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MUTHER GﬂﬂSE AND ESI.

by Ted Plalster

- What can’ an ESL teacher do wzth a class -
-~ of ‘twenty sophisticated young adults who . -
Engllsh yet .

-know a cﬂn31derable amount o

- who . are still weak in auding ; Who need

_practice in making decisions from infor- -
mation. which they hear (rather than see);

“and - who are. smmewhat hesitant - when it

. coines-to--speaking?
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- nique, on the basis of teacher judgme. 5
~ student ‘reaction; ‘I nonetheless feel that -
' significant improvement - dccurred ‘in ‘their -
. ability to ' yndesstand Eﬂghsh sPern at- .
- normal - speed.

- 'Page 4 -_
. Page 6'., _

- part, fmm a' technique suggest
| Hamadek fﬂi‘ use in cnﬂcai readmg

would have dﬂﬁe a few years agc-, consider
what can.be accﬂmphshed 'mth thesa sunple_.
thvmes. - .

To explicate’ tlns, let me detaﬂ fﬁr you an . |
account of the procedures which I followed

- in using Mother ‘Goose Rhymes with a class:

~-~ﬂfteﬂ I ese ‘unive
“My -suggestion™is to wenly. . Japan iversity .

- teach them Mother Goose Rhymes. Before
- you stop reading in disaust. which is what I

-Iapan -
show evidence of effectiveness of this: tech-.

graduates,
average age about 28 years, some of whom

‘were being groomed for very important pos-

itions’ mth some- of ‘the largest companiesin
- While I have no enipirical data to

ent and

-~ Before teachmg bjf.means of Mﬂthﬁr Goﬂse-m '
Rhymes; the students  miust accept that

.- “childish” materials are being- useé only as-.
‘a means -to an end.
- problem, but in actual |
- nome.- These students were highly motivated
- to leam and to them, “the end justified the
means”. - The students understnod ﬂlea:cly
_.__th&thﬁSli r The riivine :
- them :tmpmve the:ir understanmng {‘Jf spﬂken -

1 had anticipated a
practice, -there was

| The actual mcedure i fﬂ]lﬂWBd stm ml
What |
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I have done is adapt it for teaching auding to

non-native speakers of English. - The first
step in the teaching procedure is dictation,
The rhyme is dictated line by line at normal -
conversational speed. 1f it is NOT done then
the overall effectiveness of the procedure is

seriously diluted. After all, the intent is to
improve auding. At no time during the
dictation does the teacher give a word in.
isolation. The lines of the rhyme are re-

peated over and over in their entirety. One
very effective device is, before the dictation,

to tell the students the number of wordsin a
given line. In this way they can check the
number of woids they have written down
with the actual number of words as given

Dr. Ted Plaister, director of the English
Language Institute at the Usiversity of
Hawaii, has tanght ESL for twenty '
years, = including classes in Thailand, -
Japan, Micronesia, and American S_a:maa

For the past three years he has also
been affiliated with the East-West Center
as Teacher Trainer in the ESOL Admin-
istrator’s. program. .

Dr. Phister has. fnrmerbr cﬂntnbuted to
the TESL Eemrter - |

-them. by : the teacher. Fnr'example, lef us
- take a line from Little Miss Muffet. 'The
teacher - says, “This line has five words in

it.” The line is then dictated: “There came

a big spider.” Quite often students will be
observed tﬂ have wntten only fﬂill' ‘words:

There came big spider, omitting a which in
a normal reading of the line would be said

under weak stress. Let us say that the

teacher has spoken the line several times

~and notices that the students will have only
four words - a situation which occurred in
my class on many occasions, . A great temp-
tation exists for the teacher to tell the
students that they have omitied the word &
However; | feel it is much better to remind
‘the students that they are missing & word,

~ that they should listen for the missing ward |
-and. further that. they should apply what
 they know about English grammar t0 help.

' 'them solve the problem of the missing word.

- With.this kind af prompting, some students-

. wﬂl suddenly' “hem:“ the m1ssmg wmd

" Others will “still not be able to figure ﬁuf
- what is missing. In these cases, the suggested
- technique is for the teacher to point to the

place in the sentence on the student’s paper
where the word is missing - in our example

" between came and big — and tell the student

to focus his listening on that “sPace The
student is not told what is missing; he must
listen for it. Quite often this much help
suffices. In some cases, though, this still -

isn’t enough. Here one can isolate the words

-came & big and say only this portion of the

sentence over and over until the student
realizes what. is missing.. Again, let me .
emphasize that the three words should be

said at perfectly normal speed so that
g comes out as a reduced vowel blended

smoothly in between came and big If this
is not done, the value of the dictation
exercise is lost.

