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A language that is as mdespread as Eng-
Esh throughout the various cﬁntments of the - -
globé fulfills ‘many different roles it the
‘cOuntries in which it is used. " Over'a long-
petiod, the term. “foreigf languagé” was’
used: qmta 1ndlsmmmately to:. characterize - -

the. status’ of Enghsh in a situation where

the btk t}f the PﬂPulanﬂn were  npative” "-
j_is;:oe;akﬁ:i’s {}f s&r;;e ﬂther language
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mgmﬁcant perhapss that E: natmnal admﬂry

- gmup ﬂrgmize;j in the Umted States*m 1961

chose .to call - itself the National Advisory.

| _;--Cﬂuncll on. Tﬂac}ung English as-a ‘Foreign -
~ Language, " and: for ~which  the ‘acronym -~
- .IT'NAGT 2 3 O came lﬂfﬂ use. .{i}nly a few yéars
' later;.the’ prﬂﬁessmnal orgamzatmn of teach- -
ers ﬁf ﬂlﬂ

. fruition in’ New Yﬁrk -Gity in 1966, " de-
“cided “to.-call"itself TESOL, Teachea:s of .

2% ﬁnﬂn}'ﬁm tﬂ

Engilsh as_ 3 “Second:.or- Other Language.
. Since.: that. izime the use of the wargl ;secamf-;;_'_,_-
_ has’ grad"".,"’_‘-" V. uvertaken the use-of.- foreign - .
-0’ charactérize the stafus- of: Enghsh as a
non-nanve language I many. ways thisis
an unfortunafe deuelﬂpment smce 1ta tends

qqqqq

: cﬁuhi be mdmatedjy i, dlscmmm%mg use

. ";_';'Jmucetan Unwemty,
'Z._Fe’llﬂw uf the EaSt*WESt

- at the’ Umvemty ﬂf Hawan is
-the . authur of Amem:an Engﬁs‘k

ngmst:cs and. z‘ke Teacher Gf Eng-'. S
T lzsh, and numemus ﬂﬂter publmﬁans. o

| Dt Marckwardt meess&r Emmtus L  :;

of Englsh and ngu istics . at . .
i e Senmr S
Ceuter*-__- |

Cof the WO terms & distmctmn whach has-ff-"'

" been” mamtamed 111 Brltzsh usage: fﬁl‘ somel'
}’E&I’S : ﬁ‘ Cowes L car e et U
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- nation.

', *courts. A o
RS (A may e tha languaga i whmh'_. 8
all - Or many of  the - aununarelal
-'--.'transactwna E cunducted may

~also . figure s:gmﬁaanﬂy in - such cere-

publlc celebratmns

- jects of study. “And in' this connection,

“emphasis is. piaced equally upon the mastery |

~of all four of the language skills: listening,
speakmg, readmg, and. wntmg In fact, the

- English. .

‘When. tha use nf Enghsh in a cmmtry
ﬁ]lﬁ]ls the cunditmna which have just beén :'

| | nutlmad we Spaak of it as a second lan-

. dual sense.

- _-mﬂ learn ‘either - a

'--"becomes an add1ti~uaal and essentlal com-_:!..

. mumcatmna r.asaurce

One may contrast the fﬂfﬂgﬂmg ﬂlt“ﬂﬂﬂﬂ'f‘ .:"thrﬂughﬂllt the: nnn-Enghsh speaking world =

. was .conceivedas - falling into. one . or the'_i_é}.-
“other. ‘of the faregnmg catagﬂnaa ESL or- .

_ IWIth ‘courntries: and educational sy'gteHm L
__-fi_,.i__-_,whare English may. be said to-occupy the
paaﬂ:mn ofa furalgn language, not-unlike. ... FFL. Just tecently ‘an’ additional concept -
_"“the status of French'in all but avery. few Y. oncept .
ook the p f I fﬂgeneralk}ve :_.'_:.__'_-,_:_-_;_:Irlaﬂguage T language of atudy ‘I‘here ar;a-;,
' look upon the: acquisition. of a-fair working . - countiies, fﬂ!‘ axam ¢-where English is nat i
Wiﬁdge Gfﬁ Framh ‘as: a dag} tall ‘an- offic pl gh
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:j-'.,?";.__;jparts Df the Umted States

a.?e"*g.

“Let ua begm by cnnaldanng tha status -

Examples come: to mind readily
.__j--'enaugh ' Ghana,  Nigeria, the Philippines.
In many'. of them English is still: the .
'language in whlch part or all of the
of gavemmant asPEclally the
" national government is carried on: parlla-'i .
. -mentary debates, the. written statutes and

govemment ae;mrts tha condua*a ﬂf the_ < -purposes’ of ‘illustration;

- extensively.
guage. Actually, the term is- apphcabla ina .

Chmnolaglcallv considered, it
s second 1anguaga since almost everyone -
| - local 1anguage or the
- hative: naiannal ianguage first. Functionally
7 considered, it is a-second Ianguaga in thatit -

TESL Reporter , |
- “ihore: ﬁlndamantal wa may cﬂnaldar tha
N uf English’in a number of countries’ whmh '-j:ﬁ_if_;,_";':lmawledge of Franch o1 some other fﬂrelgn_

though now independent, were once colo- . language to be a valuable and an essential

' nies of one or another English-speaking - component  of a liberal education-Some-

.. thing that liberates the individual from the -
. -’_cunf‘mes of a s:lngle language, _fmm a single
;'_structunng of - experience.

hand; a- knawledge of ‘French is by no.
“means necessary for anyone“to. ﬁlﬂﬂtlﬂll'_-"f

-pahtma]ly, _mnnnarmally, or prnfaamnna]ly_ :
in this country. = S
"~ Although Franch has baan cltad hara for

On the other

- there i nﬂtlung- o
that points. mewtably to a particular. lan- .

. guage to be studied.. From the point of
view of  thé .purposes which: have: ‘been
- mentioned,”

. ~ Spanis Itahan or, Ru.ssaan
~‘monijal “functions as “church’ services.and ... panfah,

| Tt i uaually wholly or, ..
.-':".:i._m part the language of instruction in the
- schools, in addition to being one of the sub- = -

it could “as wa]l be Gennan N

The fore1gn language 1s rarely, if -

a achnnls ln ganeral what has he;en aald Gf
--_i--'Franch in. the United States: apphes aqually_-_-
to English in Japan, in the Latin Amancan
- " countries and in most of Burope. It la |
- aim .of the aducatmnal ayatern is. ﬂften that .fme]gn .and not a gec{}nd language

of eatabha}ung a fairly widespread bilingual-
ism. :And finally, Some of -the literature

= praduced in the cuuntry may be: wntten in |

In clrcumstances sur.:h as. thase 1t 1s 3

" ‘evident: that general’ bllmguahsm is pot a
. conteinplated goal valuable as it may be in
_individual . cases.

“The native* language is .
- -¢xpected “to remain’ dominiant, ~Reading is. -

probably the skill ‘that-will be used most
" under - these - cucumstancas

'*"_except. ‘for’ those’ who angage in " foreign
“travel.”

“Except ‘for this-lattér ‘point, ‘the

o classwal languagea cauld fulfill the educa- -

- tional function that has been spamﬁed just .

. about. as wel as the modein foreign lan-.

- guages, and in fact’ thay dld ]ust 7that mra[ a' .
| lnng periodin the past.” o

At one time ‘all of the study af Enghsh:i_

has been racngmzad as we]l that nf a hhrary

'-lguage; Hor it the Tan-, -
ctian lﬂ Tha pnmaﬁf aznd

!-
_I'.‘i.f- _-q'ﬁ- vl
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I tha ian-'j_
.guage-learnmg eapenence a:nd aachlevamant_ -
rather than'the specific’ latiguage that'is.im-
-' 'purtant
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secﬂndary schmls Yet it. plays a larger o
foreign: lan~ -

role than merely that of a
- guage. It serves the purpose of a “window

to the wnrld,” to employ a phrase used by

Nehru. =
. In countries
example, the That language serves quite

* - satisfactorily for affairs which are of purely
- local or national concern. Yet the moment
.- the interests of the intellectual and scientific =
* community are - exiended into the inter-
national’ sphere, one of the languages of

~wider communication must serve as .the
~vehicle. - To put the situation into concrete
- terms, not long after the appearance of a
~_new book written in English and dealing

~ with nucmbmlngy, geophysics, or survey-
it is hkely to be-
The. possibility .
of “its. being. translateﬁ into “Thai “is, very -
- remote,
_sufﬁment to justify the cost, and fﬁr a-

~research techniques,
. translated into Japa-nese

Fot one thing, the market is not

other, .the Thal are not yet certain that

- their vocabulary can be successfully adapted
to many of the current scientific disciplines,

In. short, such groups -of students and

~ scholars need’ to be abl& to read techmcai -

: En ghsh o

 --But .-that s not: the whole stﬂr.y LI it
were; the. -term hbrary ian guage. -

- be descnptnrely adequate: - We must realize;

" however, that in order to’ keep up with tlfus

expansmﬁ of knﬂwledge, some-studentsand - - [F w
" indeed 'some..of the professionals will-have - -] B I
to study abroad. - Foteign scholars know- . ]
ledgeable in these fields will undnubtedly- o
Unquestion- -
in English. "
* This adds to . the reading skills already

be brought into ‘the country.
ably, they. will have: 1o lect

- specified, that' of aural cﬂmp_rehensmn

~ Students in seminars or' study groups will
have t0. respond to: theii. instructor in his. -

. own, language, which ‘demands a' speaking

" knowledge.. They may be asked to prepare.

