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CHILDREN'S LITERATURE AND ESL
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‘"The teacher is msulted not the student

'I"he teacher is bored: not the student. The
teacher thinks the stuff childish, not the-_

student. In a recent article (TESL Reparter

Winter 1974), Ted Plaister reported success

in teaching English to twenty Japanese

university graduates using Mother Gmse_
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~College  of Hawaii
- programs, we have used the Harrison method

- Rh}rmes. These Sﬂphlstl{:atﬁd Japanese were

not .offended by Plaister’s use of children’s

‘literature. ' They knew that the énd, in this
~case, Justlﬁed the means.

- But ‘more 1ii-
portant, - the students found the Mother

- Goose rhymes exciting work. Heanng and
.analyzmg these rhymes was fun and challeng:-
ng.

In our reading classes at the Chur{:h'
with our off-campus

{Grant Harrison, Beginning Reading {, BYU

‘Press, 1972) for beginning readers.  The
. -early part of Harrison’s program uses: stories

like: ““Thisis a fan. “This is mush.. The fan. .

is in the sun.. The mush is in the ‘sun.. I
mash the mush. The fan is fun.”_ This is

not very. exc:mng reading for aduit readers--
adults, that is, who can already read.. We.

" have taught gmduatﬂ students: frem “Japan

and Taiwan, Samoa dnd the Phﬂlppmes
who could not read or who read very pooily.
They found the reading of “This is a-fan”
¥ery exciting~fun and chalienging v

But as we trained peaple to use the
Harrison method, we had many adults say;
“But aren’t the kids offended by this stuff?
None of the children I worked with, and
none of the adults with whc:am I wnrked
was offended. - o

'Ihere is a great concer and a ﬂmwm ,

, "&emand for “adult™ reading material for the -

lower grades. - ‘The Hawaii Department of
Education, for example, is concemned about

" this “prﬂblem ™ they lack easy, adulf reading
-materidls. 1 do not see a serious problem.
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My answer is, any material will work as
~ Iong as it is the proper grade level for the
student. Tt does nut have to be “adult"
material.

This semester 1 am working with mnetetm
second language
from fourth grade to seventh grade in reading
~-ability. Some are college graduates from

‘Japan and Taiwan; some have never peen to
Iugh school. The pmgram we are folinwing

~ Sidney Jenson, an Associate
Professor ‘of English at The Church
College of Hawaii, has taught at Utah-
~State University, Southern Utah State
College:, and the University of Utah.
He received his PhD degree from the -
University of Utah in 1972.° L

has two major components:

a oné hour intensive in-class sectmn and a
one hour extensive out-of-class section. The
in-class reading material ranges between
grades five and seven. As a group we discuss

vocabulary, syntax, rhetoric, culture, and .
meaning. Thi§ material is usuaily ""‘aciuit“-~

material with controlled ?ﬁcabulary

~ In thé out-of-class séction we spend our

time in the library, in the children’s section.
I select the material for the in-class work;
the student selects the material for the
out-of-class reading. . The student is en-

- couraged to find a book that interests him,.

and s relatively easy for him 1o read.
. For example, if he is now reading on a fifth
grade level he should find books in the

" second, thlrd and fourth grade levels. The -
student is. encouraged not to. use his dic-

tionary, but {0 make predictions or educated
guesses from the cf}ntﬁxt clues to discover
work meanings.
- books far below their measured reading

ability; but they will read tem or twenty

books in a week Some of our students had
never read an entire book; cover to cover,
before. “The finishing of a bﬂﬂk no matter

how easy, givesthem a sense of accomplish-
ment and success they have rarely, if ever,
'E}{pEHEﬂEEd _ .

Our -obj ective in thls class is rapzd sﬂeni‘
Unless one reads at

readmgg-nat translation.
200 words per minute or faster, he canmot
really comprehend total ‘meaning. - I a
- student does -not know almost all- of the
wards nn a page he cannot reaﬂy knﬂw

students ranging in ability

dents must teach themselves:

and ask any questions they like.-

Some students will select

| Lemmng, 23 169-85

what a new word means, even with a
dictionary. Reading is not a science; it'is an

art.. None of us really knows how anybody

reads, As Wallace Stegner has - said, we

attempt to analyze the experiénce of readm
but uItlmately we - cannot explain the

‘reader’s expérience any. more than we can’

explain_ the creative principle or act of the
writer.2

Because of this, teachers really do not teach

readmg. Teachars encourage reading. “Stu-
Teachers can’
teach some Dbasic skills such as phonics or
analysis of rhetorical modes. But ultimately

‘we all must “learn qurselves” how 1o read.
A ‘teacher’s main role is a guide, helping a

student avoid what ﬂftgn is a bbﬂn;g and

terribly’ frustrating experienice.” The ‘téacher

can ﬁelp {1) help the student find material
that is interesting; (2) help the student find:
material that suits his readmg ability; and (3)

encourage the student to read plenty of it.
Plenty of reading, of what I call “mileage,”
~is really the key.

The only way fo d&velap
an extensive vocabulary is through reading;

and-obviously the only way to develﬂp the

habit.of rﬂadmg is by readmg.

Our libtary at the Church College

| (Bnghm Ymmg Unjversity-Hawaii Campus)
- has many children’s books which fulfill

requirements one and two. 1 am trymng to
fill the third. For an hour each day, I and
three other student assistants sit with the
class in the library. The studenis come to us
For five
hours a week we do this, and 1 have always
been able to find a book I enjoy reading
from' the children’s section. Maybe this
says something bad about my interests and
intellect. But what I think it really . ‘says
is that I enjoy reading and thai there are
many good books in the children’s literature
section. With a little luck, the students also
might acquire a taste for raading and ﬁeveiup
a hfe-lang cravmg for the stuff.

*1Fﬂr a éescﬂpﬁﬁn of a szmxlar pmgmm see
- David E. Eskey

“A Model Program for
Advanoed Readmg to Students

ish as a Forei

Teaching x
gn l#nguage Lﬂﬂguagﬂ

of Engl

2’ﬂfailam:ﬁ- Stegner' “One: Way tﬂ Spe]l Man
The Saturday Review, 41 (24 Ma’y 1958)
43



- they desire,
‘use the noun drawn as either: the sub}est-

(If ‘team
- play s used, all members of thé. team may .

Summer I974

A TESL GAME

by Alice C. Pack

OBJECTIVE: - To give students practlce in
creating acceptable sentences using the arti-

cles, singular forms, plurals, and prepﬂsm{ms |

nece:ssary in pari:muiar situations.

| MATERIALS: “Stacks of different colored
- file cards. One color indicates location,
. another color indicates time, another lists
nouns or verbs (nouns are given in either
singular or plural forms). White cards have
determiners listed i.e., definite, mdeﬁmte,
pGSSESSWB or demﬁnstratwe

PROCEBURE Game may be used f’t:rr
individual or team pldy. If teams are used

there should not be over five members on

each  team and class members should be
randomly divided intc teams. Cards are
- shuffled and stacks of each are placed in

front of each student or team. At the com-

- mand GO, each student or one member of
each team draws one card from each of the.
“stacks and,’ using the lexicon which the cards’

indicate, writes his sentence on the board.

Students are free to choose a verb if a noun
" is givenr-on the card or a noun if the card
gives: a verb and may also add any other

words, (nouns, verbs, connectors, etc .} that
Studants have the cheice to

or the object of the sentence,

| SUGGESTED LEXICON

ﬁrs! cqlor Secand cﬂfﬂr
Time: Locatmn X
Yesterday: . hnme

This morning library
from tifne to time beach
frequently lawn

this afternoon - garden

last week- classroom
next Friday cat
tomoIrow city
always -boat
Every Tuesday room -
right now ‘table

- garden, on the jawn, etc.) for very

for Constructing Sentences

suggest or correct their téam’s entry before
it is placed on the boaid). At the command
STQP all work must cease and then, in turn,
each sentence is given aloud by the student
who wrote it. If another student or the
othér ‘team thinks another’s entry is in-
correct, a'-correction may be submitted.
Corrections shnuld then be made and scores
tallied.

order to score the 5 points given for a
completed sentence.  Corrections add 2

 points to the individual or team score of the

‘personi Or team suggesting the correction.
"~ Time limits should be ‘determined by the
instructor on the bdsis of class proficiency
(students should have some opportunity io
succeed).

The prePas;tmns may be added tc: ‘the
10catmn on the cards (at home, in the

; elemen- .
tary students only, and should be elzmmated

.as soon as possible so students wﬂ} Iearn to

use prepositions meamngﬁlﬂy

Additional cards gIving ﬂdjECtWES ‘and. ad-
verbs might - be added to increase the diffi-
culty of the ‘game. as studeiits become

_prﬂﬁcmnt in_constructing s:trnple sentences.

