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" DRILLING ENGLISH

P

AUXILIARY VERBS IN ESL'

CLASSES

by ‘Donald M. Decker

" The effective mastery of the vanmls aux-

ihary verbs is one of the major cha]lenges ,

faced by a speaker of another language while
he is learning English. Few other languages of
the. world have anything quite like English

auxiliary verbs,and none makes use of them in
exactly the same way. Yet, they are one of the

| principal features of the structure of English - B
-and are called into play in nearly all trans-

‘formations of verb phrases. - Until the:y are

o : mastered, the student will have cunmderable -
-chfﬁculty in -all four basic skills in Engllsh .

., aural c:ﬂmprehensmn speaklng, readmg, and L

"wrltlng. - |
The two most cﬂmmnnly used aumhary
verbs are “be” and “do”: “Are you study-
- ing. English?
 “Have” often functions as an auxiliary verb:
- “Have you finished the lesson?”
modal auxiliary verbs  are also -commonly

used:  “can,”. “could,” “will,” “would,”
. ;‘must *> Iishﬂuld b Eimay".l& aIld “migh uy -
- All' of these auxiliary verbs can be effec-
~tively taught by using specifically designed

Students generally
~ enjoy the practice exercises which are to.be

“audio-lingual exercises.

~ described step by step. “Before they are

" begun, however, the instructor should help -

‘the students learn the most usual meanings
of the auxﬂlary verbs in whatever way he
~ deems most appropriate. In some cases,
'~ the attempt may be made to find-the near-
-est equivalents in the mother - tongue. It is
- extremely important that the students have

~sufficient command of basic English.to un-
'derstand the simple vucabula.ry to be used
in the exercises as well as the most usual -

e meamng of eac:h nf the auxﬂmry verbs to be ) __cﬂntractmns wluch may be dnlled in thm'

I'ﬂﬂﬂl’lﬂl" arer"

; practiced.

- ‘The " first: stei: in. the dn]]s is: tﬂ ask the-.--"

.e:f,',_.students onig, by ohe; questions which begin © - - f;“haven’t » “hasn’ t"" "

“with auxiliary verbs and which may. 1931031‘ “couldn’t” “won’t,” “wnuidh“’t » “mustn’t ""__.""'f:
."_13"' bﬂ ﬂﬂﬂWﬁfﬂd lﬂ the 3fﬁfmm"e “51*15:: d“‘shﬂuldn’t » 'I'.l'ns step prcwldes the sa:me’f‘f

- the question.

" Do. you like this book?”

- Eight

~ questions,
‘swers, as fnllnws

_shﬂrt answers, as fﬂlluws

Can you see me? (Instructnf S Questmn)
~Yes, I can. (Students Answer)

Would Yﬂu like to v131t Flnnda" -- Yes I s
would,

Will you eat dmner tuday‘? -Yes i w:k' -
- Since each question is phmsed in the

. ‘yﬂu” forin, each cn‘rrespﬂndmg answer will

consist of “yes, 1- > plus the same

.-auxﬂlary verb empluyed at the bEgmmng of
‘This is an effective way to .
“initiate: the auxiliary verb, drills ‘because it
-(a) is relatively easy, (b) takes the form of a.

- meaningful” dialogue, and “(c)' emphasizes
both the aural grasp and the oral produc-
tion of the various auxiliary verbs. This
type of drill should be done until each stu-

dent can produce the oral replies freely - -

and easily. At the same t:lme the instructor

should be sure that the meaning of each
- auxiliary verb is clearly understood.

The second step is to ask similarly phrased |
but which evoke negatwe an- -

“Can you sPeak E"ighsh perfecﬂy'? Na I-

Can ’t

‘Would yﬂu lll{E tu be smk nnw" NG I

_waui’dn A

Could you, write when you were a baby‘?

o NG I couldn’t.

As each questmn uses the ‘y funn

~each aniswer consists of “No, 1", . .” plus _
. the negative' contraction of the same aux-

- _ﬂlary verb used at the begmnmg of the ques-

tion, excePt in those cases i whmh con-

‘tractions ‘are not commoniy used as in “may
. 'not,” “nught not,” and “am not.” . The -

“isn’t,” . “aren’t, o “wasn‘t »
' “dzon t,* “d_:;-esn t, > “dldn t “_-' ._
v, t‘ i‘can,t ’-’ 'cl

: Weren t

"ul'
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~ ditional . one  of helping students be¢ome

familiar with the ‘use of negative forms of
" As a special case, the =

the amuhary verbs.

short answer with “am” Shﬂllld be contract-
- ed as “No, 'm not.”