Secating the students so that the teacher can
circulate among them facilitates checkine on
the accuracy of each student’s work, As the
teacher walks around he can point out with
a pencil or finger where errors occur. For
example, a common error will be the spelling
M-a-f-f-e-t or M-o-f-f-e-t for M-u-f-f-e-t. These
spellings reflect, for the most part, phonolo-
gical interference. At this point the teacher
can call on a student to spell the word and as
he does, the teacher wntes it on the board.
Now the teacher says the word repeatediy,
indicating that the spelling is incorrect and
that the reason for the wrong spelling is mis-
hearing. Thé teacher then 1eada the students
to discover where the error is. (This is one
instance where minimal pairs used on the

spot can be effective; i.e., one could set up

the name, Moffet, as a ‘minimal pair with
Muffet and give a a quick discrimination driif.
Once the entire dictation is complete and

~ the students have the complete thyme' writ-

tendown, a word or two can be said about
the proper form for a short verse - indented
lines, etc. The students might then quickly
recopy their verse in the correct form. After
the students have a perfect: copy of the
thyme, questioning can begin on individual -
vocabulary items which the students do not

-understand, e.g., fujffet in our example. The

teacher will want to draw out of the

students that, without ever having seen one,
they actually know from the context a lot

| abﬂut what a tuffet is. The méaning of the °
- lines of the verse, or indeed, the entire verse,
N -_-Ishﬂuld be dxscussed after individual wcabul |

fcﬂmnued on ﬁaye ﬁ‘?}



Winter 1974

THE M’S’C’IPﬂTAB]lITY oF
CHINESE NAMES, FAMILY

AND GIVEN
by Jason B. Alter

Five million Chinese could be Wong, or
Huang, or Hwang, of Ng, or even Wee; all
of these being variant spellings or pronun-
ciations of the same Chinese character. The
teacher of English as a second language nat-
urally seeks to get to know his students’

- names as soon as he can. Currently in

Singapore, on leave from the University of

Hawaii, and having spent: eight years teach-

ing ESL in Taiwan, I would hke to report in

Jason B. Alter, on leave from the Umver-
- sity of Hawaii, is the acting director of
the Language Centre Nanyang University
in Singapore. Dr. Aiter has formerly
contributed to the TESL H‘epﬂrter -

brief on the vaganes of Chmese names--
vagaries that may tend to feed the stereo-
type that the Chinese are inscrutable.

In any Chinese enviromment, the Chmese_- ’

~ family name is stated first: “AI.IJ e Sheng”
- Chinese chatacters (not. words) are 331 mono-
- syllabic.” The practice in Singapore is not io

" hyphenate the given name. For example, in

the name abﬂve, “Au” is the family name,
while “Jye Sheng”

~ given name.
thought of as a middle name.

In Taiwan this same name W(mld appear as
either “Au Jye Sheng” or as “Au Jye-Sheng”,
‘There would be a hyphen, and the first letter

of the last part of the name might or Imght
not be capitalized. |

In Singapore, a cﬂsmnpahtan crossroads,

there are many people who also have an
English given name;
- example, we would then have “Jake Au Jye

Sheng” with given: names bracketing the

- schools.

is, in effect, a two-part
The “Jye” is defimtely not -

-staying with our

fam:ily name.
For married women, the plot thickens,

since in business and professional circles

they often retain their maiden name and
add the English fitle of ‘Madam’. Thus,

Mr. Av’s wife would be “Madam Sz Mei Li”

with “Sz” being her maiden name. Or the -

same woman might choose to.be recognized
as “Mrs. Mary Au Sz Mei Li”; here the four
characters represent her husband’s family
name, (and her own marmried name), her
malden name, and her twa—character given'
niame. -

The following are the major vaneues of
Chinese spoken in Singapore: ' Hokkien,
Teochew, Hakka, Cantonese, Hainanese. and

Mandarin. Mandarin is taught as a second
language in the English-stream schools and
as the first language in the Chinese-stream
The name “Tan” is among the
most common in the 1973 Singapore Tele-
phone Book. Here is how “Tan” would be
read or pronounced in the above varieties:
Hokkien - “Tan’; Teochew - ‘Tan’; Hakka -

‘Chin’; Cantonese - ‘Chan’; Hainanese -

“Fan’™; Mand&rm ‘Chen’. The point is that

the mtﬂn-dlalectal facmr adds another cOom-
plication.

‘Where English uses “John Doe”, Chinese
" uses “Jang San, Li Sz”° (Jang three, Li four).

In Singapore it is not uncommon for a per-
sonn {0 have an alias. In the recent gradua-

tion program at Nanyang University, I no-
ticed several cases listed, with both varia-

fions given.

Next we should mentmn the matter of the
romanization system used to transcribe the

- Chinese names. The Wade-Giles system uses

apostrophes, for example to indicate aspir-
ation, while the Yale system and the Pin-yin

systems do not; the systems vary in other ..
. {continued on page 13)
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THE TENSE CARRIER IN

NEGATIVE SENTENCES AND

TAG-QUESTIONS

by Yaﬁ Shen

The importance of identifying the tense
carrier and its pumﬂanal relation to the
subject of the sentence in simple affirmative
statements and simple affirmative yes-no
guestions has been pointed out in a previous
article [ The TESL Reporter, Vol. 7, No..1,
Fall, 1973), This article demonsirates the
mgmﬁcanca of 1denﬁfymg the tense carrier
in - the formation of simple mnegative
statements, simple negative yes-no quesums
and tﬁg-quﬂSH{}ﬂs .