“Also - other’ cards giving the choices of
afﬁrmatwe and negative g uestion,s or. state-
mems may be’ aﬂded ‘

Students must have everythmg correct in

. Third color - White
Verb Noun
boy’
- %:ﬁd ”, - gir%z" “definite
play . baby (the}
come ~basket indefi nite .
walk - - . house . {a, an}.
eat - “boys pﬂssesm’e
sleep dog (my, vour, our efr.)
study cais demonstrative. -
like - fish (this, that, thé&e -
- swim - banana . ﬁwse) " -
dance 'fnends .
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ENGLISH CONVERSATION

THROUGH CLASSROOM DRAMATICS

by William Gallagher

Several students in the English Language
Institute of the Church ‘College of Hawaii
this past semester, participated in an ex-
penmental approach to developing greater
fluency in English conversation. .

1t is fairly established that language stu-
dents acquire language skills by observation
and participation. With this in mind, the
conversation classes were asked to write
and produce four classroom dramas or skits.

One student was chosen as the director.
It was he who directed the writing and
production of the drama. Under his leader-
ship, with some limited teacher direction,
the class outlined the ploi and wrote the
lines. In addition to taking roles, the
ELI students  arranged for props, sound

William Gallagher is a MATESL grad-.
nate of the University of Hawaii. He
has taught and lectured in Switzerland,

- _Spam Israel, Callfurma aind - Hawaii.-

effects ;:nstumes_ ete. Invttatmns,, *-an::t
programs were also mimeographed and dis-
tributed by the students.
appointed a business manager who “sold”
tickets.

One group even |

Before turning the students loose, the
students wrote and acted out fwo short
dramas in front of the classes in order to
show the students how the writing and
acting could be done.

.In writing a classroom drama, it was
found helpful for the teacher to suggest a
“typical” student problem for the first
scene, such as no money, no date for the

dance, or a lost text book two days before
the bxg test. The next scene would show a
solution to the problem which in the final
scene often proved to be a false solution.

For example, if the problem was “no
money’’, the second scene had a friend
loan him some money which, in scene
three, was found to be counterfeit!

The students thoroughly enjoyed: them-

selves in this actmty In addition to the
English the students learned by memorizing
their lines, their most viluable activity
llngmstmally, was in the conversation neces-

sary for the planning, wiiting, - securing

-props, and providing invitations, and pro-
|- grams.

When Viliami
“children” -for 2 ride in ‘the - muntrv, one

by one the “tires” went flat and they had
_ to hitchhike back to school.

an Susana _took their .

" David got a headacha and was taken to the

hospital where . a. naarﬁig!xt&d dnctar” e
moved hlﬁ ap;:endm! o
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CARR YING A GOOD THING

TOO FAR
L] Walter P. A]len

Al teachers wnrth the:r salt’ ~c:l,tsm:'an;rier

effective lessons and teaching devices, A

class becomes electrified and the actmty of
- the learning process can be gauged in the
happy, “interested faces. Among the ex.

amples of ~ such phenomena appearing
recently in the ZESL Reporter areAlice

Pack’s “Pmnﬂun Chart” (re rinted: in Fall
1973, p. 13).and Ted_ Plaister’s - “Mother
Goose and ESL” (the lead story in Winter
1974). - Most of us have probably developed
articles, at least in our minds if not on paper,
desenhmg our -brilliant strokes of gemus
5 ﬁ speak from personal experience.) .

2 Often the profession. is. the loser when
these advances in teaching are not made-
Hnwaver,.—

available - through the journals:
there . are .also dangers when an! idea :is

rushed to print too soon. The enthusiasm:
" of the moment may be so ~dazzling that:the
pay attentien: (o the-
signals.. In the first flush of success.:
there is the danger of i imagmmg maore power .
in- the ‘methed than is justified. The-new.
‘method -may . have ﬁlled an immediate-need-

s0, beautifully that it is deemed adeguate .

- lﬂnﬂ?&iﬁf fails to
warmng

. for other. smzatmns, which may be quite
different.

gimmick,

ignoring - difficulties which are- mherem in

- . the method. .As long as the students are
swinmming so well the teacher fails to note :

the .rough. water amad ‘Most..important,

the success of a plan. may lead the teacher

into the danger of failure to teach essentials
- of the language which " are not. involved

. In the bright new method. Language, is -

very. camplex, with many aspec.:ts ~and

mastéry is. only achieved by gaining contrel
of all aspects, not of just one. Vocabulary,"
for exampie, must be supported by syntax,.

semantics, rhetoﬂc and all the crther aspects -'

of language

A “case in rpﬂmt is’ ﬁle twa articies byﬁ-

Kelly Harris; Jr whtch recently appeared in

. Also it may. have-been the .
- em;hus;tasm cof . the teacher with a nﬁw-,_-
_rather than. any. value in:.the.
 method, which:caused the ingreased learning. .
. Again, ﬂtﬂkmg success in, the first use of the -
novel lessofi-plan may lead to-the dan ger, of;

~ and even wmrds like ‘bare - “bear.
give our stiudent enough probiems We don't

the TESI, Reporter: "‘Usmg Crﬂssward
Puzzles in TESL” (Fall 1973) and 7A
Lesson on Synonyms, Antonyms, and
Homonyms for ESL Students”  (Winter
1974).. The Winter article begins. with a
fundamental nuscﬂncaptmn of language:
“Sounds and meanings
important in hnghsh” (p. 11). Although
there is no the before ost, the implication
is clear that ﬁther aspects of English .are
less important. "This is indeed very cavalier
treatment of morphology, syntax, and other

-aspects of languaga In fact, limiting, vocab-

ulary study to synonyms, antonyms, and

homonyms will hardly provide complete.

coverage evén for phonology anid semantics..

_Fortunately the same issue, of TESL Re:

porter also carries articles. by Yao Shen on
tense carriers and by Ahc:e C Pack .on.
functmns of HAVE., -

Anyﬂne who has taught ESL knows that :

“-students usnally  believe that 2 lack in

vocabuldry is their, oply abstacie to.flizency..
At the same time the téacher is aware that
more. control of word order, form classés

. (parts of spéech}, agreement, inflectional and. -
.- dem*atmnal afﬁxes

‘and prepﬁs:ttim;s is -
basic to_improving dommunication in the;

W language Obviously no lesson can teach

everything, but.convetsely, no. lesson . ‘can’
- claim 1o be ever}rtlung, _{Jr even the Il'lﬂst
_ 1mpﬂrtant thing. / |

My wife once cnmpﬂed a lis:t f}f mﬂre than‘ |
250. pairs a:m:l triplets . of  homonyms in

_.piaymg a, .game with her:eight year old
niece, $0 1 considér -her, somewhat of an.
expert on the subject..
.1 see: him gvery day
- hymn every day,” I drew a. blank, At least

But when 1 -tried
and 1 sing a seq

"

in our dialect, sez iymuns are not likely to | .
cause’ confusion- with see Imn because sed

. Iuwms don’t o¢cur,

Some hmmnyms are real trﬂuble maker& .,
for pes:}pie learning English, such as: there - )
their - theéy’re, 10 - too - two, your: you're,
These’ sets

have t0 mvent ﬂﬂlEI‘S just 1o ew;ten{i a pel;

of wards are most



| syﬁtem

Some TESL metlmds
English
avoiding synonyms, The beginning lessons
of the Michigan materials used to speak
only of pocketbooks, never of purses, wal-
lets, or handbags. Even these controlled
vocabulary methods must eventually face the
problem of introducing synonyms. ESL
students are especially aware of the problem
of synunyms because their bilingual diction-
aries give a string of English words for every
word of their own language.
students know the differences between syn-
onyms in their own language, they are likely
not to recognize ‘them as such and think
that it is-only English which has “‘so many
words with the same meaning.”

" The two problems with teaching syn-

notably Basic

onyms are 1) showing the shade of difference

between synonyms and 2) the suitability of
different words in various contexts. _An

example of two words not really hamg the

same meaning is Harris’ use of join as a clue
for mate,
(ust like five Amenf:an dmmnnnes 1 con-
- sulted) gives
“n the Fall

synonyims and the crossword (:Iue are nis-
leading.

Similarly, stipper - shoe - sandal ma}f all
mean footwear, but they are certainly not -

interchangeable. In fact, they are as. dif-
ferent as Cougar and Jaguar are to an auto
mechanic.