. papers and reports, and if any publlshable .
 schiolarship comes out of the veniure 1t wﬂl - F

. have to be written in English. -

This poses the necessity fm' a command S
- The de--

- ‘mand for this kind,of competence is notas .
extensnre as it would be in a country where . &

crf ali four of the langudge skills,

such as Thailand, for

" would -

_ ~Enghsh is 2 second ianguage m th:at a sma]ier a
‘portion of the population is affected and

- -the range of subject matter is considerably -

.. -restricted. Nevertheless, within these limits,

a high'degree of ﬂﬂmpeteﬂce is required, and

‘certainly far more than just a reading

knowledge. For this reason the term
language of study seems 1o characterize the

situation much ‘more prec:sely than frbrary |
-Ianguage - a

- Like mﬂst' schemes af class:ﬁcatwn th1s
one is open to the charge of nversszh- -

fication. Not everything is as neatly cut and

dried as it has been presented here. In

~ certain instances; India for example, English
- has the status of a third rather than a second
" .'language And although India, like the Philip-
pines, is tirmly ¢ommitted to bilingualism,un-
like the Philippines; English is not necessarily -

- contemplated as one of the two languages

of the duo; “In Japan, English has not only.

 the status-of -a. foreign language, but virtual-.
1y that of a:mandatory foreign . language
“rather than one of 4 number of freely
- available’ pﬂsmbxhtzes
| I'these three: categories- are useflii to a degree,
- we must. ~remember: that. every country
- presents ‘a- Set of circumstances peculiar ‘to
- jtself, which i tumn’ affects not only .the
place. of Enghsh in- the educational system
but - the « motivation;. the’ gaals ang the__ |

‘In ‘short, although.

methnds of teac}nng the; language as well.
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COMMUNICATION

by LS. Harms

Intercultural cﬂnunumcatmn has..

tecent years, become a matter of wnrldmde'

concern, This article attempts-to- examine
the pathway from . language leammg 10
intercultural - communication, sketch a

B cnmmumcauon model, pmﬁde a workmg_-

~unexpected - -

~ definition, * -outline - some -
- benefits, -and establish a 1ﬂng-range gﬂai
fmr huma:n commumcatmn - |
Languge Leamning

| When a student. stﬁtts"oﬁt: to ‘IEai‘*n‘a'

_mcﬂnd languagé, he starts a jourriey down
Ca long path that can, if. all goes well, Iead'. -
: to a world -network for the mtercultural g
To . be. sure, the -

_interchange of - ideas. -
beginning student often undertakes to learn

~a second language to complete -a school
~ requirement and laments the hours he must
Iah and hnmewark.

- spend - in class

‘L. 8. Harms, PhI) Professnr |

of Communication at the Umversﬂy' =
of Hawaii. and authﬂr uf pumerous - -

.. books and puhhcatluns is chalrman;
- of PEACEAT.

- Dr. Harms, mfﬁi'ﬂﬂtlﬂﬂﬂi lecturer and ? .mﬁdel 1,2,7,8).. “That mode] indicates that .

consultant  is " -also - ‘organizer . and

chairman of the SCA Cummumcatmn- L

N -._nghts Comnnssmn

Curi'duﬂy',;' even 'tfiﬂu'gh | that s‘tﬁdént may

icomplete. a- ‘course of second language
-study - with’ dlstmctlﬂn ‘he'-often ‘makes :
-~ little, or. no.use of “his néwly. developed: " .
f_'_sklll His investment. does not pay, .off, g
}'_anguage learnihg has, to a. cnnmderable_' -
‘Second -

_'__;extent _been'. dﬂmesticated
.:'."-.-*Ianguages can: be learned in- classmﬂms
: tan& Iﬁbﬂmt@nﬂ&. Iﬂiercuitural Qﬂmmuﬂ}-

aatmn hﬂwgvﬂr, -:::ccm% f"@r i;h‘B mﬂst «Phri

. -111 cﬂnunumcatmn

- Bﬁsw Model

characterized . by . greater

" in airports, on the streets and in 'the:sl'{ops'
- of world cities, in outdoor cafes, and a

thousand - and . one. other. places where

. "persons from different cultural hackgmunds |

communicate to achieve a mutual purpose.
Intercultural communication- extends far )

_'bey{md the classroom.

. As ] see it, mtsrcultural cﬂmmumcaﬁﬂn o

. _:15 ‘beset: with “'surprisés -of many- kinds.

Its outcomes are difficult to predict. “And

o it-seems destined to Temain. an- uncsrtam, .
- but: mmrtant ‘adveniture.
."mtexcultural cnmmunmatmn ‘usually re-. .
" quires that niles be dis¢covered or invented

while “two_ persons -are -acutally engagad*_
-Risk- and uncertainty -
are key- ccmcepts T

Intercultural . communication then, is
varety -and
diversity -and. uncertamty than most . mtra- -
c:ultural communication, - For that. reason,

. 1t is 1mpar‘£ant to be qu1te exphclt about

some Of the assumptions that underhe
mtercultural caﬁnnumcatmn
Fgure 1 shows-a basic earnmumcatmn

in : the 31mplest case -of intercultural.

_ 'cnnunumcatmn there are two commum-
- cators,;
: (Cammmcatm; A) and the othér a second

~one ,a  first Ianguage ‘speaker

language - speaker - (Cﬂmmumcat:}r B).

- Intercultural cﬁmmumcaunn is: of necessity

a two-way, process. Notice that the language-

related. terms of speaker:listener or source-

receiver ~are  deliberately "not “used; these S
“ferms. ara appmpnate onl}r for a ene-way
mmdel -of cﬂmmumcatmn Quite 'im-1.

pt)rtaﬂﬂy, there is-also. an-éxternal mbservér-”--{ : '.

@bﬂﬂﬁ’ﬁ 0): The “observér can bé i

iﬁstructm o a. student ~that waw;;ﬂmt is

For ‘instanice;
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Coﬂuﬂunieater-Af N I | Cnmmunjca'tuf,]}: e

First ]'._anguege N Seeend Language N B
- Speaker-: - | SRR R Speeker | o

Qbserver 0

| Teacher or
- Student

| 'Figtlre 1 _-_Dyadie"Me_dej fur Intercultural bemﬁ:ﬁniea'ﬁen o

necessary - to . observe the deta.'lls of 1mmedlately arises: Whet can and sﬁeuld A
-mtercultural mteractien between Cemmum- ) do to help B? " Addltmnal pedagoglcal
cater ‘A &ﬂd Cemmumcater B. From that- * uses ef the ebserver mle ere d:.seuesed in

| _'WWPOW for metence the_ | que_et.ten detell elsewhere (1 137) (ceetmued )
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-~ ‘The prapnaed daﬁmtaan of mtercultmal
-_.canunumaatmn fuﬂaws from the model
Thus, mtarcultural &

- shown in- Flgura 1
'cammumcattan accuta when any two (or

| ~small grﬁup of) cunnnumcatara of dissimilar.
‘backsrounds

. communicate with each other to achieve
- important

- language - and  cultural -

- some mutual purpose. It can be absenred

for instance, in a talaphnna call, in faceﬂta-- |

face dialog, or in a committee maatmg

~in aame way—-wmch leads - on to -eultural ..
. imperialism. . The proposed definition, on
'., the other. hand., leads to mutual mﬂuanca .
' mtarchange, and rectpmcal mtaractmn .

Benefits

-,_-'.‘j-f-'bamars breakdawna and"a' long - list -of
" ather nagatwas

communication, two
~ enormous importance becama apparent.
The names for. these two advantages are
synergy and aarandlptty

Synergy resulis in a aystam when tha |

achievement of that- system exceeds what

‘can be predlcted from' the parfunnanca of -
~ the  individual parts. Thus, in a

communication system ‘with two culturally

dissimilar communicators, one often finds =

‘that they are able to solve prﬂblama‘
- reach malghta ganerata ideas, and arrive

at decisions that remain ‘unthought of

within the framework of a single culture.

