal, (Use "basel form of verb [be]after a modal,)

Subjéct Modal

He © eould
She may

They . ~~will
1 ~ should

| | Verb

he .

be

3, '- Verb with the aumhary HAVE

after HAVE )
. ' ﬂﬂKlliarV - o
-Sublect ~ HAVE
. He ..~ ‘has .
. fShe. " . _'-;_"_hﬁsl'._ L
T%ﬂy h_. Tfha?emxﬁ

You  have. .

'bebn'ﬁ3T'

| ‘Modifier
sick,
- .small,

. happy.
grateful,

(Use'pas't participle of verb [been]

Verb . o

- (PP 1 '- Mndifiiar. N

bean, . sick, o '

been ';‘small all her hfe
"':.-been:-' happ}f |

'“HSE

Page 15
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4. - Verb with both modal and HAVE, (Use base form of HAVE after &
modal and past participle of verb lbecn] after HAVE.)
Auxiliary Verb

Subject Modal =~ HAVE (P,P.)  Modifier

He could have - been sick, |
She might = have been small when she was
’ | younser,

They nmust have been huppy .

i should have heen crateful

5. With the auxiliary BE; (Use -ing form of verb [being] after BE.)

Auxiliaryy - Verb -
Subiect BE -ing form Modifier
He is being bad,
She - is heing good,

(The auxiliary BE and verb BE are seldom used together,)

6, With 2 modal am:_i BE as auxiliary, (Use base form of BE after the modal,
the ~ing form of BE [being] after the auxiliary BE, and the past
pariiciple of the verb afier the passive BE,)

‘Auxiliary  Passive BE Verb
Subjéct Modali BE (-ing fﬂ'ﬂl P.P,)
The food  might be ~ being ~ ealen right now,
The lesson might be - being completed now,
They might be being ~ beaten.now,

-7, With a modal and HAVE and BE as auxiliaries. (Use base form of HAVE
after modals, past parti¢iple of BE after HAVE, -ing form of BE after
the amhary BE and the past partmiple of the xrerb after the pa.sswe BE }

Auxmary Auxlhary P&sslve BE = Verh

Subject ~ Modal ~HAVE  BE (P.P.) (ingform) (P.P.)

The food - could have . bheen ‘being eaten while we were
o o S An the other room,
- The lesson  might have  been -~ being -~ finished while he
| ' - - wWas gone,

They could have been . being beaten when the best

player was restmg
(Note: This is the lungest verb group pnssd::le in English,}

II. BE as an auxiliary {o the main verb,

1. Verb with BE. (Use -ing form of verb after BE as an auxiliary),

Auxiliary Verb -
Subject BE {=ing form)
I am cooking
He is swimming,
She is . - reading, _
They are listening to some Music
You are working on this lesson,

They were. | sleeping.
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2. Verb with a modal and BE, (Use base form of BE after moda! and
~ -ing form of verb after BE.)

Auxiliary Verb
Subject Modal BE (~ing form)
He could be - swimming,
She must be reading,
They might he listening to some music .
They may he sleeping,

3. Verb with 2 modal and HAVE and BE as auxiliaries, (Use past
- pamclple of BE [been) after HAVE and -ing form of verb after BE )

Auxiliary  Auxiliary Verb
Subiect Modal HAVE BE (P P,) {-ing fnrm)
He could have been sSwWimming,
She must have been reading,
They may have been listening,
They might have been sleeping.
You should =~ have been = working,

I, BE as part of the transformation into the passive, {BE is followeda by the
past participle when used in the passive ) ' -

1. Verb alone, (Use past participle of verb after BE,)

Subject BE {(passive) Verb (P_P,)
The food was eaten,

The lesson was completed,
“They | were beaten

2, Verb with a modal,” (Use base form of BE after mndal and past
participle of verb after BE,) |

- ' Passive Verb
Subject . 'Muda1 - BE (P.P,)
The food must ~ be | eafen,
The lesson could be . completed,
They o might be - beaten,

‘3. With HAVE as an auxiliary, (use past participle of BE [been} aft_er
HA’E’E and past participle of vmb after passive BL )

- . Auxilia ry - Passive Verb
Subject . ~ HAVE BE (P.P,) (P.P.)
The food . has been ~ eaten,
The lesson had . been completed,
They have ~ been . = besaten,

4. _With BE as an auxiliary, (Use -ing form of BE [being] after auxiliary
‘BE and the past participle of the'verb aiter passive BE,)

Auxiliary - Passive BE Verb

‘Subject - BE . (-ingform) . (P,P.)
The food . was - " heing~ . ‘eaten.
The lesson =~ was’ - being  completed,