Earthly . and terrestrial are examples of
synonyms which are appropriate in different
- contexts. The Latinate rerrestrial is most
likely to fit in formal, scientific, or theo-
fogical -settings. At the other extreme,
earthly can be used as an expletive (which
dogs not have to be deleted): no earthly
chance (Concise Oxford).

The makers of = Alka- Séltzer used 1o
prﬂduct contained -

advertise that their
acetylsalicylic acid, which is 2 scientific

name for aspirin. The advertisement success-
fully used the unfamiliar term to deceive the -

public, -for the term belongs in a chemistry
-class. or-a. phannaqupela Perhaps an{}ther
company will try CgHgO4., . .. |
- Antonyms are ‘defined as words’ M‘ 0p«
- poﬂte meanmgs, but H appears that snme

strive for efficient teaching by

Since the

The Concise Oxford Dictionary

- -' preach f.:hmate

TESL REporter

antonyms are more opposite than others.
True antonyms are found in -hot - cold
and up - down (at least in the common use
of these terms, though physicists or astro-
nauts might disagree). But to say that the.
opposite of man is woman is to perpetuate
a sexist stereotype. Why not give boy, or
dinosaur, or rock? Qbviously students will

have to be frained in the type of partial

Dr. Allen, an Associate Professor
at the University of Houston, is the
author of “Easy Crossword Puzzles for
‘Learners of - English,” (English Lan-
guage Services, 1956), “More Eas,y
Crossword Puzzles for Leamners of -

English,” (Enghsh Language Semm,
1970).

opposition shown by pairs such as man -
woman. Harris’ example of holy - unholy
opens a whole new bag of cats. Possible -
impossible, correct - iircorrect, and happy -

unhappy immediately come to mind. Clearly

a whole new lesson can be developed on
negating words, training students to build

their own antonyms. From there the study

“join“in masfage” as.a could. proceed to. the- role of prefi ixes in

. gdefinition. of mate, vit, 7 i.

1973 crossword.clue(in ,ammals)m added to
join, but The Concise Oxford only tells of
" birds matmg Unless' thé -class has read a
story in which animals mate, the lesson on’

Eng!tsh.
The usefulness of the words.is -another

“-'pmnt which Harris has not . weighed: suf-

ficiently ‘in his search for:synonyms, an-

- tomyms,. and - homonyms.. "One-way of
-determining the usefvlness of a worid, and
so -whether : it should be- taught earher or
Iater,; is to find how often it is used by .

people who speak English. A considerable

body of factual-evidence on this point is |

‘available to a lesson
- several frequency ¢

‘planner in ‘any of
unts, Althﬂugx fre-
quency .counts do not prescribe an absolute
order for learning words, yet they do give

““some idea of what words should be learned
~ first and which can be put off till later.

The puzzie on page 11 of the Fall 1973
TESL Re rter has many words in both the

clues and the answers which were found to
be used most frequently in the 18 million
words counted ft}r the Thorndike and Lorge
- study published as The Teacher’s Word Book
 of 30,000 Words (New York, 1944). {1 refer .
to this book ‘because it is within reach.)

Less fmquenﬂy used words include the

foltowing:

~ from the sﬂcﬂnd thousand:- unite, cﬂm,
~ holy, beast, journey:

from. the third thousand: mat& sacred
{mntmd on: page 18}"_
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IN CLOZE TESTING

])] Rogﬁr K Wi]liam_s

-Many authors and teachets have hailed -
cloze tests as the easiest and best method of
testing the reading skill. No doubt this type
of test can be the easiest. A teacher chooses
a passage from a book, types it on a page
deleting every sixth, seventh or nth word,
and requires his students to fi il in the correct
answers. He may give credit for only those
- answers which match the mgmal or he may
give partial or full credit for “acceptabie”
answers, those which fit the siot seman-
tically.

Whether cloze tests are the best method
of testing the reading skill is another matter.
Some cloze tests can be very good. - Others
~may contain flaws which affect the validity
and reliability of the tesis. Teachers who

are considering using 'this method should be

aware of several problems. In avoiding these
problems, -they may find that.good cloze
teats are about as.easy to construct as good
~ comprehension {paragraph and  questions)
tests.
- 'The first problem is that clﬂze tests only
partaaﬂy parallel the reading process. Read-
ing is primarily the decoding of written
symbols into . meaning. Filling in blanks
requires encoding or pmducnon In reading
regular prose,  both native and non-native
réaders, of course, often encounter unfamil.
iar words or phrases and must employ
inferential encoding prﬂcedures to arrive at
a meaning, . but if  there are too many
unfamiliar words or phrases encoding or
filling in blanks cormrectly becomes . quite
difficult and frusirating. Therefore, a cloze
test. may approximate a situation in which
students are reading material far beyond
their, level more than a situation in which
they are reading material on their level.
Because cloze iests require praduction,
scoring can become a problem if the teacher
chooses to give credif or partial credit
for answers w}uch though dlff_erem from the
original, are acceptable - It is quite
possible that students may write words

which are” acceptable semantically but not -

grammatmally Cm:sxder “these; “wathm

. cording to the native responses.

‘be a spec

one year between each other,” “stuck in

- home a lot,” and “the older twins are bemg

eaten at the. same time the younger . , .”
The students who made these responses rnay
have understood. the passage perfecﬂy, but

Rnger Williams has taught ESL for
the past two years at Pahlavi Univer-
. sity, Iran. Previﬁas to that time he -
tanght in the - English . Language .
-lnstﬂute at the Unmmty of Guam =

| haw much credit should each response be

given? Is this a grammar test or a readmg
comprehension test-or both? -

- One author ‘suggests that a clm test

‘should be given to native students first and

that non-natives would then be Fraded ac-
This -is

certainly a pm:bﬂlty when testmg
advanced non-riatives, but the “errors’ cited
above would likely not be made by natives
and yet are in a sense acceptable . So this

- matter .of gradmg repcmses is Ilﬂt easily
- resolved.

~ The second preblem is that there seems to
ial talent involved in being success-
ful on a cloze test.  Carroll maintains that

“because natives vary widely in their ability

to perform well on cloze. tests and because
this ability corfelates with their ability Ay
second-language cloze tests, their scores in
the latter should be adjusted when used in
comparison with the scotes of other stu-
dents.2 He further states that

cloze procedure tests dEpeﬂd to-a cen-
siderable extent upon cognitive .ability
variables which are completely extraneous

- to foreign language success. That is to
say, even an. individual who has good
mastery of a foreign language may not be
able to demonstrate this mastery on 2~
cloze procedure test if he lacks certain-
other intellectual gualities such as reasﬁn- |

ing ability and ideational fliency.3
Carroll concludes that because success in the

. ‘usual types of cloze tests is independent of
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~ language proficiency and more dependent on
intellectual functioning, cloze tests should be

modified if used. The blanks should be, he
suggests, linguistic cues rather than ciucial

semantic cues, or they could be multiple

choice items or items with part of the ward
present. 4

This brings us to the third problem, the
blanks themselves. One reason that natives
vary .in their ability to fili in the blanks is
- that when every nth word is deleted, a high
number of crucial content words may be
deleted. Often these cannot be supplied-by
looking at the context. Sometimes a student
- who is quﬁafamﬂmr with the subject matier
can fill in these crucial content words while
- those lacking his special background cannot.

Deleimg every nth word often causes no
pmhiem in-.an casy passage with high re-
dundancy, but other passages should perhaps
receiva ‘a diffevent treatmeént. It might be
better. for test constructors to delete. func-

tion and content words which should be

apparent from comtext.  ‘For example,
suppose -a- teacher: is selecting a passagé to
use as.a cloze test and:he finds-an article on:
the speed. of=sound.
below. his students’

acsurate méasure. - Part of the passage reads:

The speed of sound “in-air .4t ordinary

-tcmper&tuiﬁs is' about 1,100 feet per’
second, “which is' sbout one mile in five..
séconds of about 700 miles per -hour.
The speed of sound increases slightly with

a_vise in“temperature and falls with a.

_'decrease in temperature It is not af-
. fected by the pressure of the Air.9. :

What prﬂbiems can be antzclpated‘? First,
“theye is the problem-of subject maiter.
‘Students who “have not previously “been
exposed 10 these concepts may do paﬂfly
Secondly 'a good physies student’ may. be
able 10 supply the numbers, whéreas : {:-ther
students might find thémy or any calculations
diffi cult. If it is determined that this subjeﬂi
is-no problem for this particular group and it

is.decided to leave in: the muinbers, which-
“The. phrase “the

words. could be omitted?
speed of  sound™ is repeiated; and students

should reasonably be-expected to suppiy any . -
~one of those four words, by~ coinparison to.

“the other phrase The- phrases ‘increases .