Inter¢ultural - communication_ then, can,

‘when - the cnndltlnna are nght -_ greatly
~ enhance fuman’ capacities -to- cope w1th a
wide range of questions. |

Serendipity results from what wa usually

'aall eITors, nustakaa detaauans and the

" like. Wh]la syriergy can be expacted froma
| of human
| ..jcgnnnumcaﬂun skills; - serendipity - Tﬂqulras R
" “a~light-hearted;- child: like:-curiosity abt ou t'.

.rather ‘serious _application-

" the "shape’ of new ahd. unexpected ‘thing

_.;.;:?.ﬁ:}f:_f::':_:'_;.f Mara ..,.generallx, aerandaplty 1‘3‘* th& i

- nnagmatwn

- cnmmumaatmn

- from the system mode! in Figure 1, and the

o Note that def'uutmns .that ampluy terms - ‘.pmpﬂsed definition. Obviously, lzmguage

" such as source and-.receiver usually suggest leaming undertaken with a goal of synser

| that the 'source -manipulates the receiver <
| ipul - very different academic clr.)ak

‘_Rnght to Communicate =~

'-that ‘we

’IESL Rf:portar

~~science of Iank:mg far one thmg and findmg
something else which is different and better.
- Intercultural communication provides. both

~a place to look and a way of looking that .

exceeds “at tlmea tha mdmdual human

aynary..a_nd serendi-
synser—provide an

perspective - on” intercultural

‘That perspective - arises

. Taken tagethar
ty-——-m' if you hke

intercultural communication takas an a'

Thare are mearly four bl]llan paraana .

- in"the world, and many, perhaps‘ most,
S . o - of them are cunatramed to cnmmumcata
 Unitil racantly, tha facua in mtercultural"_f - i,WIthm tha NAriow framawark of a smglﬂi'

: .','-cammumcattan ‘Wwas ‘on -efrors, .. mistakes, : -dialect. -
;- grﬂwth aad davalnpmant were claaaly linked

'As-we began to apply a- .~ 1O communication and language skills. “Until

. system or cybernetic model to intercultural’
advantages of

* We. have: long. held that ‘human

_:' ~ DOW, _thﬂ prablam has- bean dlfﬁ{:ﬂlt even
~ to_think about “because it is so Targe (3).

" Recently there has come out of multi-

~cultural dialog--with- a bit of synergy
-~ and serendipity .to be sure--a new and

almple concept: Everyone has the nght
to Communicate. That concept. requires
examine - closely human
communication needs, deal with the fact

that we can now invent any.communication

technology - required - to - serve . humian
communication . néeds,  and - shape the
communication policy .necessary to ensure

- that technology serves those needs (4, S)
--__Thasa are’ new conditions in the world,
~ Both professionals and studeénts of language
.and. ‘intercultural communication have a
- special contribution to make for they have
| _'tha skills and outlook to advance this Right.

As a lang-range goal then, let us declare

~ that everyone shall come to have the R1ght |
| to Commumcate | . |
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SCHOOLS

- offer some answers.
no answers; only questions.
‘need a good question now and then.

For some time TESL teachers in Hawaii’ a,.-

.x pubhe schools have had to contend with
- somie eentreversy over our goals.
_prlmary objective to teaeh standard Enghsh

to immigrant studernts, or is it (2) to assist

them' in reaelnng a funetrenal level of
communication and 1nter-aet1en enth their

peers? . In ‘short, do we see TESL more in

terrne ef aeaderrue er seeral geals‘?

Current thmkrng tends tn faver the latter |

goal. Indeed, there is strong belief that an

. immigrant_student’s. academic’ successes are - -
~ often- dependant upon his social successes..
Tom . Hale, State TESOL Program Specialist,
- ‘'writés in‘a handbeek for classroom. teachers |
that; “The idea that second languages can-
" not’ be learned unless - ‘taught has been
_seriously q_ueetrened and “considerable
- evidence has been eathered which' euPperts'
. ‘the "notion ‘that. second lariguages can be
~ most™ effectively ~and efﬁmently learned

through concentrated interaction with those

who, ‘speak those' languages natively... the

~ major objective should be to provide ample

opportunity. ‘and. éncouragemient for the -

non-English speakers to- freely iriteract with

- their English speaking peers: from whom
they will learn to: apeak and understand |

*Themae M Haie | “Seme

in A_smstmg the - Nﬂn-Enghsh Speaklng

| Students in I-Iawau S Pubhe Schools,” Office

| 'ef Instructional Services, I)ept ef Edueatle.n
State ef Hawau Aug 1973 -

SLIN HA\VAII’S PIJBlIC

Is our

. Gmdehnes -
'Cencennng the Rele of the Regular Class- B

| and counseling students,
room- Teaehera and School Administrators ' g
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_by Wllllam H Cunnlngham

Artleles .in the IESL Reporrer uaually_ |
. This article provides -
But maybe we

- mest ef therr Enghsh”*

A keén obsérver of -,_the Hawaiian scene
would have to agree with Mr. Hale’s analysis.

1In fact, the language learning process which -

- he “describes has produced what is now
- often referred to as “Hawaiian Dialect”,
our state S, own brand nf Eng]rah'

'But-_the te_ner,enrrn T.ESL is. tlus. Should.

“we settle for social adjustment and Hawaiian
- Dialect, or should we expect our immigrant
" students to learn.standard English and to

speak it well? This is a difficult question.

~ On-the one hand; it can be well argued
that children will fearn - to speak the way

their peers speak, and our efforts for “Cor-

rectness” in Engheh will make no difference.

-_Furthermere meost -of - our students will "

spend their lives in Hawaii, in- which case

" leeal dlaleet w111 serve them aufﬁelently

In addltlen the etate s TESL program is. .

| '-net really eqmpped to aetually “teaeh the .
- language”

on any serious scale. * Only in
the. Honolulu District are . there .a few
schools where TESL teaehers have a primary .
teaching respensrbrhty ‘In' each ef the -
state’s .six ‘rural districts, such as-my own,
the. TESL program consists- of only one
TESL. téacher, assigned to service a multi-

- tude of elementary and secondary schools.
~In this situation, the. TESL person acts as a .
~ resource,

teacher, .conferring = with and
advising teachers and administrators; testing
and . guiding a

~ 'tutorial program.” These ‘‘tutors”, in turn, .
~are not required to teaeh but as para-

professionals their - -job
. assist classroom teachers whe have relatively -
 large numbera ef not: Enghsh apeakmg.”

simply to



'- etudents The role of "I"E'SL theretere
is one -of helping the assimilation ef
mnrugrent etudente into the district eeheels

Ceneurrent with this decreased emphams .

upon special English language instruction

for immigrant students, there is now an

increasing interest in bi Imgual education=-

whleh includes teeehmg mnrugrant students

their = native . language. - Hawaii’s

| ,Depe'rtment ‘of Education is 'eene'ideﬂng a.
pilot program within one district in’ which
- the Tlocano language would actually replace
English as the language of instmction in =~ -1t ,
~ ~speech is one of them.
“concerned
“language, should I be any less concerned .’
“about the children I am employed to teach? -

- Is it sufficient’ for them to be consigned
. to.a “lenguege ghette“ all their lives? A .
. ghetto in itself may be a pleasant enough .

Columbia Umvemt}' Teachers College. | _' . place to live, but what makes a ghetto a

certain subjects, and instructional materials

in Tlocano would be developed. This would

* Villam Cumningham, TESL coordi.

- "nator for the Windward Oahn District
. of the Department of Education, State-
"~ of Hawaii, has a M.A. in TESL from

Prior ‘to' teaching in Hawaii, he taught
for severai years in the Phlhppmee

_mrtrally mvelve lewer elementary Flhpme'

- children at selected schools, but the program
‘might be exPended to. ether grede levels,

- other seheel drstrrets and ether Hrnnlgrent .

Ianguages |
‘But the eppemte hern ef the eentreverey

has net w1thered away. The sentiment does

- persist - among a' number of “classroom

‘ cenﬂletmg strategies). From this point of

‘view, TESL should concentrate miore heevﬂy'

upon bemg an instructional instrument in
~the .state’s seheele

) _mghts

Haweuen Dlaleet of trying tq: “teach’

a lenguage Vs, the reallty ef peer leermng,','

We should raise our
These aims, however, ruh dlreetly-
into the debate over standard Enghsh us. *

TESL Reporter

eeqmsmen has been entrreiy in Hawen are

_- meapeble of using a nurnber of standerd

~ English patterns, such as in asking queetrene |
(A good example of the relative weight of -
peer and parental influences!) They grow

on a rich diet of Hawaiian Dialect, both at
school and at play. And I try to correct

‘their speech. - But -why should I correct:

them, why worry? Yet 1 do, because I ©

 know - that outside - of ‘the - local speeeh |
community my children would be at a social

disadvantage. Like it or not, the world has

. its hang ups, and judging'_peeple_' by their .