The first two steps, pl‘ﬂﬂdlng ample -

“practice in the use of the affirmative and
‘negative short answers, should be reviewed

until the answers ‘dre supplied qulckly and -

easily..

follows: |
Can’ yml see me‘? ~-Yes, I can.
.. Should you eat durmg the class'? --Na I
Shﬂuldn . P |
- Do you drmk water every day‘?-Yes I d{}
Have you brought an apple to class‘? -No
I hﬂven t

- Could yuu. wnte when yuu were two yeﬂs .

_uld'? ——No I cau!dn t

Will you leave this room after the class?

'_-Yes I will

Wuuld }’ﬂll like to speak Enghsh well’?_

-'," Yes, I would.

“Must- you sle:ep alt day'? —Na I mustn’t.
. Did yuu lmng a penml to c,]ass'?m,.}’es’.-

I dzd

Wil ynu wsnt yuur uncle tumurrnw‘? --Nﬂ S
.. does.:

I won't.

._.':—Nﬂi, I dﬂﬂ A

Had you seen some Amencan movies last."_" "

-'-:.~-Year" ~Yes, I had,. o
- Usé of the mixed questmns wﬂl cunﬁnn_

| the abify of the students to comprehend

the guestions and to answer thein correctly

according ‘to their -individual meanings.
. This "step should be repeated several times -

and’ on different occasions until the in-.

| .structor feels that all or nearly all the stu- .
- 'dents have mastered it, |

_The fourth step is to mtruduce prnnﬂun_
subjécts other than “you” in the questions,

these should be used in the ‘questions and
repeated in the answers. as follows:

Do you want to sPeak Enghsh well" __

- Yes we. do,

Poes she havé black halr‘? (mdicatlng'-

annther student) Na she doesn’t.

- The third step consists of presenung the |
. two types of quesnnns in mixed order as

Do-- ynu l{nuw every wurd m Enghsh'?
o L _'they should.

o | TESL Repurter ks
“three beneﬁts as the' first step phus’ the ad-

May it | rain tuda_y" _Yes, it may.
Should he study in order to learn?. In—

 dicating another student) -Yes, hé should,

Would they like to speak English well? -
(indicating the ﬂther students) Yes they .
would,

Should we sleeP dunng the class" -No

" we shouldn’t,
0 Will it snow thls aftemmn‘? '-Na It |
won’t, | |
“Is she hstemng to us? -Yes she is.

 Must we eat in order to llve'? -Yes"we

- musr -
Did they brmg hats tu class? —Na they
didnt. - .
- ‘Does he have a pencll" -Yes he does.
MayIspeaktoynumE 7 --Yes, yau |

Have we begun tlus lessun" uYes we. have.
‘Once the use of varied pronouns is mas- -

'tered together with the correct corresponding

auxiliary verbs, the students are ready for

_step five, which cnnmsts of the use of com-
.mon and proper nouns in the questlﬂns and -
--of the cnrres;mnchng pmnouns in the short

. answers, as follows:
- Is the sun. shlmng now'? -Yes, it.is.

HaYE s_ume 1s - visited yﬂur_-
. —Yes tkey have. SR
Dﬂes a hm-se 11111 on four IEgs‘? —Yes it

Should mbst ch:ld:en leam tu read‘? -—Yes |

- Did Marcu Puln dlscuver Amem:a" -—Nﬂ |

- he dtdn t.

Have: the ni:her students and you smken-

__ Enghshtoday" ~Yes, we have. -

Will: an airmail ietter go by buat‘? --Na
ittwon’t,
Would yuur bmther like a new car‘?- - Yes

he umt!d.

Although ﬂus type of ccmstructmn LS very |

common in English- dialogues, it requires a
~ great deal of practice before it is mastered.

. Step six begins the use of double questions

eliciting complete sentences m the second
~ answers, as follows: - - -

‘Can you se¢ me? - Yes, I ccm. |
What can youdo? - can see you..
- Will 'you eat diriner today? —Yes, I will

S _What_ will you do? Il eat dinner today.