. with a rise in. temperatuw“ and “falls wﬂha
decrease” in" temperature™ ‘ate: ‘parallel -con-

trasting mleas The secﬁmd with: &nd

1t is on or slightly -
‘reatling :Jevel -and is |
long enough. to have sufficient.blanks for an

. an -English- Language
" Foreigi

- -cedure;” Final Repart ,

1 Ne.. 7~H Q10 (Boulder,- ‘Colorado: Umver- :

mnem

termperatyre ashﬂuld be easy m supply as
should one of the-four words, mcrea:tsas,
rise, falls, decrease. Of caurse, one must
expect equivalent content words in this case--

_drops, decrea.s’es or declines, instead of falls,

for example. Perhaps the third about could
be deleted.

It would seem that native speakers should
be able to get a high or perfect score on a
cloze test designed for.non-natives. If they
do not, perhaps factors besides  reading
ability are being fested. Here is. another
example which is part of a longer passage.
Natives ‘can fill in the blanks readily; inter-
mediate non-natives might vary acmrﬂmg w
reading ability.- S

As the . circled over the aifpﬂrt
BVETYONE SN e sOmething was
wrong.- The plang mioving
unsteadily through the air, and although
" the  passengers had fastened their seat
‘belts. were suddenly thrown
forward. - At that’ moment, "the air
- hostess a-ppeared i JOOKE VETY.
pale, but. was .quite calm. . 'Speaking
qulckiy but.. almost in a: whsper she
informed everyone that -the. piiot had~
fainted asked if any ~
. the passengers knew anyﬂmig -
...inachines--or at least how, . drive
a car..After a moment’s hﬂsﬁatﬁm ‘4 man
got up and followed the into
the pﬂnt scahm 6 p o

ln shnrt passages shuuld be camfull
chosen accqrdm to passage level and con-
tent, and biaﬂks might be chosen according
to the ease with which they:can be filled by
looking. at the context or the struciure.
patterns. . :

- Although thls methﬁd of testm reading
has vet to be perfected, cloze teats can be a-
useful supplement to vocabulary tests, tests

of grammatical structures common to writ-
ten. English, 4nd passages with - questlﬂns.
- The teacher who experiments with cloze’
_iests’ should find them an exciting and

inventive way of testmg the strucfural aspect .
0f reading.. ’

I Donald K Damaﬂ “The Develog pment ﬂf -
me‘mency Test of
Students Using & Clﬂzentropy Pro-
‘Research Project

ity of Cﬂ]mdﬂ, ﬂctuber  § ), PP 1
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2Jt:vlnl B. Carroli, 4n Invest:gaﬂan of-Cloze.
Items in the Memramarzr of Achievement
in Foreign Languages, College Entrance
Examination Board Research and Develop-
ment Reports (Cambridge, Mass.: Harvard
University, Apml 1959), p. 52.

3tbid., p. 114.
bid., p. 117

5G.C. Thomley, FEasier Sczen tific Engbsk
Practice,
Co., 1964), p. 68.

6L G, Aiexamier 4 Fﬂ'ﬁff Book in Compre-
hension, Precis, and Composition. (London:
Longmms, Gmn and Co., 1965), p 61

(London: . Longmans, Green an{i

NEW BATESL,
REQUIREMENTS
Changes in the cumculum for the
| BATESL degree- at the Brigham Young
University, . ‘Hawaii Campus have been

approved and new courses will begin Sept-
ember 1974.  Complete details of this
program will be - given m the Fall 1974
TESL Reporter -

BOOK RE VIE W

' Patricia E. Matthews and Sabattat Tm f’mctzce,,ﬂanand thte
Smdents of Engksh 1, & American Book Company. 1973

" The pilrpﬁse of Matthews and Tura’s new
text,  Practice, Plan and Write;
students of E

‘controlied ‘guide. to composition. Each of

the sixteen units- of Books 1 and 2 are.

divided. into four major parts, including 1)
a Model Paragraph, which the students
repeat aloud after the instructor, and which
introduces new.
the students

presents. basic . sentence patterns that ac-

custom the students to acceptable grammar .

and. syntax; 3) Form .and Organization,

' which includes tips -on good paragraph
punctuation

writing  as well as rules for
and cap:tahzatmn, and 4) the Unit Writing

ents, which are patterned after the
' Model- Paragraph, at the beginning of the
unit. The books are designed for more

- advanced students, “who have acquired oral

‘control of the most basic grammatical pat-
terns -and the vocabulary:

'~ experience in reading and wntzn English,
they may have . trouble with the material.
The basic idea behind the text is that

- once students have -become familiar with -

the rudimentary and rigeatmg patterns of
ihe Enghsh Ianguage, |

is to give -
viglish as a second language a

grammat:cat structures for .
to . practice -and base their

writing upon; 2) Language Practice, which,  out the books encou

" patterri his writing after the Model Para-
graphs. It is a carefully controlled approach |

. -expemnentatmn or creatmg

of English,” but :
. unless. students have also had a good deal of -

ey can. subsiitute

Gmded Camposman Jor.
paperback 81 92

words and pm‘éses into those pattems and'
thus

generatc théir own senfences. ' Unifs .
consistently capitalize on this idea and the
patterns become more complex-as the units - =

progiess. - Sentences ‘illustrating new for-

mulas are boxed off in phrases, aliowing the -

| student to see the similarities of the sub-
_-stmittons

The . exercises then challenge
the student fo substitute correct word fﬂnns .
in sentences.  Paragraph assignments through-
rage -the student to-

which - allows the student little freedom in
But it is-also -
a successful - approach; and the positive
reinforcement for the student as. he works
so much with the proper ;forms of- the
languages is invaluable, .. - .
Practice, Plan and Write is a well thﬂught

~out and very practical text that presents a

lot. of English language patterns very simply, - |

~and -reinforces them  with examples and -

exercises that wﬂl jead any diligent student
{0 greater skill with the language.

Sl even Gﬁlcls])ﬂ 17



Page 10

TESLRepm‘ter

TEACHING ENGL lSll IN KOREA

by Bill Eggington

- In a recent “Needs Agsessment for Korea”
discussion held at the :Church College of

Hawaii, it was poirted out quite forcibly by

KDIE‘:EIHS present that there is a great need

for a strong TESL programme in Korea.
Learning spoken English is looked upon as a
method of. social and .economic advance-
ment. At the present time, this desire is
being channeled into-semi-effective to in-
effective programmes; thus frustration is

common among Korean English leamners.

This paper will be a general overview of the
problems and solutions that a TESL teacher
would face if he were to teach in Korea.

As already stated, there is high motiva-
tion to learn Engl:sh Korea is Jbecoming
more and more westernized. ‘and in partic-
vlar, Americanized. Eﬂgllsh speaking com-

panjes are moving into many aspects of

Korean life, thus causing a need for English |

speakmg Korean businessmen and techni-
cian$. Highéreducation is also moving in the
direction of western-thought and thus west-
ern ' influence and 1
Because of .this, the English teacher will
never lack good, highly motivated students.
- However,
very hard ianguage to master.

says that

since Korean people who are now

learning English, or intend to learn it,

have the preconception that it is‘a very

difficult ianguage, they usually feel

discouraged. The author belzeafes it is
~urgent to destroy thls precﬂncewed

notion.}- -

He states that one af the- most effective
- methods of overcoming this discouragement
is to start off the English programme with
English cognates that are -very common in
the Korean language. I wiil dlscuss cognates
later in this paper.

The English learner in Knrea also must
overcome a series of man-made handicaps
before he can hegm to masterﬁnghsh _H1s

l Hei Seuk Lee “Eﬂg!:sh Korean Cﬂgnates“ |

in I,.ﬂnguczge Leamzﬁg, 1958 8, No. 4;
p 57 .

inter-communication.:

many . Koreans - find English- a.
Hei Sook.,
Lee, in an article in “Language Learning”, .

largest problem is “forgetting” the English
he has already learnt from the Government
Educational systems. Many of the teachers
of English cannot speak or understand the
spoken form of the language they are teach-
ing.2 If spoken English is learnt in Korea

‘without the assistance of a native speaker,

it is almost a separate language again from
English or Korean. Korean English teachers,
knowing their inadequacy in. spukenEnghsh
often compensate by turping the classinto a
translation exercise from one language to
another, and fo get the flavour of a true
academnic exercise, they explain the gram-
matical “niceties” of the language.> This

Bill Eggington is a senior from.
Australia majoring in TESL at CCH.
He' spent two years in Korea as a
missionary “and - has taught in the
Mlssmnary Language Training Prﬂgram

m&kesrf’ the student an expert in grammal,;
but unfortunately, that isas faras his English
abﬂltles go. There is’also a scaricity .of goﬂd |

“modern scientlﬁcaﬁy acceptable teaching
materials.”® - Most of the books dive. into
traditional grammar explanat:mns and use
outmoded concepts. Many of the books are.-

| ‘based on Brztish English of the. 1950, or.

equally ' “strange” dialects of American
English. All these things hinder the student.
in-his ability to learn the language. .
Perhaps the only real solution to these
pmblems would be an influx’ of trained

" pative English speakers for a period that

would allow Kﬂrean teachers to become
masters of their field. Of couise before the:
trained native English teachers: could be
effective, they would have to know certain
things regardmg the Korean language and
espemally Korean ‘customs.. Maﬂ-Luci

2 James W. New, “‘Enghsh Teachmg on the

Rim of Asia, ” in Language Lﬂ’ﬂf‘ﬂtﬁg,
1963 8, No. 3 p. . 69.