But if T am

about my -own children’s

ghetto "is that it is difficult to leave it.
On the other hand, assuming my concerns

~ are valid, is this really a matter which I have
“any power to influence at all‘? Sheuld I,
~and can I?

And so the objectives of TESL become
complicated . by the broader issues of

" education in Hawaii. Our schools repeatedly

come under pubhc attack -and defense,

- What is the memung of -our high school

- 9
teachers and others that the greater need is . diplomas? Is a diploma. intended to signify

‘more English instruction for the immigrant
student as’ opposed to seeral assrmﬂaﬂen -
or br-lmguehsrn (which -themselves have

-a “certain level of comipetence in reading,

writing, end sPeeeh or rather that a student
has attended eeheel for twelve yeare‘? Public -

» seheels are under pressure to graduete as
. many - students as
- -drop-outs, yet,
" ‘toughen standards.

3 'have the beet ef beth werlde‘? N

‘possible;  to - avoid
on  the other hand, to
Is it even pessrble te |

Altheugh issues re:lsed here epi:ly '5peei:fi-

'. _' -_-_-_eally to Hawaii, they prebebly have a'wider
- relevance also. ‘What should be the geals ef

" 'TESL in this state’s public’ scheels‘? Well,.

1 ﬁnd that ﬂ’IIS 131151011 is expressed in 3-:,'. _i I pmnnsed you.no answers; only.a queetlen

 double standird in. ity own. life; 4; deubleg-‘:"‘;“: |

steniard betereerl eeheel “and: hei;ne

=+ Thope T have: heee eensmve to beth sttles ef

that fmestlen,
heme my yeunger ehﬂdren whese languege_-;__ SR L
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A Reply to Roger K Wllllams

hy Kenneth G. Aitken

Cloze tests are deceptlvely simple readmg

. tests - that merit greater ‘consideration by

'ESL teachers. The purpose. of ‘this article
is to reexamine three issues pertinent to the

.use of cloze procedure that were recently_
In order to .
. familiarize the réader with the eubjeet I
- will first describe. the construction of a

raised by Williams (1974).

cloze test, then I' will review each of the
~ thrée issues’
: exPlenetlene to clarify the ‘issues.

Cloze tests, pioneered by. Wﬂeee Teyler |

| (1953),.are censtrueted by simply randomly

. deleting  every n-th word from a prose

“passage. - The subject must then supply an

~ appropriate. filliin by guessing from. the -
- remaining context. Pack (1973): suggests an

- "_'.evety-ﬁfth-werd deletion ‘pattern overa 250 .
- word  passage. Hewever any n-th word-
A ﬁfty deletmn test .
" seems to be a convemnient length e:nd prevlde -

" - a reeeenable semple of the passage.

(). Cloze tests enly par _'a]ly parallel
- the - Ieadmg preeese -

S '(2)."'_ There ‘seems to be a SPEUI&I talent -
L '_'mvelved in bemg succeeeﬁll on a

cloze. ‘test.

| “'-(3)._'."-'-Crumal content werds are eften..-"
. omittéd which cannot be eupplled' o

by examining the context.

De eleze tests enly partlally perellel "
_the reethng process? * Williams argues - that

reading and listening are ‘decoding process;

- that is to say they are skills .of reeeptmn
. ‘Filling in blanks,
... then, weuld require production skills asitis
“Recently, however .

. rather than prﬂduetmn

~ an encoding process.

- 'This . factor,
o “redundancy utilization,” underties both the

in queeuen and prepese. o
' - and IEadmg

this pc}mt regardlﬂg the. readmg process:

psyehelmgmete have begun to queetmn the

assumption that encoding and decoding skills .
are autonomous from each other. Holtzman
(1967) has -suggested that there is an
integrative. factor of language use which he
calls “linguistic =pérceptual - expectancy”.
which Spolsky. (1968) calls .-

so-called encoding skills of speaking and
writing, and the ‘decoding skills of listening
-Goodman (1969:82) makes

Research has demenetrated thet ‘the
‘reader does not preeese print sequentiaily, -

. but rather in. .a manner which reflects :
~ his use of language ‘at every eppertumty o
“Expectancies. about syntax and semantics

.. within context lead to hypotheses which ©
. ‘can 'be confirmed (or disconfirmed) with =

- .enly a emall pertlen ef the cues. 111 the' ;

o textl

- Willlems (1974) raises three crucial issues o
- concerning the vallchty, henee utlllty efl.
- -cloze tests in ESL: -

S "l-:'-.Kemleth G Altken a fﬂnner BATESL
- major -at Church - College of - Hawail

-{now Bngham Ymmg University-Hawail
.+ Campus)- is "an ESL instructor at
~ Vancouver Cummumty College in
- Vancouver, B.C., Canada, where he is

| .-';'woﬂungonthetestmgendpleeement
© _ofESLstudents.
~ Oller "(973) states  that Goedaiiaﬂ s

-_,ebservatien applies -“in the case of every
- observable  aspect - of language - usege

Assuming the Goodman hypothesisis correct,

. .then thére is an encoding or production
-+ skill as well. as an. msepereble deeedlng or

receptwe skill  in. every act- of reading.
Conmder What ‘happens when a. eub]eet-
L {eentmued ﬂn page 16 }.
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By Dr.. Yao ----Shen- | | '

. The suh]ect of this short article is the
twn mﬂdals can and will, and the three aux-
Laries: do, kwe and be. Their string for-
mation and occurrence” in sentences have .
been treated in detail in two previous series
of articles-in"this 3numal “(See Yao Shen,
“Supple.mentatmn of OPpnmtes in Sunple I
Predmate Expanmmn » - Vol 4 . Nos. 4 AUXIUARY S
1970-71),. - and - Alice" C. Pack, - “The . . - 0
Functions -of Be, Have, Do, Can. andWill“ I _
Vol. 7, Nos. 13 :(1973-74). . The. present
article attempts to derhonstrate the morpho-
ogical and syntaotic complementation of
these five words as modals and auxﬂianes,
Their morphological forms are of two major
sategories. 1) the occurrence and -non-
occurrence of subject-agreement forms that
 distinguish modals ‘and auxiliaries, and 2)
the occurrence and non-occurrence of parti-
ciple forms as the second member in a
two-member string’ in which the first Have?
- member is a modal or an auxiliary. The
- syntactic arrangements are those of the

- five words in verb strings. The purpose of

~ this short article is to call attentien to the
" individual characteristics of these ﬁve words_
. in sentences.

©will drive,

CYou > doteach.
Yo

Sh> does teach.
Ita S L

have eatern.

m Jias eaten.

| Morphaloglcally mﬂda;ts and auxﬂi‘an&s
| are distin guished from each othe by the fact
- that. the former. does not ha e subgect—- -
agreemeﬂt the Iatter d{}es |

MODAL

mel [0 SINQING.

-are singing.

The occurrénce (+) and nﬂnr-ﬂccurrence
o e ) of subject-agreement ' (S-4) ‘that .dis- .
NG "f _ tlngulsh moda1s and auxiliaries can be re-

i .-;ngﬂ prﬂsented tm the fﬂﬁﬂvnng vgay
SR &a Sl L

' . a . . - .
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.~ Modals and auxiliaries occur m twn-mem—
~ ber strings. ' -

| When the first member in a twa-mem-,
- ber string is'a ‘modal, the following member

is. in" the ‘base form, having a0 suffix,

. <f: Modal + -f. - The ‘base form of a’
~“word. must be dlsnngulshed from its. in-.
o ﬁmt:ive An infinitive is marked by rﬂ |
to gﬂ, 2 base form is not: go
can'+ < - - John can go-f. -
- will + - Jﬂhnmﬁga»@

L %en the first member in a two-mem-
-ﬂ_ber string is an auxihary, _the sufﬁx of. the
" following  member-is -, -», or -ing: * Aux-
| ﬂlary + 0, Auxiliary + -, or Auxﬂmry
._lng .
The suiffix of the member following aux-

-~ iliary do is -9. (The wardmmﬂwbase..'

form.)

do + - Iﬂhn does ge-»@.

The suffix of the member fallﬂwmg aux-

ilary. have is - (tha past participle form).
' have+-n: Johnhasgo-ne. .