. In simple predicates, .expan{ieé' or

unexpanded the tense . carrier (T) occurs |

.- only once. In an affirmative statement, it
- oteuss after the subject {S) of the sentence:
‘S+T. In . a2 negative . statement,. this
‘arfangeinent is observed. The. addition 3 is the

negative function word which occurs after -

the tense carrier. "This' neégative function
. word may be'in the frée form, not, or in the
bound form,

- ‘bound to the tense. carrier. Such }mgmstm

- behavior may be seen in the fﬁllczmng |

L exampies of nﬂgatwe statemaﬂts

Henry ~ didn’'t -+ come’ e
Carol .~ hasn’t been mﬂkmg |
Juliet . .wasn’t,  beingtold ..
- Thecar .‘.cauldn’ | haﬁe been ﬁxe{i .
R R S
. Hemry ~ “did nét come . s
..~ Carol 1 . bas .7 mpot been cﬂﬁiﬂﬂg B
. Juliet . was, - . not being told -
.f"’}i‘he ﬂar muld n{}t h&va beeﬂ fixad

In smipla afﬁr;ﬁaﬁve yes-nﬂ quﬂstams ﬁm
tense carrier occurs beforte the subject of the -
_sénténce:  T+S. .In simple; ne@’twe Ves-No .
queshen% ‘t;'nls an'angement is; ﬂhserved ’Ihe

“w’t. In the case ﬁfm it is

T s

| C{mid

addition is one where the bound form, n'
together with the tense carrder, precedes the

| sub]ect
T 4+ 8§ | _
Doesn’t  Henty™  come.
"Hasn’t Carol ~ been cooking .
Wasn’t  Juliet - . being told
~ the car have been fixed

Couldn’t

The free form, naf cﬂntmues to. occur
after the tense carrier. ﬂﬂwexrﬂr m rela:tmn

. Yao ‘Shen  is. Professor in the
" English Department at the- Lhiwemty

- of Hawail. An author of . 90

publications in 12 ﬁnuntfies .
shehas also mvmus!ymntﬂbuted ‘

_-to thls mumal

to the subject of the sentem;e whlch fﬂl]ﬂws

the tense carrier, not may wﬂcede e‘}r fﬁﬂﬁw
the suh;ect .

Y

. .Doesnot . Henry . . come . S
~Hasnot. . Carol. . been cmkmg '
‘Wasnot: . Juliet . - beingtold . . |
Could not the car = have been ﬁtzie&'=~l-’ 3
4 s

- 'fI}oés s _.Henry rmt come . L LG
Has . Carol not -, been cmkmg
) ;Wﬁs,'" L 'Jtﬂlﬁtnm: i}emg tokd: L

ﬁ‘lﬁ CAT. m:ft ha’!fa be:ﬂn ﬁxecl:,?
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Two arrangements of tag-questions are most frequently referred t{)
. Negative statement followed by affirmative question. In the negative statement, the
positional relation of the free form, not, and the bound form, n’t, to the tense carrier,
and their relation to the subject of the sentence remain the same as described. In the
tag (yes-no) question, the positional relation of the tense carrier to the subject of the
senfence also remains the same as described.

S + T | T + S
Henry does not come does ~ he
Carol has not been cooking has she
Juliet was not being told - was she
 The car could not have been fixed could it
g + T : R T + S
Henry doesn’t come | | does ~ he
Carol hasn’t been cooking has she
Juliet wasn’t being told was she

The car couldn’t have been fixed could it

2. Affirmative statement followed by negative question. In the affirmative statement,

the positional relation between the tense carrier and the subject-of sentence remains the
- same as described. In the negative tag (yes-no) question, the positional relation of the

buund form, nt, to the tense carrier, and their relatmn to the subject of the sentence
~ remain the same as described. .

S + T - T + S
Henry ‘comes’ | doesn’t - he
Carol . has been cooking - hasn’t she
Juliet was being toid | - wasn’t she
The car could have been fixed - couldn’t it

The free form, not, in the negative tag (yes-no) question frequenily occurs after the
subject rather than before it. |

S+ - T S : T .+ S

Henry @ . comes- - does he not

Carol has ° been cooking has . she not
Juliet was being told . was she not
The car could have been fixed | could it not

The occurence of not before the subject, ﬂevertheless, is not wrong.