They - - - were | being - - beaten,
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5.. With a medal and HAVE as auxiliary_ (Use base fnrm of HAVE after a

 modal and past pariiciple of BE [been] after HAVE and the past
participle of the verb after passive 3E,)

 Page I8

- ~ Auxiliary Passive Verh
Subject - Modal  HAVE BE (P. 1) (P.P)
The food - could have been eaféi:

The lesson might have been completed,
They o mist have - been beaten

THE FUNCTIONS OF HAVE IN ENGLISH will appear in the next issue Df the
TESL REPORTER THE FUNCTIONS OF DO IN ENGLISH and THE FUNCTIONS

OF CAN AND WILL IN ENGLISH will appear inn future ed1tu::1;15

DICTIONARY USAGE & ESL

{ continued j"rom page 2)
the best practice, but when this is not
feasible, the student must be cautioned re- .

'_peatedly about the order of listing dif-.
ferent meanings. Some: dlctmnarles list
the earhest meanings first and the most

~ recent meaning last; others list the most - :
‘common current meaning first, whu:h is

then traced back to earlier meanings.
Synanyms and ‘antonyms, ‘if they are

famllmr words, provide good. suppie- -
~.mentary . clum to the definitions stated.
- The part-of- speech label — noun, verb ld -
jective, etc. — helps to idenul'y mmmﬁn |

" occurrences, and the usage examples in

f'PhI'ﬂEEE and sentencea ilustrate words in
- context. These are all aids to under-__
o standmg the meanings of words. and their =

-~ customary use in sentences. “The 'ESL

. student, grasps the utility of these aids .
slowly at first, but he pn:ks up speed mth |

o repeated ‘vigits” to the dictionary.
" Besides the meanings of words in ordi-

nary usage, the ESL studen_t_c_nnsults the
~ dictionary to locate meanings of idioms, -

two-part verbs, and slang that he encoun-

ters in reading and in conversations with

~ Americans. For example, he may warft to

~ find the meaning of pull one’s leg, pass the
" buck, call off, get by, nitty gritly, and
goon. These expressions are all familiar to

" the American student, but usually unfa-

“miliar to the ESL student. Similarly, the
ESL student refers to the dictionary for

-information about import.ant'persons and
places, particularly in regard to the

- United States.

The ESL student makes nccasmnal use'

 of the other dictionary references: usage
- levels — formal, colloquial, slang, etc.; et-

ymulﬂgxes. labels for specialized fields —
Chemistry, Economics, Psychology, etc.;

and editorial ‘matter — tables of weights
.and measures, list of U. S. colleges and
- universities, etc. Words related to the one’

being defined, however, are given special’

.attention. In-E nglish there.is. a'-.fai:lg,r._-:cnrrif.. |
 plex -_'machiner'y for word derivation
‘among the major word classes by means of

.. affixes: nours from verbs (govern-govern-
. ment), verbs from nouns (beauty-beauti-

fy), adjectives from nouns (dust-dusty),

nouns from ajectives (ill4liness), adjec-

tives from verbs (agree-agreeable), verbs -
from adjectives (sharp-sharpen), adverbs
from adjectives and nouns (clear-clearly,
tnitantinstantly). As a native speaker of
the language, the American student has -

- no difficulty with this kind of elaboration..
'But the ESL student makes frequent mis-
takes in choosing the appropriate affix:

approvemendt, fnr example. lnstead of ap
proval. |

The lack of adequata competence in lan-
guage skills puts the average foreign stu-
dent at a disadvantage. The dictionary
does not solve all of his language prob-
lems, but it serves him better than any

~other single reference tool he can own.
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1?54011/6 INSTRUCTION fm
NATIVE AND SECOND
LANGUAGE s'mpﬂms'

-~ The tutﬂnng program
Von - Harrison’s Beginning Reading 1

by’ SId Jcnsm

A well designed language program works
regardless of the student’s first language or
ethnic background. This is one of the
- conclusions that can be drawn from the
RISE (Reading Improvement Services
Everywhere) Project held on the Church
College of Hawaii campus this summer.

Under the direction of Mona Sherwood, |

Chairman of RISE for the State of Hawau

Dr. Card Harris and Dr. Sid Jenson of CCH

and Elaine Makaio of the Laie Elementary
School offered a structured tutoring
program for children from. the ages of 6 to
11 who were behind on their grade level in
reading skills, The tutoring program ran for

five weeks with the children in class fqr one

and one half hours five days a week.