- The suffix -of the member following aux-
iliary be is either -n " (the past partlﬂlple fﬂrm_

| '.nr -mg (the present parttmple furm)

be + 71
be+-ing:  Johnis go-mg o
The camplementatmn of the suffixes of
the members fﬂﬂﬁmng their ;:espectwe aux-
_‘ _ﬁlanes is as fﬂliuws
do+-@.

-« . hovet-n -

. o -I?Ig’ o

J{}hn is gﬁ-ne

st mmber

The abuve mfmnnatmn is summanzed be- . - :_.Jﬂhﬂ.._

'.'i'"'"'_':'_‘;;.f"’lciw dccording to' the"occurrerice () ornops: v
- b odcurience ) “of 1. OF-ing. (the paxﬂclpler
i f@rms) in. the secnnd ‘member £ nﬂﬂwmg &‘ﬂ k
- ;-':.';hm and be as fh& ﬁrst member AP » .

2nd member -n -ing
do -~ - -
“have . L+ o
be. T 4+
- The cﬂmplementatmn of t.he mnrpha-'
1ug1cal behavior in both subject-agreement
(S-a)that distinguishes modals and auxiliaries,

" Yao Shen: Professor of English at

_'__'ﬁle Ummty of Hawaii, has taught
- =-*Chinese, English; I.mgulstlcs, Method- -
-~ “ology and Materials: Develﬁpmﬂnt and .

. .".'."I..inguisticsandhtemture .

She ‘is listed i mtemauﬁnal
dictionaries in England, France, Japan,
and the United States, and has over
one hundred ;mhhcatmns in twelve
countries,

and that of the participle. forms -, and -ing
~in the members fﬁllﬂmng a modal or an

auxﬂlary do, “have, nr be are summarized |

below. . Sa -n..mg .

Modal - - -

~have + -+ -

be F -+t |

- Syntactmally 2 verb stnng begms with a
modal or an auxiliary carrying tense, and
_ends with the verb, The fnﬂﬂmng are some .

| examples

L ~Tense” =~~~ Verb

dohn does - go.
- John has - -gone. =
John is - .. gone.

John ' was . .  going.
~ John can 'i - “be = going.
- John- _-'had been going.

l_wmuid h.ﬁire heen gnne

Bficidals dﬂ rmi’ succeéd each ﬂther that 15,
ﬂlexe 5 10- ﬂccurr&ﬂee ( ) ?af mﬂg}ﬂ_;s in. a
succe—smve sequence . - R
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- 2nd member . can will
| ',lst member T

ean _:.,-.
will ' .

Auxiliaries (Aux) may or may not suc-

- ceed another auxiliary,
. Auxiliary dodoes not occur wrth enether
| auxﬂrary in a sequence, -

Aux Verb
May does ~do the dishes.
They did -+ - have ‘some money.
(You)do be - eereful

“self,
Aux Verb

__"I'he wemen has had mene‘yr

| Auxﬂiary be can sueeeed 1teelf

Aux Aux -Verb

."'.The paeer. was. bemg typed

..m'_':'l'_have precedes be. - .
DU Aux Aux ,Ve_-rb -
- The pepere have been . done.

o ~John has  .-béen -
The grrls had been -

* "The fellewmg sunnnanzes the eeeurrenee -
(+) and non-occurrence (-): of. successive

b do, hcrve -
© sequences of the: three 3“#111?'”55 BRI Tlns exeeptren in the ;present-tense ferm of

'_arld be.

- 2nd member - .do. har_e_f_..be' SR
lsr member Lot SR
Tdo L - - -
Chave . oo- -0 L
cbe - _' - -t

In a 1rerl::' stnng in whreh amodal andan

' eumlrary beth occur; the modal begins the

However, the. - -end non-occurrence () of “the. two. tense

" forms of can and will preeedmg auxﬂrenes:
“ have and be. -

- string; ‘the auxiliary fellews

- auxiliary is either have or be, but not do,
The first sentence below with * is an exemple :

mdreatmg this chereetenstre of de :

Medal “Aux Verb
*’iehn will© do go..
John can be gei_ng;'

John will . be going.
~ John could -~ be gone, -
Jehn weuld have gerre

Auxrllary have does net succeed it-

having fun. -
bemg earneet. »

TESL Repnrter

T.he fe]lewmg summarizes the oCcurrence

(+) and non-occurrence “(-) of a modal
can or will, followed by an auxnrary do,

. have or be.
| - 2nd member de have . be
Ist member L
| Modal TR

~ A possible long verb string in Présent Day

- 'Errgheh that . begins with a modal indicating
" tense, followed by a string of thiee aux-
- _rharree and ends with the verb is as follows.’

- Tense - Verb
| The paper will have been being typed.
John - could have been being driven.

- Between modal can and modal will there

s also a complementation when they occur

befere auxiliaries have end be. . Present

- tense form of can nermally does not occur
‘before -auxiliary . have.
| ~ below with * is an example 1ndreet1ng this
‘Whet euxﬂrenee have end be beth occur, I_eharectenetrc of can.
_ ‘tense. of can, and -both -the present tense -

~.and.the past tense of wrll all ‘occur- befere'

auxiliary Aave.

- The first sentence -

However, the past -

‘Present tense . .
* Johm can: have drwen 1t

“John' wﬂl heve dnven it.
Pa.st tense: -

- John could have drrven it.
3 ehn weuld have drrven 1t

- can preceding: auxrhary have, nevertheless,

deee not apply to euxﬂrery be )
Present tense
John can - bé drrvlng it.

John will be drwmg it.
Past tense =

- John could be dnvmg it.
John would be driving it..- |
- The feﬂevnng shows. the occurrence (+)

o 2nd’ member heve be
o Ist member .

- Tcan. . - +
cowdll o

could - . * %

w.euld + -+

(earrtrrrued en page 19 } I_
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AUXILIARY VERBS IN ESL'

CLASSES

by ‘Donald M. Decker

" The effective mastery of the vanmls aux-

ihary verbs is one of the major cha]lenges ,

faced by a speaker of another language while
he is learning English. Few other languages of
the. world have anything quite like English

auxiliary verbs,and none makes use of them in
exactly the same way. Yet, they are one of the

| principal features of the structure of English - B
-and are called into play in nearly all trans-

‘formations of verb phrases. - Until the:y are

o : mastered, the student will have cunmderable -
-chfﬁculty in -all four basic skills in Engllsh .

., aural c:ﬂmprehensmn speaklng, readmg, and L

"wrltlng. - |
The two most cﬂmmnnly used aumhary
verbs are “be” and “do”: “Are you study-
- ing. English?
 “Have” often functions as an auxiliary verb:
- “Have you finished the lesson?”
modal auxiliary verbs  are also -commonly

used:  “can,”. “could,” “will,” “would,”
. ;‘must *> Iishﬂuld b Eimay".l& aIld “migh uy -
- All' of these auxiliary verbs can be effec-
~tively taught by using specifically designed

Students generally
~ enjoy the practice exercises which are to.be

“audio-lingual exercises.

~ described step by step. “Before they are

" begun, however, the instructor should help -

‘the students learn the most usual meanings
of the auxﬂlary verbs in whatever way he
~ deems most appropriate. In some cases,
'~ the attempt may be made to find-the near-
-est equivalents in the mother - tongue. It is
- extremely important that the students have

~sufficient command of basic English.to un-
'derstand the simple vucabula.ry to be used
in the exercises as well as the most usual -

e meamng of eac:h nf the auxﬂmry verbs to be ) __cﬂntractmns wluch may be dnlled in thm'

I'ﬂﬂﬂl’lﬂl" arer"

; practiced.

- ‘The " first: stei: in. the dn]]s is: tﬂ ask the-.--"

.e:f,',_.students onig, by ohe; questions which begin © - - f;“haven’t » “hasn’ t"" "

“with auxiliary verbs and which may. 1931031‘ “couldn’t” “won’t,” “wnuidh“’t » “mustn’t ""__.""'f:
."_13"' bﬂ ﬂﬂﬂWﬁfﬂd lﬂ the 3fﬁfmm"e “51*15:: d“‘shﬂuldn’t » 'I'.l'ns step prcwldes the sa:me’f‘f

- the question.

" Do. you like this book?”

- Eight

~ questions,
‘swers, as fnllnws

_shﬂrt answers, as fﬂlluws

Can you see me? (Instructnf S Questmn)
~Yes, I can. (Students Answer)

Would Yﬂu like to v131t Flnnda" -- Yes I s
would,

Will you eat dmner tuday‘? -Yes i w:k' -
- Since each question is phmsed in the

. ‘yﬂu” forin, each cn‘rrespﬂndmg answer will

consist of “yes, 1- > plus the same

.-auxﬂlary verb empluyed at the bEgmmng of
‘This is an effective way to .
“initiate: the auxiliary verb, drills ‘because it
-(a) is relatively easy, (b) takes the form of a.

