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"READING

by Vuki Tangitau
Reading is a highly complex process and it

demands the Xknowledge of correct

pronunciation, word recognition,
comprehension skﬂls speed of reading as
well as confidence on ‘the part of the leamer,
According to John Waldman, we are
motivated to read in order to discover how

h_-—-“—“_hﬂ_———n—-—ﬂh-

Vuki Tangitau, a former student of Tonga
Hizh School Nuku’alofa, Tonga, attended
Ardmore Teachers College, New Zealand,
- completéed a TESL course in England,
1966-67, taught for several years in Tonga.
Govemnmment Secondary Schools, and at
Liahona College. Mr. Tangitau is currently
attending the Church College af Hawaﬂ as a
TESL major. ,

other people live, feel and act. We sometimes
read to understand the past and project into
the future. Insights we get from learning
. about other lives and other periods besides

_our own will add to our self knowledge.1*
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Bearing Waldman’s thought in mind it'is” -

therefore necessary to recommend that all
Ianguage teachers should make occasions to
give the second language learner
opportunities to practice and imifate new
. sounds correctly. The teachers shouid ook
for and commend good pronunciation,
correct intonation and rhythm, speed and

good diction so that improvement and .

progress could be “effected. The learner
should be encouraged to pronounce sounds
that are new to himand also to be critical of
his own speech and pronunciation during his
daily language activities. Drills and self
awareness in-so-far as good articulation 1s
concerned, should be pursued and cultivated
throughout the entire reading course.

But for the reading actmty to be a -

pmﬁtable and pleasurable leaming process it
is perhaps necessary to.iterate the fact that
the learner should be the most important
thmg in the whole reading program. The

1 Jakﬂ Waldman: Readrng With Speed and -

Confidence (New York, 1972), p 4.
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materials chosen for the reading should be
considered in terms of his needs, his interesi
and his level of reading ablhty Dacanay
emphasized this very point when she wrote:
The principle of sequencing units of
subject matter should be observed,
that is from the familiar to the new.
The subject matter, presented in
meaningful situations and in small
doses at f{irst, should have interest and
coatent appeal for the learner.2* |
- The reading materials, as suggested,
should be carefully selected and graded to
give the learner an interesting and
challenging experience of English
vocabulary and constructions. There should
be, as in the case of the Church Middle
Schools in Tonga, class readers,
supplementary readers, books for private
reading, local and overseas newspapers,
posters and advertisements to. aid the
teaching of reading as a whole, Elliot saw the
value in-this when he recommended that:
“the rending material must-inevitably be -~
simplified-that. is to say,.it must be
within the linguistic range of pupils at
different levels of the language. It
must either be specially written within
a precise range, or texts in “full-that is,
unlimited English must be re-wriiten
in simplified versions.”3%
Before embarking on the types of

‘r;eadmg that I am to discuss I would like to

say something more - pertaining to  the
problems involving reading. This is because
the greatest difficulty the learner meets in
learning to read a foreign language concerns

* the language itself. The language problems,
as pointed out by Sutaria, that the learner is

likely to encounter in his reading:
2% Fe R, Dacanay: Technigites and

Procedures in Second Language Teaching

(Philippine, 1967), p. 240,

3* A4 V.P. Elliot: “Teachm the Printed |
- Word. Reading and htewture ? Teaching
English’ As a Second lﬂnguage (New York,

1965), p. 281.
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likely to encounter in his reading:
are identical with those he meets in
listening and those that he meets in
reading orally. . He tends to transfer
the sounds, the stress and intonation
patterns, the rhythm, the grammatical
structure, and even some of the

vncahula:y and style of hlS native
tongue 4%

A second language teacher who is aware
of these difficulties may adapt his reading
program to the needs of his class. Moreover
his approach to reading, as influenced by
this awareness, would be geared towards
assisting the learner to gain- profitable
experiences from the effort made. Reading
then, should be regarded as a motivation and
a morale booster employed principally for
the purpose of familiarizing the learner with
the strange mechanics of the target language,
expanding his interest as well as giving him
an education. Both the instructor and the
instructed should review it as an important
process primarily in relation to what they
are doing at the moment and what they
want to dﬂ in the future. L

At tius stage I need nnt £0 into a detmled
discussion of the basic problems, basic skilis
and preliminary drills necessary. for reading.

1 take it for granted that all are conscious of

the need for the instructor to be aware of
these existing problems as well as the great
demand for a reasonably sound reading
progiamme, But to the English language

teachers of Tonga, to which ‘this paper is

d1rectly addressed, I would like to discuss

two major sub-divisions of the subject in’

discussion in terms of what  Mary
Finnochiaro called. mtenswe and extensnre
readmg | - -

In Intensive reading as the term
~ indicates, each vocabulary and
~ structural item- is explained and made
part of the student’s active language;
- pronunciation - and intonation ' are
.stressed; each concept or allusion. is
__ cla:nﬁed In "’ Extensive reading, the
- -pnnctpal aim 15 cﬂmprehensmn Puprlﬁ
.. are trained . "the mieaning

._._pnmaﬂl}’ fmm the: m-ntext altht}ugh..i.. |

4* Mmeﬁr &JMM Basw Readem Fﬂr Engi:sk
Tﬂfx‘hmg {Pl'nltppme 1967) P 19

dramastization,

g Mm,
- Semnd Lcmguage (New chrk 1958) p 14{}
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some common vocabulary items may
be developed for active use.5% -