S 1 T | g T + S

Henry comes. L L does not he
Carol - has . been.cooking | hasnot -, she
Juliet was being told - was not she
The car could  have been fixed C(lllld not it

The tense carrier in relation to the subject .in the statement and the tense carrier in
relation to the subject in the tag- quesunn may be represented by S+T, T + S is af-
firmative; 1f S+ Tis afﬁnnatlve T + S is negative,

Statement | o  Tag question
S+ T (negative) o | T+§S (afflrmatwe)
S+ T (affirmative) - | T+ S (negative)

The bases remain in the distinction between S + T for statements and T+ S for yes-no-



questions.
 Statement S+ T
Question T + S

It seems that a knowledge of the tense
carrier in simple predicates is essential io
teachers and students of English as a second
language. The significance of the tense
carrier in the formation of simple affirmative
statements and simple affirmative yes-no
questions has been pointed out in a previous
article, This one further demonstrates its

importance in the formation of simple .

‘negative statements, simple negative yes-no
‘questions, and two kinds of tag-questions.

‘Note:

this journal.

TESI. Reporter. Vol.

TESL Reporter

References:

Yao Shen, ‘‘Supplementation of
Opposites in Simple Predicate Expansion,”
4, Nos. 1-4 (Fall,
1970-Summer, 1971).

Yao Shen, ‘‘Co-occurrence and
Non-co-occurrence of Tense Carmrier and
Verb in Simple Predicates,” TESL Reporter,
Vol. 5, No. 3 (Spring, 1972), 6-7,10.
 Yao Shen, “Some Distinctions Among
Four Grammatical Items in Engllsh > The
Hawaii Language Teacher, Volume 15,
Number 1 (March 1973), 23-30.

“The Tense Carrier in Two Kinds of Wh-Sentences” w111 appear in a fnllumg issue of

PRONOUN ACROSTIC SOLUTION

The Pronoun Acrostic appeared in the Fall 1973 issue of the TESL Reporter
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THE FUNCTIGNS OF HAVE IN ENGI.ISH

by Alice C. Pa ck

Present forms Past forms
He {She, I1}. has He (She, It) had
! {You, We, They) have 1 {You, We, Theyj} had
1-A HAVE as the main verb:
1. Verb Alone. (The verb HAVE takes a noun object).
Subject Verb Object
- He | has a car
She has a cold
They o had - a fight
I - have - the books
They have money

2. With a modal and verb. {Use base fﬂfm of HAVE afte_:r a modal}.

Subject | ~ Ver

Subject | Modal . Verb - HAVE
He may | have |
She might - bhave - .

i - - should have
They must | have
They -  will have

Object

acar

a cold
the books
money

a fight.

3. With the auxitiary HAVE, (Use past partic[ple form ﬂf HAVE {had} after

the auxiliary HAVE')

A Auxiliary Verb
Subject - ..~ HAVE * (PP) -
He “has had
She - has | - had
! | have . had
They | have . had
They | _‘ | hati . “had

Object

acar.
~ acold.
- the books.
- money.
a fight.

4. With a Modal and auxlltary HAVE (Use base form of auxfhary HAVE after
. a modal and the past ﬁartac:ple form of the verb after HAVE]). .

~Auxiliary -+ Verb (P.P)

He might ~ have =~ had
She could " have ~ had
P - should: . have ~ had
They - must .. chave. .. had
They - could . hava' . had

Object

a car
a cold. .
the books last week.
.. money,
- a fight. .
(mntfnued on page 10)'
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A REPORT ON THE

NEW READING CL

by J &iy_ Fox

After a full semester in a new reading facility, students and faculty
members at CCH report a marked improvement in motivation to work
in. the College’s developmental reading program. The reading clinic was
previously housed in a women’s dormitory far from the center of regu-
Jar classroom activity and the hike to it dampened the interests of
nearly everyone. Now the rooms are located at a prime location in
the classroom area of campus and the services of the program have
been brought back into the mainstream of academic activities.

Enrolled students are usually at or below the 40% on standardized
tests, although occasionally more proficient students enroll to simply
incréase their reading speed. Classes are limited to less than twenty
students.

The reading program has a wide variety of activities. The selection
varies somewhat from semester to semester depending upon the needs
of the students. After various diagnostic tests to determine the needs
of the students, the instructor plans his course. We use materials from

- the Perceptual Development Lagoratory Program, the Educational De-
| velﬂpmental Program, Science Research Associates, the  Craig Readmg

Program, plus a wide variety of.other materials. * The current text i
!mprnwng H&ad‘ ing Abfhty, 3rd Editicn by Struud Ammons, Bammaﬂ

- *The program uses the Perceptual Development Laboratory reading
program-and films used in connection w:th the PDL Persceptoscope.
Also used are pacers, Craig readers, and language master machmes with
accnmpanymg audm-wsual materials. -

Students work with mdnndual pacers
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INIC.AT CCH

The basic activity in the classroom is simply paced reading. The
daily schedule of activities is usnally something like this: 20 minutes
doing exercises and short readings with comprehension tests from-the-

text or from the daily newspaper, fifteen minutes reading longer
- printed materials with comprehension tests from the PDL or EDL.
Intempaced are study skills, exercises on library, dictionary, biblio-
graphy, textbook reading, outlining, organization, thesis sentence,
vocabulary and other language art skills. Outside the class a student
selects books from a prepared “high interest” reading list. He must
read 1500 pages to pass the course with a “C” grade, 2500 pages for,
an “A”. He may also read books not on the list if approved by the
mstructﬂr His outside reading is checked by a writing assignment and
an oral interview w1th the instructor,

Tt isa pﬂhcy in thé program that students who do not achieve 70%
comprehension at 250 words per minute on 10-12 grade material,
receive an X for the course and must successfull} mpeat the course
agam in order to receive a regnlar grade.