- meaningful” dialogue, and “(c)' emphasizes
both the aural grasp and the oral produc-
tion of the various auxiliary verbs. This
type of drill should be done until each stu-

dent can produce the oral replies freely - -

and easily. At the same t:lme the instructor

should be sure that the meaning of each
- auxiliary verb is clearly understood.

The second step is to ask similarly phrased |
but which evoke negatwe an- -

“Can you sPeak E"ighsh perfecﬂy'? Na I-

Can ’t

‘Would yﬂu lll{E tu be smk nnw" NG I

_waui’dn A

Could you, write when you were a baby‘?

o NG I couldn’t.

As each questmn uses the ‘y funn

~each aniswer consists of “No, 1", . .” plus _
. the negative' contraction of the same aux-

- _ﬂlary verb used at the begmnmg of the ques-

tion, excePt in those cases i whmh con-

‘tractions ‘are not commoniy used as in “may
. 'not,” “nught not,” and “am not.” . The -

“isn’t,” . “aren’t, o “wasn‘t »
' “dzon t,* “d_:;-esn t, > “dldn t “_-' ._
v, t‘ i‘can,t ’-’ 'cl

: Weren t

"ul'
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~ ditional . one  of helping students be¢ome

familiar with the ‘use of negative forms of
" As a special case, the =

the amuhary verbs.

short answer with “am” Shﬂllld be contract-
- ed as “No, 'm not.”

The first two steps, pl‘ﬂﬂdlng ample -

“practice in the use of the affirmative and
‘negative short answers, should be reviewed

until the answers ‘dre supplied qulckly and -

easily..

follows: |
Can’ yml see me‘? ~-Yes, I can.
.. Should you eat durmg the class'? --Na I
Shﬂuldn . P |
- Do you drmk water every day‘?-Yes I d{}
Have you brought an apple to class‘? -No
I hﬂven t

- Could yuu. wnte when yuu were two yeﬂs .

_uld'? ——No I cau!dn t

Will you leave this room after the class?

'_-Yes I will

Wuuld }’ﬂll like to speak Enghsh well’?_

-'," Yes, I would.

“Must- you sle:ep alt day'? —Na I mustn’t.
. Did yuu lmng a penml to c,]ass'?m,.}’es’.-

I dzd

Wil ynu wsnt yuur uncle tumurrnw‘? --Nﬂ S
.. does.:

I won't.

._.':—Nﬂi, I dﬂﬂ A

Had you seen some Amencan movies last."_" "

-'-:.~-Year" ~Yes, I had,. o
- Usé of the mixed questmns wﬂl cunﬁnn_

| the abify of the students to comprehend

the guestions and to answer thein correctly

according ‘to their -individual meanings.
. This "step should be repeated several times -

and’ on different occasions until the in-.

| .structor feels that all or nearly all the stu- .
- 'dents have mastered it, |

_The fourth step is to mtruduce prnnﬂun_
subjécts other than “you” in the questions,

these should be used in the ‘questions and
repeated in the answers. as follows:

Do you want to sPeak Enghsh well" __

- Yes we. do,

Poes she havé black halr‘? (mdicatlng'-

annther student) Na she doesn’t.

- The third step consists of presenung the |
. two types of quesnnns in mixed order as

Do-- ynu l{nuw every wurd m Enghsh'?
o L _'they should.

o | TESL Repurter ks
“three beneﬁts as the' first step phus’ the ad-

May it | rain tuda_y" _Yes, it may.
Should he study in order to learn?. In—

 dicating another student) -Yes, hé should,

Would they like to speak English well? -
(indicating the ﬂther students) Yes they .
would,

Should we sleeP dunng the class" -No

" we shouldn’t,
0 Will it snow thls aftemmn‘? '-Na It |
won’t, | |
“Is she hstemng to us? -Yes she is.

 Must we eat in order to llve'? -Yes"we

- musr -
Did they brmg hats tu class? —Na they
didnt. - .
- ‘Does he have a pencll" -Yes he does.
MayIspeaktoynumE 7 --Yes, yau |

Have we begun tlus lessun" uYes we. have.
‘Once the use of varied pronouns is mas- -

'tered together with the correct corresponding

auxiliary verbs, the students are ready for

_step five, which cnnmsts of the use of com-
.mon and proper nouns in the questlﬂns and -
--of the cnrres;mnchng pmnouns in the short

. answers, as follows:
- Is the sun. shlmng now'? -Yes, it.is.

HaYE s_ume 1s - visited yﬂur_-
. —Yes tkey have. SR
Dﬂes a hm-se 11111 on four IEgs‘? —Yes it

Should mbst ch:ld:en leam tu read‘? -—Yes |

- Did Marcu Puln dlscuver Amem:a" -—Nﬂ |

- he dtdn t.

Have: the ni:her students and you smken-

__ Enghshtoday" ~Yes, we have. -

Will: an airmail ietter go by buat‘? --Na
ittwon’t,
Would yuur bmther like a new car‘?- - Yes

he umt!d.

Although ﬂus type of ccmstructmn LS very |

common in English- dialogues, it requires a
~ great deal of practice before it is mastered.

. Step six begins the use of double questions

eliciting complete sentences m the second
~ answers, as follows: - - -

‘Can you se¢ me? - Yes, I ccm. |
What can youdo? - can see you..
- Will 'you eat diriner today? —Yes, I will

S _What_ will you do? Il eat dinner today.



-.:"erder to learn. -
- Asecond challenge mvelves the reduetlen o

or ¢ontraction. of the euxﬂlary verb when it
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. Has yuur hrnther leamed Germen'? -Na
_-he hasn’t, =

What Imsn’t he dnne'? ——He ha.s'n t Ieemed -
-- - - -practlee of eliciting cemplete sentences with

" the ‘easier. step’ one 'questions first and -
‘gradually - progress on’ ‘through steps two
~through five. Step five questions, the most

. '.j German.

- This is one of the mest dlfﬁcult steps of ali

-~ ‘because - several complex factors are in-
o ;velved “The first challenge is to the memory

since the student must recall the total word-
-ing of the original questlen ~This may be

o espemauy difficult if the quesuen is leng |

- Would . yeu read a. nempeper 1f yeu had
'oue‘? ~-Yes, I would.

"What would you de‘? —-I d reed a news- B

__'pnxper szhadene B
. Should you try te Speak better Eng]lsh‘?
~Yes, I should.
o What sheuld yeu do? -1 sheu!d ny re
N '_speek better English, - - --

What must he du‘?

. précedes the main verb in the complete

- sentence. Contractions whmh may be prac- = - auxﬂlary verb diills in a variety of interesting

!!i

“ticed ‘in this way are “I'm,” “you’re,”
“he’s” (for “he is” and “he hes”) “I’'ve,”
P11, and “T°d” (fer “I_weuld“ end- “I had").
The ' auxiliaries “was,” “were,” “can,’
“could,” “must,” and “should” are not really

contracted but are reduced in pronunciation -

and etress in the full sentence, as follows:

~Can yeu read? —yes, Ican. (The yowel

~ of “ean” is full and receives h_eevy stress, }

“What can yeu do?

stress. |

~ -Another .
_eemmenly used “du  “does,” and “did”

' are omitted. and the corresponding verb

" forms are used in the eemplete sentenees
- as follows: |

Do you llke epplee" .-Yes I de
,What de yuu do? I hke epplee

- Does he speak Engllsh'? ;—Yes he daee
Lo _"‘iv'h'het dees he de‘? -He Speeks Enghsh

e R
PR I
o e
e .5...:_-'.'-,.
" T B
el " . - . . b -I --.'
Ll H -'.--._..-._ W : ThE e T e R -__:‘.:__. e .-_.-_-\.-',.;.___- - .1..\..@.'
i L 1. . oo e _.-_ . [ e A T LT T
. . . . .- . I- . - et - . i L} . " -. . - " . .- . .
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-t '
L. ' ' '
" Lk ' o ' ' L " oo,

- Yes they should.:

| dees

-He must smdy m..’ |

_ Y SiFeSS.) - His neigh
--I.can-read. (The
_vewei of “can’ is redueed and reeefves Week, '

challenge - . OCCUrs when the-

Page lS

What did yuu dn'? -I brﬂught e penml}_'-_._
m class.
- It-is generally edwsable te begm the_

ehallengmg, wﬂl be presented as fellews
Sheuld ‘most ehlldren learn to read‘? |

- What should they 'du'? | —They shaut‘d'

 learn to. read.