4

~ The class penud was divided into three
parts: (1) each child was tutored in reading
about 15 minutes

day (the length of time_'_depended on the
 child); (3) and. the remainder of the class

time was spent in organized activities, such

as movies, games, coloring, motor skﬂl drﬂls
and ﬂlltSldE recreation activities.

i

(Brigham Young. University Press,-1972).
Harrison’s structured tutoring uses trained

. tutors, It takes about four hours minimum
.to train an’ adult or teenager.
- teachers, parents, college, lugh school and

school students as tutors. ARl material each day, the controlled reading

We used

junior h‘lgh
- worked about equally well. The personality

- of the tutor was more critical than~ . age or
prevmus educatmn -
Hamsnn s Begmmng Reading I has -

| ty-five well explained steps Whll'.‘:h the
| tutﬂr fﬂllﬂws The student is first taught five -
sight words (the i Is, this, I), and then'is =

‘taught the names of five Ietters (s, m, f,n,a)

. and then the snunds of thnse same ﬁvg__

per day; (1) the child read

graded material fm 5, 10, 30 minutes per - earns names of Ietters sound of letters, then

| used was Grant -

sufficient

b %3 o

letters. For example the sound of “m” is
blended with “a S to produce “ma.” Then
after two letter cumbmatmns three fetter
combinations, such as “mas™ and “maf™ are

learned, the student is asked to decode real

‘and nonsense words, such as “maf,” “fan,
“and “sam.” When this is acmmpljshed, the

>3

student reads a story composed of the five

Sid Jenson, CCH English faculty member,

‘obtained a doctorate in English from the .

University of Utah in 1972, During the past
year he has supervised the readmg program
at the Chuzch College of Hawaii. - - -

's1ght words and five. snunds they have
learned. Very. quickly the student can read;
~ this does wonders for his self-esteem.

“Basically this is the programi. The student

blends the sounds. - ‘name,  sound, blends
With - the - addition' of ‘some cntlcal sight .
words, the student then reads seniences and

'stunes Dr. Hatrison, through much trial and

error (his book is in the eighth version) has
,detemuned which létter, diagraphs, and sight

words - are easiest and which need 1o be

- lesrned first, The

. sequential, step by step, program, guided by

. the tutor, working on a one to one bas:s for
shnrt penﬂds of each day |

student: follows a

The personal attention, the sequentlal
order, the mastery of a “small amount of

material a]l 'make' Harrison’s --method

- successful,

. The backbone of the methﬂd is ﬂashcards |

' The letters, sounds, and sight words are on

triplicate cards and through the tutor’s-

| 'mampulatmn Df the cards, the student hasa
~ high ‘repetition of matenal he is learning.
- Little time is wasted o1t material which has

-already been mastered. However, there is
repeﬂtmn to Iemfmce the
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~ student’s past learning and to give him
_confidence. |

Our summer at CCH pmgram is not yet
completed. Many of the students have
finished only about one half of the
eighty-five steps. The program will be

-continued this fall in the local elementary

But the program has a series of

schools.

mastery checks, and so the teachers and:
students know quite clearly all through the. -

program how successful the teaching and

learning are. A student is not allowed to
to step unless he hRS'

continue from step
mastered the past material.

Yudging from the results we have so far, it
is very clear that we have one factor which
determines success or faillure — attendance.
If the child attended, he progressed in his
reading skills. If he didn’t he didn’t. The

- student . who ‘progressed the most in the

session was the student who missed only one

- day, and. that day was excused. Three
- students were asked to drop the program

because they would not attend regularly;
which meant the tutor had to go back
several steps and review, which made both
the tutor and the Student frustrated. If the

child had regular attendance, we would -

~ measure reégular progression. Some children

“progressed more rapidly than others; but all
progressed, regardless of their first language |

e = s mr s mmeme s tmmmss = oar = s e mes s samdE =l P
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or ethnic backgr ﬂunds

We had chﬂdren from several dlfferent

cultural, and economic backgrounds. We had
Kmeans Tahitians,

The differences in their

any cultural or language heritage. This leads
to our not new, but re-confirmed
conclusion, that any gﬂﬂd language program
will work for all ethnic groups.

We recognize that our students were
young and adapt easily to new programs and
new languages, but we are confident that
this program will successfully work with

older persons as well. This is a subjective

hunch on our part, but near the end of our
session we were given outside statistical data
to support our belief,* When this year’s
program is finished in the spring of 1974, we
will have more statistical data on which to
base our conclusions, but as of now, we feel
very pleased with the reading progress the
chlldre:n have shown so far, |

* Improving Human Performance: A
Research Quﬂrrerly, 1 (December 1972),
This issue contains several articles with
bibliographies of work c'l{me in tutoring Rnd'
readmg mstructmn .
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Japanese, Caucasian,

Chinese, Samoan, Tongan Hawaiian, and '
. part-Hawauan
progress seemed due more to the home
-situation and personal temperament thanto
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