Most students more than doubled their - re:admg speed with marked
improvement in camprehenmnn._ Statistics from last semester show
that the average improvement in speed was 72% with 22%
- improvement . in comprehension. 'An occasional student. increased .

300 to 400%.. | | |
| Upper lﬂft; Individual work mth the Craig Readers .
Middle: - = Class exercises using the pemeptoscnpﬁ
Below and Lower left In class tmled recogmtmn exercises
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The Functzons of Have in Englzsh

(mntmued from page 7} |
5. With auxiliary BE. (Usmq form of verb (ha\rmg) after BE.

- Subject Be {-ing form) Object
- .She is having a good time.
‘He | is having a haircut,
We are having a party.
They are having trouble with their car.
They are having- a fight.
We ~ were having fun.
. 6. - With modal and auxiliary BE. {Use base form of BE after a modal,
. -ing form of HAVE after BE). -
Auxiliary Verb-HAVE
Subject Modal BE {-ing form)  Object
She could be having a good tirme.
He - should be having a haircut.
You must be having & party. -
They . might be having trouble with their car.
They could be having a fight.
They will - ‘be having dinner hers.
- 7. With auxiliaries HAVE and BE. {Use past partlcrple of BE (been} after
| - HAVE and -ing form of verb (hawng) aft&r BE}.
~ ~ Auxiliary Auxiliary -Verb HAVE -
- Subject HAVE - BE {P. P) - {-ing form) Object
~ She  has - been having a good time.
- They have.,  been having trouble with their car
T He has = . ‘been having a party every week. |
- They = had been having a fight.

| W:th modal, auxiliaries HAVE and BE. {Use base form of HAVE after 2
. modal, past _partlciple of BE (beenl after HAVE, and -ing form of verb

| Auxllraw

after BE}.

- Subject Mﬂdai |
She could
He could

They  might
You must
She ‘might
They  might

HAVE. (P.P.)

have
have

have
have

have
have

_Auxlhary

BE (P.P.}

heen

been -
been '.

been
been
been

Verb -
{-ing form)

having

having - |
having .
having .

having

having

Object

a good time,
a haircut.
trouble with their car,
a party.
her dinner,
a fight.

HAVE as an auxiliary:

HAVE as an auxlliary is always fnﬂﬂwed by the past participle
of the verb whtch follows. .

Subject Aumliary Verb {p.p.) '
the book several times.

He has read

We have finished our work.
~You - haven't done your assignment.

|  have - ‘completed . the task. :
- had attended. - schoo! in my own cﬂuntry

before | came here. (cnntmued on page .56'}
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A LESSON ON SYNONYMS,
ANTONYMS, AND HOMONYMS

FOR ESL STU DENTS
by Ke]]y Harrls, Jr.

This lesson may need two e!ess periods a’ependrng upon the speed of the students to greep the
pernts

In any language that is being taught as a second 'Iangua_ge,' there is a need for teachers to use
drills that will reinforce various concepts, meanings, or usage patterns. The following lesson
plan attempts to give a method of reinforcing the concept that sounds and meanings of words
are most important in the English language. This particular lesson is geared for High School
Students who have had exposure to English previously, but this method is flexible and may
easily be adapted to younger or more inexperienced students, as will be demenstreted by the
short and simple exmnple fellemng the data for the lesson plan.

MAIN IDEA.: Seunds and meenings of werds are meet unpﬂrtant in English.

(a) Introduce students to three words that mdleete dletmet eategenee of words whleh illustrate
the main idea. -

ie. HO’#.‘.[ONYMS - words seundmg the same
SYNONYMS - words meaning the same
- ANT ONYMS - wurde with eppeelte meanmgs

- (b). For HOMO’*JYMS point out thet epellmg beeemes a very nnpertant aspeet of learmng as
- does an awareness, ._ | - |

(b) For H’JMONYMS point out that spe]hng beeemee a very nnpertent aspeet of learning

-as does an awareness of context, part1eular1y where reading is used extensweiy as a mede of
- teaching. - -

- .eg Isee him every day.
| I smg a sea hymn every dey

- (©) Wzth SYNONYMS it may be necessary to use vlsual elds to teaeh the eeveral nemes that
: thmgs mey use of be knewn by ANTONYMS may aiso be handled ﬂme way.