3 New, p. 69.
4-_ | New, p- -_69.-_--



Suminer 1974

Jaramﬂlﬂ has stated that shé“ belieyes Ythat
whérever we are teaching, at home or abroad,
understanding cultural differences is Jjust as
. important &s.having am. . eXcellent curricu-
lum,. knowing, appropriate technique, or
havmg adequate materials in the class
room.’

In Korea the classroom, student-teacher
relationship is quite different from our more
relaxed atmosphere. Korean students are

. used to a strict teaching techmque with little

emphasis on discussion. In this kind of
“atmosphere “sometirnes the informality of
North Americans isinterpreied to mean that
we  do_not really much . care.about any-
thing. 6  So the teacher should be careful

of creating the wrong atmosphere and be

- aware of cultural taboos that exist in the .
cilture of his students. This, huwemr, does .

not mean that the teacher should become.
‘ completely “Koreanized” in his teaching
methods.
with culture that we. shﬂuld not only teach

English, but Ylso the culture of our Western

ways, It is a good thing to discuss cultural

experlénce in the English. speaking: world.”

| As stated, the TESOL teacher should also
be aware of certain problems.caused by the
Korean language that will influence  his

students’ *English learnmg ability. The -

Korean language ges a “semi-syllabary” as
its phaﬂetﬁ: basis.

Korean.”

5 Ma;-Luci J&fﬁmlﬂﬁ .‘;“Cuftuxml Differences |

‘in the ESOL Classmﬁm i TESOL
Quarz‘er!y 7 -1, Mar ‘73 p. 57 ‘

6 Jammlilo p S‘?

7 Jaramlllﬂ p 57

8 Aﬂen D Clark Kam«m Grﬂmmar ﬁjr_
Language S zudem‘s(Seﬁui The Christian -

hterature Somety of Knrea 1965 p. 6

9Leep63

" Koreans

‘Language is so closely s related

- student,
- differénces in the classroom. This will bring
~ _ about good communication and understand-
ing and also prepare- the. students for an |
created;

As may be expected;
%t 'ig, difficult. to feach English promin-~
" ciation to Koreans, because the -
are: different phﬂnetmally in . Enghsh and
“Following is a. Korean-English
Phﬂn_emi:: chart which shows certain import-
ant differences in the phogpemic sfructures of

phonemes

10 Lee, p. 64.

Page 11
the I&ilguages

The Enghsh fi/ has a voiced flapped allﬂ-
phone in certain. positions. The English
vowels have! allﬂphnnes of different length.
Phﬂnetzcall éllSh [e/ and / of have an
upward gl As can be+ seen, the
following Eﬂghsh S{:tunsis do not exist in
Korean: labio denmtals (f), (v); inter
dentals (0), (j); .alveolar fricative (z), -also
¥) does not exist. Koreans front the
following sounds (1), (d), (s), () and (1).
have great dzfﬁcult}r with the
English rounded [r].- The Korean [1] is
unrounded. In Korean aspiration is a
significant: phonetic feature, whereas in
English it is-not.t1 So phnﬁetzcally, there
are some. major difficulties. t0 be overcome.
-One way of doing this would be to con-
centrate on English-Korean Cognates, thus -
bring about confidence for the beginner.
Hei Sonk Lee has compiled a list of cognates
but since then it has no doubt changed.l 12

However, this list would still be vaiuable in

overcoming the initial lack of confidence in a
Naturally,. cognates. such as ‘gas’
and ‘card’ .are pronounced in’the Korean-
fashion - kasu- and kardu, but with practice,
a good English "pronunciation -could - be
An interesting morphemic feature_
of the cognates is that they are only- lﬁed in.
the ‘singular fGI‘I’I’i In Korean. there is no.
morpheme like - the Engllsh bound plural
morphemes -[s]. There is-the plural mor-
pheme-[dul} that:can be attached to nouns,
pronouns or -adverbs, ‘but it can'be camﬁted
if the sentence or hrase ¢ontains 4 ward-_
which- is plural in meaning;” fhan caek]- - one’
book, Jdu caek} or -[du caek dull - twb
books. . Thus, the cognates, are only used in
the singular fﬂrm Other morphemic features -

“of the language exist that the TESOL teacher -
" would ‘be wise tor know 30 hé -can- be” an
.effeetwe teacher.

Korean sentence: ﬂrder has the . v’erb at
the- end of ‘the sentence with the next most

‘important . word ‘next to .if; and so on.. .

Usually, if all words are of neatdy equal

_mpartance the order is tinie, subject place,

{ comrnued mz page 23}

U pee, p. 64.

12 Lee, p. 69.
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THE SEARCH F‘R UNITY -

PROBLEMS

by Lopeti Foliaki

A UNIVERSAL LANGUAGE

Ed. Note: Although only mdzrecﬂy related to the tmkmg of English as a SECﬂnd Lfmguage,
this article should prove interesting to all who work with Second Language English

speakers. .

“Speech, which sets rman apart from the
rest of creation and is his greatest social
asset, serves paradoxically to separate him
from his. fellow humans, What amonnis to
a binding tie inside the family, the tribe and
the nation, acts as a barrier between those
groups and olthers cﬂnstltuted a shﬂrt dis-
tance away. _ .

This quﬂtatmn from a lecture h Professor
Jose Martel, of -the. College of the City of

- New York, shows the essence of the language
problem. Men are not much better than

| deaf-mutee when they-meet humans: hélqng—
ing to a ditferent language group. - To
bridge. the gap from one language group to

another, a bndg language, a Umversal
language is needed.

In San’ Francisco, on J une 25, 1965, the
twentieth anniversa
the Prasldﬂnt of the General Assembly de-
clared:. “We must give tools to man to
enable him to make a better world for
his children.” What tool could be more
basic than Jan age'? President Lyndon B.
Johnson,. speaking lmmedlately afterwards

on the same oceasion, named ignorance,

tﬂgether with hunger and - disease am ng
“the ancient enemies of all mankind.”
Ignorance must be overcome by knowledge
and understanding. This means, first of all,
literacy and education, but it also means the

ability to communicate with people beyond

the narrow b@rders af ﬂﬂuntnﬁs and nations.

The ianguage pmblem has many facets,

Its implications in education, séience, busi-

ness and. polltms are innumerable. There has -
been a gmmng awareness of the fact that
language

increased emphasis .on -foreign

 study,. though useful and. urgent, will not

_.sufﬁn& hut that fnr warldwlde use a prac-

ry of the U nited Natmns "

tical, neufral and

langnage is necessary..
The use of five official languages by the

UN points up the mherent difficulty of a

-easy-ntqn-l earn ;wﬂrld

- situation wherein all major addresses have

to be interpreted from the language in which

- they are made into four other tongues, and

all important documents have to come out
in quintuplicate, (English, French, Spanish,
Russian, and Chinese) at the cost of enor-

‘mous amounts of -time labor and money.

- The language difficalties at all inter-
national conferences are enormous. The
selection of participants is strongly influenc-
ed by linguistic considerations. Many
otherwise perfectly gualified persons refrain
from  attending conferences because they
feel that their knowledge of foreign lan-
guages i$ inadequate. Many countries send
delegates who are good linguists, though
their other quahﬁcatmﬂs are snmetunes ﬂnly
second-rate, -

A great variety of devices has been used

“to overcome the language obstacle. Spee ches

are often secured in advance, translated ifto
different languages, mlme:agraphed and dis-

tributed among delegates. Sometimes
membeis are seated according to language -
groups and asked, after each speech, to
withdraw int0 nmghbﬂrmg rooms where

translations” in several languages are given-
~simultaneously.