Doee a lmrse run on feur legs‘? .-Yes ”.

What .dnes it de‘? -It runs on feur legs | |
“Have thie other etudente sPeken Freneh_'

teda}"’ _No, they haven't,
 Must a etudent &tudy in: ﬂrder tu leam‘?'
3 —Yes he must. - e

- What haven’t they dene" -k—They heven t

= speken French today.

~Are many people trymg te leem Englnsh'? |

) _'f-- Yes fkey are,

“What are they demg'? —They re trymg re

= Ieern English.

“The seventh e.nd ﬁnal step is. te use the .

ways. Questions of ‘all the chfferent types
may.-be asked in mixed order so that students
are challenged. to respond with' complete
flexibility -according to the meaning of the
questlen and the appropriateness of the
answer. The “chain technique” may be
apphed whereby the teacher asks the first
question. of one student, who answers. it.

bor then ~asks the “What. .7

question of his nelghber on the other side, |
who answers it. "Also, the students may de
this by’ drawing slips of paper. with questions

and asking them aloud of one another.

Students' may also be- encouraged to ask -

their own: sportaneous ' questions . of the

mstrueter and of one enether ‘ .
. The " exercises - described above can be

| made enjeyeble because they ' are easily
2 edapteble to. reallife situations:
| gredually feel that they are mekmg effective
- usé: of the English language. Once they. have

. ‘learned to.handle. the auxiliary vérbs with
._:_-.-:.-ease they have overcome on¢ of the greatest . .
“challenges i the precess eﬁ mee_termg ihe
. EﬂEﬁSh Ienguege

Students
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. with a language. aptltude test.
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 CLOZE TESTING

{continued from page 9}

~ responds to the items on a cluze test The
~ subject must guess a word to fill a blank and

complete a sequence, on  the basis of

_incomplete information. This draws on both -
the productive and receptive skills prewausly-

discussed. The information he has available .
- in the cuntext allows him by analysis, to
-~ ‘synthesize, or guess whnle Slmultanemlsly, '-

~that synthesls Or guess, may hecmne part
of the next analysm required to produce
some future synthﬂms

- explains the process as follows:

It is interesting to note that the pmcess .
fﬂf talﬂng a cloze test involves more than

. ‘passive’ reading.. By sampling ‘the

- formulates hypotheses, or expectatmns

. about information that is to follow.
.. By smnphng subsequent sequences, he
- either cﬂnﬁrms or disconfirms these -
If the expectatmns are

. disconfirmed they must be revised and =

expectations.

nnew hypotheses must be formed.”

. If the above assumptions concemmg the .
. readmg process and. the process of writing .
@ cloze. test are.valid; then we can say that =
" cloze tests. du mdeed parallel the: readmg
_'prncess R o
-0 Williams . secund issue was ‘that Carrnli et L
al (]959) suggest that there seems to bea -
. special - talent -involved. in bemg successful =~ -
O @ clﬂze test. Twn major ]:lmltatmns_”

. to. --the =
--._-detract frﬂm the abﬂve generahzaﬁnn were & -

‘based on the - results from a very.- smdll
-The secnnd limitation -
- was' that- they marked cosrect only ‘exact
then- justiﬁed their -
~  generalizationi by correlating the test results
~with the Modern' Language” Aptitude Test - |

-_(MLAT) Oller (1972) has found that the_ o

_any-acceptable word replacement scoring -
~method ‘is the most reliable and convenient

Carmll o study that

_.number of subjects

replacements

way of scoring. cloze tests of ESL.students.
- One might also reasonably question Carroll
- et al’s pmcedure of currelatlng test scores
It would -
_prubahly be better tﬂ use a pmﬁmency

Oller (1973: ]14)_

‘examining the ‘context.
rather than a random. deletmn system that
. “it ‘'might be better for test constructors .
-~ to delete function and context words which
- shﬂuld be apparent frum cuntext. ~ His
:reasnnmg 1s ‘that: o

TESL Repnrtea' | | |
cntenon fﬂr vahdatmn (Oller 1973)

" Damell (1968) used. a scoring _m_ethud ._

‘which drew upon a previously determined
- ~domain of. responses from native speakers
- for each cloze item. This technique yielded
- a high (.83) correlation with the Zest of

English as a Foreign Language. -Oller (1972)
found similarly * high cﬂrrelatmns between
cloze tests marked by the any acceptable word

method, and the UCLA ESL PIacement

Exam. Stubbs and Tucker (1974) also report

high- correlations - (76) with the English

Entrance- Exam used at the MBncan y
Unwerm‘ty_ of Beirut. Williams reports that
the Carroll study found that success in cloze

- tests of fure:gn language is independent of

- foreign language prnﬁcwncy, but it does

.. information " that is present the subject'- e e B e

a criterion. It seems, then, .that Carrﬂll’

. conclusions were hastily drawn.

The third issue that Williarms ralseé. in l‘us

" garticle is that crucial content words are often

omitted which c¢annot be supphed by
- He suggests that

L (1) 'Students whn have not prevmusly

- '-.encﬂuntered the. cunwpts in- the

7 passagé may do poorly. . .
" (2).. Native speakers should be able tﬂ
.- get a high ‘or perfect score on a
“¢loze “test” for.non-native speakers
Each of . Williams two TEasons were

_dlscussed in light of his récommendation.
.. His first reason raises the question, what i
- the purpose of the clozeé test? If cloze.tests
‘are used as.a pre-assessment of knnwledge .

of the subject matter- of a passage then we

.-certamly do " not - want to petnialize * the
.. Student
- into the task are’ greater than the average.
If a cloze is used as a post-assessment'_

- of reachng camprehensmn of an-assigned -'
reading then it s just those crucial content -
'-'wurds that we ate . most likely to be

whose - ‘entering. - competencies .

- interested in.  .Ifa cluza test s used to

?_detemune the readability nf a text to,
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~ 50% of students ()thar studles ((}ller 1973)=~ -
 have yielded - similar - results.

"-ascertam 1ts sultablhty fnr a ciass we

5 certainly do not want:to d:scmmnate ﬂgamst -

the experienced individual because it may

well be his familiarity with the subject not

" his_reading skill .(whatever you define that
'~ as!) that aids him in reading any passage.

'_ 'Essentlaﬂy Wﬂhams argument, as I see it,

is “that ‘language skills must be measured
~ separately from one’s experience., I contend
that ‘this is impossible: language cannot be

-separated from its use in communication,

- or from the individual’s experience bank of
interactions with his: pﬂmewed world. . If,

“then; . a ‘cloze test is used as a language
- prﬂﬁclendy _measure,
inappropriate to delete words that cause the

- student: tn pmbe: hls expenence ban.k fur a' |

response .

Wﬂha:ms of E{HH’SE s nght when hﬂ
cautiuns teachers 1o seléct. passages for cloze.
“that .~ are appropriate -
"centextual domain:they wrsh to test, Cloze

_approptiate-word:
likelihood be valid.:

The second reason’ Wilhams gnves fﬂr |

-deietmg only function words and content
“words apparent from the context is that he

feéls that native speakers should be able to

- make high or even perfect scores on a cloze
~ test: designed for second language speaker.
- It seems that this. would be. more. of a

- 'language proficiency test than a reading test.

- This is an -attractive possibility, but is this-
- ~what Wﬂharns wants to use cloze tests for?
--“The. every -n-th word system is the simplest
. method and ig still quite satisfactory. We -
~ .have. already . found that Damell (1968) and
- Oller (1972). using "the. usual- method of

- construction have obtained high corrélations

with- generally accepted measures of ESL. |

s prﬁ ficien cy. By Chaﬂgmg the deletmn system

- to_make a cloze test' easier for a native |

- speaker, one would suspect that the internal
-cﬂnsistansy of the items and the test relia-

- bility.- for ESL students might be upset.’ .

" Using ‘an every. n-th: word deletion’ system

.. to construct ¢lozé. tests, Oller (1972) found

that uut uf 150 1tems nnly seve:n faﬂed IE} isfor - Research 1n Inst:ruf:tz f“% Haﬂ'afd
S Unwanmt
o a t 135@ between I:he tﬂp 5{3% md -bai:tﬂm IR y

llllll

it would ‘not -be

the - class or. -

Fage 1‘7

Al -these -~
studies using an every nth ward deletion
ratic had Kuder Rlchardsran rehabmt;es

 between .80 and .90.

The simplicity of test cﬂnstructmn is one

- of the most attractive features of clﬂze tests.