e.g (8) ereser - dueter (held up the 1tem used for eleenng the blaekbeard)
-(S) . sllpper shee sandal. (show various types of feetwear) |
(A) boy rl ( have a boy and a girl stand)
(A) break o demenstrete beth) |

a (d) Ieeue the fe]lemng llst ef werde to the etudents fer an erally eendueted exere:lse The
“-object is to have students recognise or understand the eetegeﬂee mte whleh the paJIS fall

(e) Antenym (b) Synenym (e) Hemenym

. here - there '_ L ---]ﬂlﬂ eenneet R .ZStep o halt
. here . .‘ _.-_'heer Lol ---'_'Idlseenneet S halt o cease -
- theit - ~there - RPN (v 1 3 ..mate oo odeur o o smell

S their they e hﬂly L hﬂﬂy ©odour . scent :
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Zero
ZEero
nil
male
man.
woman
horse
course
course
coarse
better
seen
scene
join
_voyage
trip

- tour

main

smooth
worse
noticed
picture
unite
trip
tour

journey

.. holy

holy
teach
preach
preach
minor
minor
minor
unportant
alarm
bitter
mist
mist
beast

~ beast

consuine
devour

TESL Reporter

‘sacred

unholy
preach -

- exhort

lecture
miner
major
petly
inajor
excite
sweel
fog
missed
creature
animal
devour
eat

scent
scent

up
corhmands

. demands

orders -

- 1MOOT

more
more
never
weather

weather
brake

" break.

earthly
worldly

sent

cent

down
rules
commands
Tules

more

less

beside

not ever
wether
whether
break

fix
worldly
terrestrial

NOTE: Have each student in turn try to answer a pairing. If nécessary open the choice to the
~ class. Difficult pairings may need further illustrating by mime, visual aid, or still further words.

A variation could be that the students would indicate by a hand ro an ear (sounds alike -
HOMONYM); hands together (meaning the same - SYNONYM); or hands apart (ﬂppum’tes -

ANTONYMS) what they feel are correct answers.

() When the abmre exercise is completed hand out the crossword that follows. All answers to
the puzzle are included in the exercise list. Allow students to work in groups if they wish, but
each student should try to have his individual copy completed for homework.

The following is a much less complicated list of homonyms, synonyms, and antonyms that

could be used by beginning adults or on the elementary level; words might be originally intro-
duced as opposites, sound ahkes and same meanings.

o -
two
two
too
one

good

in .
meet
no

two
couple
100

also

- won
bad -
- inn
meat
know

you
1
mane
die
birth
gast
north
up
under

below |

ewe
eye
main
dye
death
west
south
down
below
beneath

An exam]_jle of a crossword that could be used for this level:

CLUE:
~ Across:
3 Oppnsrte of ]:nrth
d. Near.
6, Antonym of east
8. Sounds like meat
9.  Sounds like by
10.. See -
11. Sounds like beat
13. Also

14. Homonym of wear :

by near
sea see
sea ocean -
see vView
hot cold
by ~ buy
buy - sell
he she
be bee
beat ‘beet
wear where
Down:

1. Opposite to she
2. Opposite to he
3. Sounds like dm
4. Couple -

5. Under

7. North and -—-
9. Sounds like bee
12, Up and -
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Authors’s Nﬂi‘ﬁ |

 Having taught in New Zealand for severaf

~ years, and used this type of exercise in sfow,

average, and above-average classes, | know
that students enfoy this kind of challenge;
The henefits are also very easily seen in
social and classroom conversation,

- All speflings used correspond to British
forms because | will continue to teach in
" British speaking countries,

- COMPLETED CROSSWORD:

~such example. -

e “13-'
CHIN]EE NAMES

{ continued fram page 3 }

ways as well. Then, according to Wade-Gile a-

“Tan” would be more cerrectly spelled
iFT‘!an ‘

Abwe we stated that fnost Chinese names, :

family plus given, consist of three charac-.

ters; but occasionally. yvou find a omne-
character given name. This semesier, in my
class of twenty-two students, I have ope.

The other day I had a conversation with a
lady mamed Mrs. -'Wu, whose husband is of
Shanghai origins. When she took a trip to -~
Hong Kong, people there wondered why she -
didn’t spell her name “Ng”l, which is the

+ Cantonese equivalent of this name, which .
- Thus there seems -

happens to mean “Five”
to. be some nebulﬂﬂty even amﬂxlg the
mdigﬁﬂ65 , : . -

IOOK RE VIE W

] .Iuha S Falii ngmsms and Lcmgu ge o
“Xerox College Bublishing Company. 1973
"+ One_of the most helpful and best ﬁrgamzed

- of the recent rash of books on the ‘newest’
. ﬁnﬂkmg’ in the expanding field of hngmstxcs.

. Falkincludes a ‘good mtrﬂductury overview
- of modern linguistics and, in the succeeding

séctions, covers such fopics as dialect and = .