-.:"erder to learn. -
- Asecond challenge mvelves the reduetlen o

or ¢ontraction. of the euxﬂlary verb when it
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. Has yuur hrnther leamed Germen'? -Na
_-he hasn’t, =

What Imsn’t he dnne'? ——He ha.s'n t Ieemed -
-- - - -practlee of eliciting cemplete sentences with

" the ‘easier. step’ one 'questions first and -
‘gradually - progress on’ ‘through steps two
~through five. Step five questions, the most

. '.j German.

- This is one of the mest dlfﬁcult steps of ali

-~ ‘because - several complex factors are in-
o ;velved “The first challenge is to the memory

since the student must recall the total word-
-ing of the original questlen ~This may be

o espemauy difficult if the quesuen is leng |

- Would . yeu read a. nempeper 1f yeu had
'oue‘? ~-Yes, I would.

"What would you de‘? —-I d reed a news- B

__'pnxper szhadene B
. Should you try te Speak better Eng]lsh‘?
~Yes, I should.
o What sheuld yeu do? -1 sheu!d ny re
N '_speek better English, - - --

What must he du‘?

. précedes the main verb in the complete

- sentence. Contractions whmh may be prac- = - auxﬂlary verb diills in a variety of interesting

!!i

“ticed ‘in this way are “I'm,” “you’re,”
“he’s” (for “he is” and “he hes”) “I’'ve,”
P11, and “T°d” (fer “I_weuld“ end- “I had").
The ' auxiliaries “was,” “were,” “can,’
“could,” “must,” and “should” are not really

contracted but are reduced in pronunciation -

and etress in the full sentence, as follows:

~Can yeu read? —yes, Ican. (The yowel

~ of “ean” is full and receives h_eevy stress, }

“What can yeu do?

stress. |

~ -Another .
_eemmenly used “du  “does,” and “did”

' are omitted. and the corresponding verb

" forms are used in the eemplete sentenees
- as follows: |

Do you llke epplee" .-Yes I de
,What de yuu do? I hke epplee

- Does he speak Engllsh'? ;—Yes he daee
Lo _"‘iv'h'het dees he de‘? -He Speeks Enghsh
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- Yes they should.:

| dees

-He must smdy m..’ |

_ Y SiFeSS.) - His neigh
--I.can-read. (The
_vewei of “can’ is redueed and reeefves Week, '

challenge - . OCCUrs when the-
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What did yuu dn'? -I brﬂught e penml}_'-_._
m class.
- It-is generally edwsable te begm the_

ehallengmg, wﬂl be presented as fellews
Sheuld ‘most ehlldren learn to read‘? |

- What should they 'du'? | —They shaut‘d'

 learn to. read.

Doee a lmrse run on feur legs‘? .-Yes ”.

What .dnes it de‘? -It runs on feur legs | |
“Have thie other etudente sPeken Freneh_'

teda}"’ _No, they haven't,
 Must a etudent &tudy in: ﬂrder tu leam‘?'
3 —Yes he must. - e

- What haven’t they dene" -k—They heven t

= speken French today.

~Are many people trymg te leem Englnsh'? |

) _'f-- Yes fkey are,

“What are they demg'? —They re trymg re

= Ieern English.

“The seventh e.nd ﬁnal step is. te use the .

ways. Questions of ‘all the chfferent types
may.-be asked in mixed order so that students
are challenged. to respond with' complete
flexibility -according to the meaning of the
questlen and the appropriateness of the
answer. The “chain technique” may be
apphed whereby the teacher asks the first
question. of one student, who answers. it.

bor then ~asks the “What. .7

question of his nelghber on the other side, |
who answers it. "Also, the students may de
this by’ drawing slips of paper. with questions

and asking them aloud of one another.

Students' may also be- encouraged to ask -

their own: sportaneous ' questions . of the

mstrueter and of one enether ‘ .
. The " exercises - described above can be

| made enjeyeble because they ' are easily
2 edapteble to. reallife situations:
| gredually feel that they are mekmg effective
- usé: of the English language. Once they. have

. ‘learned to.handle. the auxiliary vérbs with
._:_-.-:.-ease they have overcome on¢ of the greatest . .
“challenges i the precess eﬁ mee_termg ihe
. EﬂEﬁSh Ienguege

Students