()bvmusiy, discussions and
proceedings are very. slow with these trans- -

lations, because the whole conference hasto ™
‘'wait fur the transiator who is s]west Other

delays are due to the fact that pﬂuple

faiking in a foreign language with which-

they are not thoroughly familiar, are likely

‘to need more time iﬂr making thems&hres_

‘clear.. Their speeches become stammered,
- long-winded, repititious, and hard to follow, . -
. consuming the nerves as well as tha tithe of s
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A PROI OSAL .F INST ITUTING

TO HELP UNRAVEL WORLD

their fellow delegates. (It is an art to express
oneself briefly, forcefully, and concisely,
even in one’s own language.)

The most important technical advice in-
vented for the facilitation of intermational
conferences is the Filene-Finlay Speech
transiator, sometimes calied the * eerphene
system.” In this system interpreters for
different languages are placed in glass-
enclosed booths and talk into microphones
while the speaker is delivering his speech.
‘The seats of the delegates are equipped with
earphones connecied with the translators’
- microphones. By pressing a button, a

. delegate can choose the langauge in whleh |

he wishes to hear the speech.

This system has limitations and disad-

- vantages. The most serious obstacle lies in
- the - physical and nervous limitations of
~translators. It is more difficuit to listen to
a speech through a machine than it is to
~ listen to the interpretfer directly. Mistransia-

tions slip through more. easily than with

- other systems under which there are always
a few persons in the audience who have
understood the original speech and can
check the translator and obtain rectifications
“when serious mistakes occur. It is also

‘rather disconcerting to see a speaker talking -

and gesticulating while hearing through the

earphone a translation, not of what he is

saying, but of what he seld a whﬂe ago.

The Filepe-Finlay system is of no help

Juiside the assembly hall. Af most inter-
national conferences, personal contacts

beiween delegates from different countries

are more important than speeches and of-
ficial discussions.
'fertunetely

frem their own countries.

Anether deterrent is the high cost of: the
‘Theoretically "the.

Fﬂene'Fmiay system

It is a sad, but un-
2 common - experience, {0 see -
.delegates. take their meals and spend théir -

Jeisure hours: in the company of eeﬂeegues " exports. °

number of languages in which simultaneous
translations are possible is unlimited.. Practi-
cally, however, only four or five, at the
utmost six, languages can be used as it is
enermeusly expensive to make arrangements
for such potential needs as transiation from
Polish to Chinese, from Italian to Norwegian
or from Portugese into Bulgarian. So the.
Filene-Finlay system, even under the most .
efficient. management, is unable to eliminate
the monopoly of afew major languegee

Lopeti Fehakl a_Tongan national
completing a BA in English at CCH, is
- a former interpreter for the Tengan
gevemmen’t Prior to coming to CCH
he gattended Ardmore Teachers Cellege
and The University of Auckland in .
- New Zealand. -He plans to obtain a
graduate degree and then return to
Tenga to teeeh -

Neither -the F ﬂene-leay Speech Trans-

lator nor any- other system of translations
can overcome the basic inequality ‘between .

delegates speaking their mother tongue and

those who have to express themselves in a

language not their own.. Therefore  the
need for a universal language.: A universal
language will not.of itself prevent inter-
national conflict, but it will reraove areas of
deliberate or accidental’ misunderstanding. -
It will clear up muddled situations. Above
all, it will aid man in his search for the truth,
now so frequently distorted by fadtors
which, though often planned, are almost as
often of a fortuitous nature,

Great as is the use of translaters and’
interpreters by diplomatic and governmental
agencies, these agencies are far outstripped

by businéss houses dealing with nnperts and. -
Government agencies prepare .
dictionaries: and .phasebooks. for the fields -

that’ concemn them; but théy connot even -

- begin to vie with' the -pumerous techhical,
legal, fi:nencm] prefessmnel end commercial



hgem

lexicons that are prndncad egch year ,fn;: the
exclusive ‘use. of Tirrds® engaged n prnratf
entérprises: lnnnlvzng two Or more countries;

As the volume of  infernational frade

gros, ‘the nieed for linguistic underatandlng |

becomes araatar* - With the increase in
number and variety of products, with the

greater complexity of maahmary and equip-
ment that is sent out from one country to
another, the need for precision and accuracy

increases. Ha phazard translations of business.

leiters and wr n ten instructions for the use of
machinery, casual interpretations of arrange-

ments between -importer and exporter, are

no- longer sufficient, in fact they may ba
extrenlaly hannfnl - ,

Onr systems nf mtarpratatlnn and transia-
"tlnn improve as time goes on, and as more
and better commercial and. technical diction-
aries. become available.
fact that they always lag behind the mneed.
The specialized vocabulary of frade "and
technology changes rapidly in each language,

innovations appear everyday, and the dic-
tionary - that was adequate ten’ ya’ara ago is_ -

hnpelesa]y behind the times tnday

Add to tlna the IGcal d1ffaranc.aa nf |

terminology ‘within: what passes for one
language; a term used by an Englishman in

‘a certain mearing may have an entirely

~ different meaning to an American; the

‘Spanish ‘of Spain and ‘that” of - Argentina,

though basically. the same .langiage, may

use altogether different terms for an object,

product; of inechdnical part. The com

~ plexity ofpresent-day business tarmmninay

- on the mtematmnal Eeval thus becnrnas even
more apparent. g

A single language, carafaliy gnvernad by".

smgla international Janguage -academy.
wau]d prove an inestimable boom to trade
among nations. It would eliminate un-

“certainties along with -the multiplicity or =

- language forms and transiations. The “im-

porter in. Tonga would know at once and -
precisely what the exporterin San Francisco

has to offer. © There would be untold
economy - of time, effort, money and man-
' p{}wef . . .

From the atandpnmt of tha host country,

tha tourist is almost invariably a gift from -
‘He brings in and spends foreign .
currencies which would be difficuit to pro-

cure by trade, save at the cost of cutting

the ‘gods.

imports and puahmg exports to the point
whare it hurts. |

 assigned.

Yet it'is a curious’

~and religious strife,
-~ Is truly.to be set free he must have access
to truth.: The barriers which cut him off -

languages.

. a gpreat deal of its flavor in
- because the work is handled by a translator
who is tachmcallyi  but not hterarﬂy com-

‘EESLRepoﬂer

If there, were a language comman to the
tourist and the countries he:sees, the pos-
sibility of .pleasant contracts, ¢onversations,
enlightenment as to local cenditions and
problems, and absorptioi of ‘thé: nativé
culture would be enhanced dt ‘least ten-
fold. For lack of such a tongue, the
tourist must go begging for someone who
speaks his language.

- Religion is -a field in which the multi-
plicity of human tongues has always been
recognized. ' Ever since the command laid
uiyon the Apnsﬂaa to go forth and preach in

"~ different tongues, missiopary work has been

done with missionaries acquiring the lan-
guage of the Jocality  to which each is
It might even be claimed that the
original linguists were missionaries, since’
in -many instances it is to them that' we
owe gramniars, dictionaries and Bible trans}a-
tions of many obscure tongues.

-What would be the impact of a universal
language upon churches. 1t would un-
doubtedly facilitate their work on a purely
material ‘plane, making accessible to them,
without linguistic effort and f{raining on

‘their part, masses of humanity which are at

present hard to reach.
A cominon language would - serve - 10

clarify differences in interpretation of doc-

trine which ultimately: lead to -confusion
But above all i man -

from" this truth are often not of his- own

‘making and universal language would serve -

as a bridge, nnahhng hnn to find truth more .
readily. |

are transtated and’ IEpubiIShﬂd in> other
This' is a slow, expensive and
unsansfactnry process. It is often the case .
that - works -of frue literary merit go un-

‘translated by reason of limited commercial -
- appeal.

It just as often happans that a work -

which is a litarary gem in the nnginal loses:
-translation - .

petent. - True literary translatmn is-not a
trade, but an art.
It is one of the most standard arguments .

of o pnnents of the international language -

that it’s establishment wilt.lead to:a loss of
literary values. Actually a universal tongue -

" wnnhi laad tn an.. enhancement nf snch

| Ll’tara}j,r wnrka are: nnrmally prndncad in
one.of the many existing literary -tongues. -
. Tf they are found to have merit; then they
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values. Instead of the present hit or miss
system, every book appearing in a national
tongue would also appear in a single trarisla-
tion which would serve the entire world.