+ - slang usage, language change, and how all thé
- components of a complete grammar work

together to prﬂ duce sentences in‘a given

. ianguage

Of sPecial interest to la.nguage teache:cs are - g
the two sections on language acquisition and -
- teaching, covering possible -application of -

o psychﬁhngumﬂc findings to langiage. teach-
. migeo o The presentaﬁ{}ﬂ of language and’

: hmature in. the ‘ptimary, - secondary, anf} . and language'aré well covered and done-inan

» R mtarestmg and easy to follow manner.. -~
‘.. .these sections the author 1oses some of he,r S
In tha distussmn ﬁf

i\ eolllege. levels s discuised. - + Howsver, .

eaﬁier ﬁb}ﬁﬁi‘iﬁt}n

L .._.Pﬂmfback%ﬂs
ianguage acquisltmn ‘theoties she js cleaily |

:-L'.persuaded by the rationalist view that ex.
- posure i & more important factor in learning
. a ianguage than : are drills of any sort.

Furthermore, her summaries aftan fall

. "shﬂrt of the anticipations One expects from
thé evidence she introduces,  And,

o1 a-
minor note, some of the works cxted in the
body of the text faﬂ ts:a apgear in her
bibhography ~ ~
Neverthéless, ngmszm and Lcmgzmge -
highly recﬂimnended Any ~dedicated .

| __”Ianguage'teac}wr could rﬂad this book with-
-out” any- 1i

tic” backgmund Al new .
terms are set- off in bold faeé ‘type and are

- clearly explained.” The fields of linguistics

by Wsih&m Galiagher
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‘MOTHER GOOSE
{continued from page 2)

ary items have been explained.

The next step in the procedure is where
practice in ing decisions enters in. To
play the game, however, the students must
have a clear understanding of the rules of
the game. First of all, the verse is considered

ta” for the purposes of the game.Second-
dly, all and only the information contained
in the nursery rhyme may be used to make
decisions based upon statements. the teacher
will make about the rhyme. Students may
not reach out into the real world for

answers, but must stay within the confines
Df the “data”.

Tﬂ set the stage for the kind Df interchange
‘which ensues, let mie first reproduce here our
~ example thyme:

Little Miss Muffet

" Sat on her tuffet

- Eating her curds and whey;

There came abig spider
Who sat down beside her |
And frightened Miss Muffet away.

. The rhyme, as noted above, constitutes a

closed corpus of data, All statemenis by the.
. teacher are based upon it, and must be
-respnnded to by the students in accordance
- with it

A further stipulation is that the
- information contained in the rhyme is true
. and not open to interpretation or question.

" The teacher then begins the questioning, _-

. which takes the form of statements by the

o teacher about samethmg in the rthyme. The
if the statement IS

. true  according to the rhyme; he answers
~ “falge” 'if the statement.is false; and he
answers, 1 can’t tell” if the stafement is
-- neither true nor false from the facts,

. Here are some examples:

1. Lzrﬂe Miss Muffer was mamed.
~’ ( can 't tell) '

- Nﬂte that was . is the key word here. Per-

TESL Repnrter
‘Mrs. Muffet,

3. Little Miss Mu ffet enjoyed eating curds
and whey.
(I can’t tell)

Actually Miss Muffet may have disliked
curds and whey, but ate them because there
was nothing else to eat.

4. The spider bit Miss Muffet.
(I can’t tell)

The rhyme says nothing ahﬂut the spider
biting Miss Muffet,

5. Maybe the spider bit Miss Mﬂffet
| {True)

Mavbe the spider did bite her so this is a
true answer. _

6. Miss Muffet was afraid af the spider.

(True)
Nﬂtice here the use of a synonym, afraid

: for frightened in the original.

The students in this particular class found
this decision-making a real challenge. It is
rather difficult to convey this feeling - of

~challenge {(and fun) on paper. At first, the
. .students were jumping to conclusions in

their decisions. For example, in Old Mother
Hubbard I made the statement that the dog

- was hungry. One student replied, “true”.

I rejoined that we had no evidence that the
dog was hungry. Quickly he said, “false”.
Again, 1 said he was incorrect. He then

" returned to his original stand and said that

the dog was hungry because dogs are always
hungry! This exchange brought a good
laugh from eveyone which indicated to me

that something was happening to their aud-

ing ‘ability inasmuch: as this incident oc-
curred after about a week’s daily work and
if something similar to this had happened
the second or third day of class there wauld
have been little or no reaction—-only a lack
of understanding. Of course, the student
had “‘broken’ the rules of the game, bui the
exchange of language and obvious under-

standing was exactly what I was after. .

p==-t L .

2. Little Miss Muffet is mned.
. (False.)

- If she were married, her name .wauld be .

~ haps she was at one time and got divorced.

The mteqeetmn of the word muay be
presents a new challenge. Maybe, Gbﬂously,
throws a whole new light on the interpreta-
tion - of the “facts’ and is an example of

something which can be used to foster
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- careful listening on the part of the students.