Rather than complicate  the construction

- process, it would be more practmal in most

circumstances to . use  an easier reading

- selection o cﬂnstruct the test from. Oller
- {1972) found that claza tests which -were

rated “very easy” by the Flesch formula.
(1948) and on the Fourth grade by the Dale

- and Chall (1948) systeni yielded correlations
‘between .63 and .80 with the various parts
“of ‘the UCLA ESL. Placement Exam. The.

. subjects were 398 foreign students in UCLA

of which 210 were graduate students. Not

- only. would it be more practical to use an |
. edsier reading: se-lection ‘than. change the

.'f.--:delenﬂn system; -but also..it would be
_tests so.chosen and’ marked by the any- ..

'_apractlca]ly as vahd as. usmg a mﬂra dlfﬁcult'
system wﬂl Cin- all.-_ y

._ The cunstructmn af claze tests ha:ve been,j' |
'rewewedr with the three: CIltchSIIlS of them

raised by Williams. The claim that: cioze tesis

“only -partially parallel the. reading process,
" has:been refutéd and it has been shown that

- current psycholinguistic t¢heory suggests an
- Integrative: language factor .that does not

separate rece;}tmn from production - in
language use. : I'have challenged the notion
that a- s;aecia} talent ‘is needed in being

- successful on a’_ cloze test, ¢iting Oller’s
- (1973) criticism’ of Carroll’s procedures and
-argued that.changing the deletion procedure
- frgm -every n-th- word to. a systam that .
. would make all fillins for deletions apparent.

fmm the cﬂntext 13 unsnund and unpractmal
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AN AVENUE Tll MURE

by Emﬂm Cﬁrtez

The language—teachmg game, BsQeclally

“when used with :the young second-language
“leatner, has beer widely acclaimed as an
'_7effec1:1ve and highly ' useful pedagogic “aid.

:: Faye Bumpass expresses the- feelmgs nf -

; many ESOL . teachers ‘when . she says:
. Games can be an mvaluabie aid in. tea.chmg

a formgn langudge on - the. elementary
" level. " Nothing intrigues. cluldren more

. than the promise-of’ learmng anew gaine.
< oo-By. . taking -advantage - of. this -

premnusly learned skifl.!

" When pla.ymg a. game chﬂd:en fﬂcus o _' .
© ‘more intently upon. everything said, - A
- situation which, needless to say,helps fﬂster"

e language acqulsitmn

I a game setting various uppurtumﬂes .

o arisé for furthering the students’ knowledge

| A of- Enghsh ‘Even prior to a game ‘a host of
~ - contextually - appropriate

"possible.
- examples:
ﬂ::dre yﬂu reﬂdy for ﬂur game?n
“Wkﬂﬁ‘ ready 10 play ﬂ game?"
. “Let’s play a game.” . ... . .
. Hmw mts tﬂ pla._y ﬂ me?" .
IS time ﬁ:}r our. gamne.’ .
S uTﬂday we re ‘going to pjay a gﬂme_
.~ *I think we're ready ﬁ:rr our gﬂme_
I. ‘Ttsgﬂmﬁ nmesn e o

Cnnmder some of the fﬂllumng

IIt is- suggested that ESGL teachers be;'_f_--
_'_-'Cﬂnsment in - their use. of language when
__j f__annﬂuncmg “language-game tlme

. . . 1.
R HE . 'H Pl A R o )
. 2 - .o I A R .
i . TR o .7 a “ur
] - . . -
. Tl | . ' -
r . . . " .
. . S
' . . b . . -
. ' . .
h . .. ]
.
L n 1 1 1 el Ll

~ acts as a motivator.
3 fail to take full advantage nf their StHdEﬂtS

utteram:es are'- -

“to the |

| 'expresmuns cari’ be ‘taught to the secund—.'_.

~language leamner if a. pnmacy ﬂf consistency

~in presentatmn is- mamtmned By so doing; - -
we can' begin 0 capltahze more fuﬂy on the
. almost limitless versat:ll:[ty nf the language—

;teacking game. :

":?Morpholaglcal und

'Afte o
I, Huwever it is 1mp0rtan:t to remember that

", atheng” words “there 'can: be morphological
and’ syntactlc cnmplementatmns or ‘both, -
L ---3--'.:*It s thenefarc hnpecl that thls attlcle has
dEIHBHStTEtEd “thls _PUlnt
:us d ate two frioda anﬂthwea
th __mc;m arr senten«cfes el i

may select a dlfferent upemng statement

-and so on.

Many times just the pmspect ﬂf a game','_' |
-Often- ESOL teachers

spontanenus spirrts. of he:ghtened mterest -

- when:a prospective: game is ahnounced: Such
~_heightened interest can yield positive results”
- -when .coupled with an appropriate- Enghsh_ |
o -utterance which. is cﬂnslstenﬂy reinforced. = -
Rt playful
.. .inclination, the:teacher is ‘able. to: bulld'lf'"'.-. iﬂfﬁ awarded, team effots must be periodi-
';;;‘“j_;_{__'new vucabula:ry cancePts and “to’ give
i -+ additional - “practice * m mmntammg a

- During competitive games in which points -

- cally. assessed.Here again, a variety of English
| .sentences can be subtly 1ntroducg;d suchas: -

- “I wonder who's winhing?” . -
- “How, many points does Team B ha've?”
“Haw many pam rs dc:res Team A need tﬂ
“Wkat S tke seore: 7

On occasion the entire c:]ass ‘may even
- participate incounting pmnts ‘Such’choral .
- practice rteinforces: number concepts in a
- most meaningful way for young children, ..

It canm:-t be nverstressed that m adcﬁfmn.;_-
language .game . proper, - thany

W{JIEIS IIl SEHtEHEES GCCUI' 111 Stl'lﬂgﬁ : I. .-
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. Page 20

Eu zene J. Hall

 English Seff Taught A Mﬂamedm Progrmmed Coume inE ngizsk asa Ser:ond Language

, New York: Regents Publishing Cﬂmpany

-'Enghsh Sm‘f Taught (EST) bnldly ‘claims
~ 1o’ teach.a student how- to “...speak, read,.”l
. and write English without 4 teacher without -
 Twelve

_ trafislation, and at his own pace.”
. volumes, accampamed by cnrrelated tape

. recordings, comprise the course. Each book
~contains. six units, and¢ach unit is divided .

“into séctions for conversation and dialog (to

“develop understanding and speaking skills), .

grammar and reading (fo aid comprehension

~and writing " skills), and  a_shoft mastery
~check.  Each  book “also- has a longer -
studenits - take hefﬂ_re_" S

| _exannnatmn the _
o pmg,ressmg to the next vulume

Hall has . done an’ excellent job i

pmmdmg the students = with  explicit

mntmn the cmmpleted vemmns ﬂf the ta.sks

- 'I‘he department of Conﬂnmng Bﬂmﬂm o

uf Brlgham Young Umversnty-ﬂawan Campus
*has.announced a 2 week, 3 credit hour
".;;_summer wmkshnp m TESL Methods arzd c

will fike.

-In the ¢onversation’ portion;
- students resmrrd to' the recordings of tasks
- prinfed’ with illustrations’ in cﬁlareﬂ boxes. - -
~-For- feedback,the students then ‘took at . -
SR matchmg colored bﬂxes o the side- whmh-'

Pnce $395

_--The answer boxes must be cﬂvered witha
"}_.mask before checking. Dlalhgs are done.in. -
'- :,__ccnuc-stnp format which I think the students
| ‘Grammar exercises are usually
Cfillin. or multiple .choice items. with’

‘numierous examples. . The. readlngs (in-the

earlier stages) are descnptmns of illustrations

“contained in- the students’ bnnks fﬂlluwed.

- by cumprehensmn questmns L

I like the numerous -exercises. ctmtalned in

- EST. ‘They involve the. students, so there
will: be' o “s1tt1ng in the back of th
'classmom
'-.-'-mﬂtlvated leamers will: ‘gain_little. fmm this
‘.’self-mstructmnal appmach 1t’s too easy to
' look at the answer boxes betote. thmlang the

" On' the "other “hand,’ pnnrl},

problems thmugh And while. EST:contains

- some prﬂnunmatmn help, all self- teachmg
-materials'  ysually - Tail.

10 prmrlde the__l
assistance ‘needed: fo correct pwnunclaunn- .

ermrs students dﬂn t mrcewe

- Michael E Fole,f

| Matenals m Jtme 1975 mth Alme C Pack_-' "
as the instructor. - Detalls will be publlshed
m the Spnng 1975 TESL Reporter |

'h.- . I
it

f-l_Brlgham Ynung Umvemty-Hawau Campus

| ;_].ale Hawau 96762

Non-Proflt o
Grgamzatmn e &
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