It would be far easier to create a body of
truly competent literary translators into the
univeisal language than it is to secure suitable
transiators into the very numerous Iitarary
languages of the world. '

The argument that a universal iaﬂguaga
not having grown and developed out of
centuries-old “human experience would be
unsuited to carry literary values is raised
only against constructed languages.  But
proponenis of this fail to remember that a
constructed tongue, evolving out of existing’
languages, would not be subject to the
handicaps of having to evolve pamfuily out.
of a material' into-a spiritual civilization.
It would rather spring fuil-grown out of its

parent tongues-like Minerva out of the fore-”

head of Jupiter-and at once fall heir'to the
blended cultural values and literaty devices
of the most developed languagas
is ‘both possible and: true is proved by the
most thﬂrﬁughly established of our present

constructed. language, Esperantd, in which a’
considerable body of literature, both ofigi inal

and. in transiation, has alraady appaarad

« Since the seventeenth century days of
Descartes, - ﬁaigama and -Wilkins, - it is
estimated that six - hundred -different pro-

posals ‘have been advanced for the world’s’

linguistic troubles. The proposals can be
classified ‘into five amups First comes the,
proposal: to use-a given language just as it
stands. Select a given language, make it the
~ official international tongue throughout ‘the
woirld, put it into .the schools on 2 parity
with t}ha nafional languages, and let it
serve, just as it is, for the purposas af
giobal communications. -

Next come suggestions to use two or
more ‘natural tanguages, - ¢ither as- zonal
tongues. to. serve certain areas of the earth,

which would not give us an international -

- language, but a series -of geographicaily
separated -int€rnational languages or to be
Jearned. and uséd bilingually or trilmgually.
by all the peoples of the earth. '_
T‘E'urdly, it has been proposed to have
national languages modified, in one fashion
- or another, to make them more accessible io

foreign apaakers of even to- their own.

it has been suggested that language
-mixtures, where two tongues are combined,

be used. Last of the five proposals is the use
- of ﬂanatruaiad tongues wluch may be althar

That thls-i
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a priori langnage or a posteriori languace
A priori lafr;guaga is one which has no
connection with ‘pre-existing tongues, but
rather endeavors to link language with logical
thought.4 Commercial codes used for econ-
omy in sending telegraphic messages are good
examples, while on a more limited scale one
may refer to musical notation, or to astro-
iromical, chemical or other symbols. ‘As
applied to an international tongue, the great
advantage of a priod system lies in its
compiete neutrality, since it favors or re-.
sembles none of the known fanguages. |
One such system in use today are the
universal graphic symbols known as Glyphs.
Glyphs are the only universal graphic com-
mutications devices that are in public use.
They are bagmmag to appear on highways,
in world’s fairs, at hotels and inns and on
rhachines - and apphanaes the world over,”
The advantages of glyphs are twofold- -they
don’t ‘require knowledge of 3 language,
written - or spoken. The message: of “the
slyphs is unambiguous, simple, and urnder-

standable to anybody who has learned it
Glyphs create a direct and immediate impact
and thus permit immediate  response.  This
applies as well to those whoknow a lanfruaaeﬂ

as to-those who do not.

‘However glyphs will not suffice faa our

. 4 ..
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need for a universal language which will

enable people from any part of the world to

communicate with people from any other
part. It has becn suggested in recent years
that the language of the deaf which conveys
concepts independently of the words of a
particular language does in action, in face-to-
face communication what a written ideation-
al Ianguageﬁ-:ﬁuld do for speakers of different
languages.’ |

A posteriori language is by definition one
constructed on the analogy of existing

~ tongues, This does not mean, however, that -

it may not have arbitrary features, partlcular-
ly.in the matter of grammar, All existing
natural tongues display irrégularities of one
sort or another, which complicate the lan.
guage for the learner "and malce language
study a chore. The elimination of irregular-
ities: is 4 predominant featuré of practically
all constructed tongues. Aside from that,
‘they may oi may not borrow grammatmal
structure from the languages on which they
draw. One might_for éxample, copy the
grammar of Spanish, at the same: time
regularizing -it, to this extent. All nouns
shall be masculine  or feminine, with all
masculine nouns ending in O and all feminine

-nouns ending in' A: The plural of all nouns

shall be formed by addmg S to the singular. -
- Now we have a language which, so far as

nouns are concerned, is modeled on Spanish,
-yet displays. regulanty, which Spamsh does
not. - If -to this selection of
rules we ' added a vocabulary
Spanish, we. have a posteriori language.
o Esperantﬂ is probably the best known of
. the posteriori languages devised to solve the

‘communication problem.

was. 2 physician, it is 2 melange of European

- languiages ‘glued . together by 2 very simplé
- grammar, - Unlike natural languages, which.

are- laced with. maddening lrregulanties
" Esperantn 1S

- Phonetic - Spellmg is one of the most
importaﬂt features of Esperanto. Bécause

“every letter of the alphabet curresPﬂnds to. -

oiie, and only one, sound and vice-versa,
caupled with a smlple syllabic arrangement

Esperanto 'is. a  harmonious tongue,easy
to speak, read and spell. One drawback that .

has often. been . cnticized is the wuse of
‘accented letters of -which there are six
¢, g h, i s and u. The main stream of
| critlmsm is that thjs comphcates mattars for.

- without excep

mmatical -
rawn . from

- m’b]ect-headmg and indexing.10 Esper:
 is-being used by hundreds: of thousands of

. invented in 1887 .
by Dr. LL. Zamenhﬂf a Polish Jew who

7mnst sc:entlfically preclse |

be it ‘Espe

- tic nnsunderstan ing and
* creation of a healthy atmosphﬂre wherein

pnnters in countries speaking languages,
such as English, which do not use accented

Ietters 8 |

The Esperanto defmite article is Ia, in-
variable like English “the.” - -All nouns
tion, end in -0, all adjectives in
-3, all adverbs in -e, all mﬁmtives in 1.
Nouns and adjectives are made plural by
the addition of 4; ‘an ‘accusative form is
provided by adding -n in both singular and
plural: la bona
mean “The good father”, the fiist as subject,
the second as object; “the good fathers," is
translated by la bonaj patroj and Ia bonajn
patrojn. A verb, which ends in i in the
infinitive shifts to -as in the present «ds in-
the past, -os in the future, -us in the condi-
tional, -u in the lmperatwe (ami, “to love,”™
miamas, “love”; -vi' amis, “you loved,” 1 .

. dmos, “he will love”; §i amus, “she would

love,” amu, “love’)” The vocabulary is a

blend of Germanic and Latin-Romance,with =

plenty of Greck and Latin roots and very

little in the way of other groups. . -

Points whwh favor nto ai'e that 1t |
is a completely regular language, based u

~ only 16 grammatical.rules. 1t is claim

be simple enough to’ be mastered by a

person. af moderate intelligence i just six
months, yet flexible and powerful enough to
handle the most difficult subtleties of legal
jargon. It is composed of some 900 root
words capable of expansion into a vacabu-
lary of .over 20,000 words, a vocabulary that
by its very structure autamancally mphﬁed

anto

people all over the world in a great variety of

" fields. "It is already of tremendous practical
use and well woith an investment of time,.

effort and money. Those learning it acquire
a key to the warld an instrument of great-
practical value, a treasure of cultural enrich-

ment, and make at the same time a real

cﬂnmbutmn to the cause of mternatmnal
understanding and world peace. - |
However to say that a universal language,
ranto or any other linguistic
choice, will establish world unity and abolish
wars forever is wishful thmkmg History

 reminds us of the many civil wars among
‘peoples speaking the same tongue. The most

that we can expect is that the universal

language will, through the removal of linguis- -
through. the

men regard one anbther as’ fellnw human

patm and la bonan patron-
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" beings endowed with the capacity of intelli-
gible speech, effectively aid world peace.

A universal language may help o prevént
such accidents as the drowning of a Japanese
tourist in Tonga, who, warned of 4 strong
undertow but unable to understand, went
swimming in a dangerous area. The dlSaSiEIS
of the Titanic and . Andrea Doria both

involved heavy. loss of life due to language -

misunderstanding beftween passengers and
Crew.