A variety of things can be taught either
directly or indirectly by means of this
technique. Suppose that in using LiftleRed
Riding Hood (in this case our medium is a
very short story rather than a nursery
thyme), we say that Liftle Red Riding Hood
didn’t like her grandmother. This is
totally incomprehensible to a particular cul-
ture. In such a case, cultural pressure would
most likety force an incorrect answer rather
than one according to the “facts’.

At first, it took a considerable amount of
- time to get through a single nursery rhyme.
Boredom was mnever a problem, however,
beacuse of my pacing. The students knew
the pressure was on them. This was evident
frc}m the speed of my dictation--the lines of
the nursery rhyme poured from my mouth
at a really rapid pace. Fumbling attempts

“were made to take down my dictation;

eventually, the constant dinning of the
words became more understandable, and
they got the gist of what I was saying.
- Then my pencil or finger pointing to their
omissions focused their ears on blank spots
in their auding. Improvement in dictation
was obvious over the few weeks this parti-
cular ciass met. Answers to my statements
in the beginning were often wild guesses,
~ but the keen motivation to understand me
soon changed these wild guesses to réeasoned
answers with a high degree of accuracy.
Spot reviews of prevmusly covered materials

. demonstrated clearly that 1 couldn’t ‘fool’
them anymore. The material was under-
stood and understood well.

The cultural value of Mother Goose
Rhymes for highly-educated young business
executives is probably close to nil. Yet, I
found the students were interested in the
rthymes themselves and were interested to
know something about them and their place

~in Amnerican culture, a side-éffect whmh i
had not anticipated. This side-effect-caused

discussion in class and all of this langnage
exchange was extremely beneficial for the

students.

- A teacher might want to use materials
other than the Mother Goose Rhymes and
apply the same techniques. One could
- argue that usmg current materials would be
‘more, ‘relevant, yet I felt that the very
novelty of the rhymes was one .of the

- most appealing . features.

| The fact that -
.. hmprovement in suding could be brought™
- abnut thmugh the use -of ﬂuch seemmgly |
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simple materials was intriguing to these
sophisticated students.

An important point which exPerlenced
language teachers have recognized over the
years and one which needs emphasis from
time to time is that the teacher’s attitude
towards the materials being used is an
extemely important variable in the whole
teaching process. This is made dramatically
clear in this particular instance. My attitude
towards the Mother Goose Rhymes and the
attitude I instilled in the students undoubi-
edly contributed significantly to the success
of this technique.

Footnotes:
Iy prefer this term to aural or listening

- comprehension in that it forms a parallel

series with  speaking, reading and wrztmg

2Tha& class was a volunteer class held in the
evening.

3Anitﬁ E. Harnadek. Critical Reading

Improvement. (New York: Mc-Graw-
Hill, 1969).

Intemdtzonal

..-fiCommumcatzon

Sem inar

A one day Internatmnal Cnmmumcatmn |

~ Seminar will be held on the campus of The .

Church College of Hawaii in Laie, Hawau
on March 28, 1974.-

Peter Strevens, meessc:r Essex
England, visiting consultant at the EastﬂWest
Center in Honolulu, will deliver the keynote
address. Dr. Strevens is an internationally
known ESL expert and author.

Dr. Larry Smith, coordinator of the ESOL
Training. Project at the East-West Center
will also participate.

Afternoon workshops in several areas will
permit all- interested petsons to participate,

“An invitation is extended to aﬂ Whﬂ W{}uld

like to attend this seminar.. |
Inqumes should be addressed to

Dr., Ierry K. Loveland - -
The Church- College of Hawan
Law Hawau 96762 C
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HAVE IN ENGLISH

(continued from page 10)

2. If the auxiliary BE is used with the auml:aw HAVE the past participle of BE
is used following the form HAVE. ( The -ing form of the verb follows BEEN).

Subject  Auxiliary Be (p.p.) Verb (—ing form)
They ‘have been | taking . a test for the past hour .
He . has ~ been reading that book for a long time.
You ~ haven't been - working" on your assignment.

- 3. The simple form of the auxiliary HAVE is used if a modal is used.

. Subject  Modal . Auxiliary - Verb{pp)
We . could | " have gone - to town with fhem.,
You shouid - have 7 . done. your assignment. -
I - omay: . have forgotten  the address,

Thie third article of this series *The Functions of Do a_rnd Can in E nglish” will appear in the next issuc.

TESL REPORTER

A quarterly pubhcatiﬂn of the Engllsh

Language Institute . and the . BATESL

prugtam {lf The Church Cﬂll&ge of Hawaii,
© Editor . . Alice C. Pack
- Articles relevant: o teachmg English as a
1 - second language in Hawaii, the South Pacific

-~ and. Asia, may be suhmltted to the editor

- _through Box- 157, The Church. College.-of
3  Hawaili 96762 Manuscripts should be
SR -..dﬂuhle-spaced and typed not exceedmg
s pages. - - .

T

Non-profit Organization
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Laie, Hawaii - -

Lale Ha wall 967 62
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