~ The' intensive readmg as defined above is
principally an activity to help fumish the
learner with a better understandm of the
language. That understanding wauld only be
accomplished if what is given does meet the
needs nf the learner. -

Necessity comes first. The child in a
home environment or in a
kindergarten is driven to adopt the
prevailing form of communication in
order to share in the activities around
‘him gnd thus be happy and contented
rather than lonely and miserable 6%

It should be a means of mntwatmg the
learner’s interest to study the language and
also to assist in establishing his confidence

~ and desire t0 make use of this new tool for

gathering information:, for conversation and
for communication, The reading programme
should be made a profitable, pleasurable and
functional activity. Profitable in the sense

“that the learner is gaining new knowledge

from reading; pleasureable in-so-far -as the
learner - uses this skill . effectively and
successfully; functional in the sense that the =
learner is able to put whatever lnfﬂl'm&tlﬂﬂ

he recewes into gamful means

‘The readmg program should have Speclﬁc |

- "aims toward which the teacher should guide
the learner in whatever reading activity he

(learner) may chose o participate in. These

| alms_may include things such as: learning of
. some |
" vocabulary, pronunciation,
structural words in: the

important- points of grammar,
infonation or
passage to be read.

Questions from the teacher or:from the class

- pertaining to the story orchapter to be read .

could be made more interesting and

" ‘motivating if these are carefully worded.

Difficult "words and phrases should be

. discussed and made meaningful. This is best
- achieved through using

the  dictionary,
‘antonyms and synonyms,
using. objects, . pictures,
actions and any method which the ‘teaches

giving

Fzﬂnbﬂki&rb Teachi ing E ngi:sﬁ as &

- “Cﬂl’ldltlﬂﬂs for Success in ._ 
Language Learmng, > Teaching English Asa
--.-,_-__-_-:_Secand Langmge (New ank 1965} p 14
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. assist the learner in his search for meanings

considers as appropriate in premeﬂng and in
establishing the necessary behaviour
expected of the Ileamer. For further
elaboration . on the need for having specific

aims for reading I would tike to make

reference here to Mmda Sutena as pnmted
- out:

When teaching pupils te read for any

of the purposes discussed above, it is

‘imperative that (1) the pupils know

the meaning of the purpose, (2) they

know what they must do to attain the
purpose; (3) they be given practice in
reading for that purpose.7* -

Setting out of specific  aims fer any
reading programme will undoubtedly be
considered, as previously pointed out, on the
needs of the learner. There are also dlfferent
stages of reading determined by the level of

‘ability of the learner and these shouldn’t be

1gnered ‘These stages are: reading readiness
stage, beginning reading stage, the
developmental reading . stage

aim with probably a different approach.

- Activities will no doubt differ from one
stage to the other buf at the same time since
our concern is presently . with intensive
‘reading we peed to limit our discussion to
those that -are - within the ierritory of
‘reading. Generelly

. on ‘the story; choral reading (after the
. teaeher) vocabulary study, using new words

o engmal sentences; retelling of the story - '-

- orally or in writing are some of the activities.

which can help make intensive reading
interesting, ehallengmg e:nd gratlfymg to the -

learner.

- Extensive reedmg, aeeerdmg to Mary
Finnochiaro, ' is principally for
comprehension. The ability to eemprehend

that which the learner has read depends
in - Second Language Teeehmg Phﬂlppme |

'-_1967

~largely upon -meanings-that he acquired

- through experience. Because the reader relies

so much on his “experience in: order to

interpret meanings correctly, it is therefore |

. necesssary to conclude that the teacher

- should motivate. the learner to expand his -
knewledge of words or otherwise. This.

expansion can be initiated through entriching

‘he reedmg progiram with aetmtlee that wﬂi |

T* Mmda Cseolan Sutw p 45
. 8= Ibld p 46

| and the
independent or rapid reading stage.8* Each
speaks for itself and each calls for a different

speaking'
activities such as answering questions based

- bring - the-
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and relevancy through the printed page.
Setting of specific aims will assist both the
instructor andthe instructed in-acquiring the
experience wanted. Prepared questions on
the passage to be read should be ready for
the learner fo answer. These_questions will
assist the leamer to read with interest,

purpose and meaning. Passages taken out of

text-books -should be discussed orally and
modifications be made tto help relete the
story to the interest and experience of the
learner. By this method the teacher can
arouse the learner’s interest and curiosity

~ about the content and the main points
within the story.

Activities relating to class discussion based
on the story will prove invaluable in teaching
extensive reading. From experience, I have
found that when students are asked to

- criticize'a passege or write a summary they

scem to réad w;th more mterest and deep

concentration.

In conclusion I would llke te edd that the"
reading process, and all that it takes to make
it bepeficial to the learner, is not an easy
task. It demands ereetmty on the part of the -

" instructor. The success of it lies in both the
. teacher and the student; dedication and

patience are necessary for each. Eifective
reading will therefore have a great deal to do -

- with the effeetlveness of both the instructor
-and- . the--stirdent: - -Each-—

party--needs - to-
participate actively in order to successfully
‘objectives of the reading
progranmme to frultlen e
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