But without going into the cnmparatxveiy.
rare - instances of thé difference between
life and death made by knnwledge of another
tongue, a world language would mean that
any immmigrant, tourist, or traveller coining

from one country to anﬂther would be able

to understand and be understood by those
around them, to the evident ﬂﬂmﬁ})i‘t and
general satisfaction of all concerned. -

A world language would do . away wﬂh-
necessity for publishing:a magazing in seven
languages,” and conducting ¢dnferences -in

four or five different languages. We should
no- longer need elaborage schools’ for UN -
simultaneous interpreters-and foreigi sefvice -

trandlators. if 'we had.a world tongue. in
- -scienice- and- technﬂiﬂgy, 2 wotld langudge
~ would enable man to make the entire world
output directly and immediately available to
everyone. ‘Important discoveries and in-
ventions would not have to wait for slow,
difficult and often inexact translations. To
attempt to cover. all the advantages.a uni-,
ver§al languagé “wﬁulﬁ bridg,: wuida be a
separate paper in itself.- However 1 would

like to mention one last advantage of con- -
A uaiversal lanigonage .

siderable importance, .

would help solve the internal problems in’

- -countries having large and nuimerous linguis-

tic minorities, or in which many Ianguages
are . at present official’

and Italian, there .are-language difﬁcultles

“because not all the inhabitants. speak all the
official tongues of the muntry wzth equaI o

) ﬁueﬂmr

But there are far Iarger aﬂd more im-
purtant national units than Switzerdand 1o -

which the world language would be a distinct

boon in. intersial affairs - nations like India,

and the. -
- and .that the English for. the yeat 2500 will ;

differ SIgnﬁcantly from-the E,ngllsh of today’
- in any casé. " The. people.of tomorrow will "~
- evelve ﬂlﬂ‘!l AOWIH ?ﬂrms of life-political,””

the 5 Soviet: Unmn '
Phiiippmes e,
7 UIn s India alﬂne there are GVEI‘ 225
: Ianguag&s and’ dlalects with 24 - Anajor:

lndmnesm

- tonigles. accmmtm for- 96 percent.-of -thé~

g p@p‘ulatzﬂn Hmdi is. the, official ianguage

~ enriching their

_2anguage‘?
‘national Ianguaﬂe would be valid at all-

In‘a. country like -
Switzerland; with its official German, Freneh .
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(w:th English the trade languaﬂe) but there
has. been .violent opposition.
been *walkouts” on the part of membersof
the Indian Parliament from Southern India in

There have

protest against the use of Hindi which
they cannot understand. There have been
violent language riots in many parts of the
country. The Indian government, power-
less to solve the langaage problems, has -
been endeavoring, .with little success, to
divide the country into provinces that would
follow language lines, but there ate often no
clear-cut hn:gumtm lmes and enfire regions
are in dispute. - There is no doubt that a
universal language would prove an mesti-
mable blessing to India. .

. What the advent of a umversal language
~ would mean to India and:similar areas can.
only be-estimated. All the people, regardless
of dialect, could use it among themselves
without the haunting fear that. one group
would- theréby obtain prednmlnanﬂe -Over
the others. It would also give these groups
a means of communicating with the entire
world .and give them .a means of quickly
knowledge and information.

‘There temains one-last problem. Would
national languages be displaced by the inter-
natjonal language and die out? - Or would
they exist side by -side with ‘the - new
1 feel ’{hat because. the inter

times and in jall places, it would probably
progress.at the expensg:af; national languages.-
A% -time gﬂesfh on, there. nhght Be less‘use of
national tongues and more use -of “the
international language.  Writers would prefer
‘the new medium, which 'would: give them

- access to world markeis thhﬂut the need

of “difficult and - expeusive: translations.
Dante admitted that the main reason . tlm
led - him ‘to write his' Di‘ine Comedy ‘i

~ Italian father than in ‘the Latin af his d;-:ty -
- was that he wishéd to reach & braader e

public

The final. outcome. seemsﬁiﬁ’ar 'The.
national languages of today. will live on for

centuries, but their use will tend to become
‘more and mote restricted. Ultimatelv: they

will turn. into cultural relics, like Greek
and Latin of today.’ Is fhis ﬁﬂ(}d or bad? -
Counsider that language is' fﬂrever changing.

economic: and cultura} Maﬁy iniperfections -
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of the presm day are glaring. Why should
we wish 1o impose upon future gen-.
erations? It is conceivable that some might
not wish to pass on some of our political and
economnic _institutions, but few indeed would
be those who would not wish 10 pass on to
them the advanices we have made in the
fields of science, medicine and techmology,
the tools to human happiness and progress.

To these, let us'add one more tool - a tongue

that wzll -permit all of our descendants
regardless of color, tace, nationality, or
mlzgmra, {0 exchange thaughts freely.

“An international language is rapidly
“ceasing t0 be a luxury that can be put off

into the future; it is becoming an immediate

necessify. I we are wise, we shall anticipate

the acute need of the future and provide

for it, just as wise city planners make pro-

visions for expansion of their growing c,ﬂ?r

_and the traffic prﬁblems that growth . will
mmivm 12

i G A, Cﬂmm:, Esperama the World L:m-
guage, 1966 p- 6 .

CARRYINGA GMD /|

(continued . fmm page 6!
" from the fourth thousand: mist;

- from-the fifth thousand: emhly, devﬂur,

from the sixth thousand: petty;

and from the eleventh thousand: terrestiial.
Considered from this light, the last word
above hardly seems suitable for a high sc¢hool
class. To add to the difficulty of the lesson,
one of the least frequently used wc:rds
devour, has a clue definition which | could
not find in any dicitonary.

- A reminder that one cannot always rely |
on these word counts of printed material for .

TESL purposes is in the words nought and

zero, . which are listed in the seventh and

sixth thousandths, respectively, in the
Thorndike and- Lorge count. Of course
nought is British and would not be used
__frequenﬂy by Americans, and zero is rarely
spelled out in print. This instance demon-

strates that caution and common sense must

TESL Reportes

21bid,
31bid.

4Mario Pei, One Language far the World,
1958, p. 141

SM. Mead & R. Modley, “Communication
Among All People, Everywhere.” Natural
' History 77: (August 1968) P 57.

ﬁuud p. 62

7Robert Reinhold, “900 Adherants Paroli
in- Esperanto,” New York Times 27:1
(August S, 1972); p. 16. .

8G.A. -Connor, Bsperanro the Warfd Inter-

language, i948 p. 28,
9'ﬂanﬂ Pei, One Language for the wgﬂd

1958, p. 162.
10M P. Wilson “Vie

wpoint™ L:ﬁmry Journal
94:1599 (April 15, 1969) p. 1599. |

;"Mana Pe: One Luanguage far tke Wﬂrld

1958;p. 245,

’2Mam Pei, Need for lntemmtmal Lan
guage for Aﬂ“ Imeilecr v. 101 (Octnber
1972) p. 10.

be used in applymg mfomatmn from any
frequency -count.

After considering the dangers {o be avoid-
ed in promoting a new teaching device, I
would  like. to close with some- positive
advice: When you work up a lesson which
really clicks, use it to the full advantage of
your students Then count to ten slowly

and ‘do your hqmewurk Before you use it
again, or suggest it to someone else, first
‘check its fundamental philosophy and then
make sure you have not been carried away
by the method and so introduced new
problems. Above all, determine the area in
language teaching where your device does
the most good and remember that vou don’t

 have a cure- -all for the whole ﬁeld of ESL.
- When your new.idea passes these tests, you

can join the ranks of those who have_
contributed to TESL.



TENSE USES IN ENCLISH
by Alice C. Pack '

Useﬁ nf tllﬁ P resent Tensé

“Tense (present) + Verb

L. Perception or feelings of state or condition at moment of speaking,.
Examples: see, hope, hear, smell, feel, seem, look, want, remember, forget;
| " prefer, appear.
~ Sentence examples: He seems distressed.
| I forget his name.
I want something to eat.
I remember the facts now.
The cheese smells bad.

The hamburger tastes delicious.
2. Ability. ' B )

Sentence examples:  She swims very well.
. I teach music, - |
Mary plays the piano, but Jﬂhn plays the trombone.
He jumps over three feet

3. - Customary or habitual action.
- Time expression used with the -action:- anwudily, always, every day, usually,
rarely, often, -frequently, occasionally, sometimes, never.
Sentence examples: . I-often go to town.
John rarely comes to see me.
' He!usually attends the meetings.
He frequently swims at four o’clock.
 He jogs every morning, |
He comes ail the time.

4. . Genersl truths. | | :
' Sentence examples:~ The administration sets the fees.
The planets revolve around the sun.
Water freezes at O Centigrade.
The moon circles around the earth. -

‘S, Future tm';e - .
Examples: Jeave, begin, arrive, come, s&m’ gef back ga pﬁw. smg, dmfe.. B
speak. { . ’
- Use with future time expressions such as: mnwnvw ;zerr week,
next summer, Monday, Tuesday, etc., in Jﬂmmrj in February etc.,
“at 8 o'clock, before 6 o'clock.
Sentence ¢xamples:  We leave tomotrow
“The. tram arrives at ten tﬂmght.
" James starts his trip next week.
- Mary gets. hﬂme in thﬂ n;m'mng



Tense {present) + have + past participle+ verb

1. Activities which began in the past and continue up to the moment of speaking.
{(and will probably extend beyond this time.) . -
Examples: 1 have listened to the choir broadcast for years.
- We have known these students for a long time.
I have always liked that girl.
She has been in Tonga since she left here.

2 Acti ivities that hiave existed or occurred sometime before the time of speakmg, but the
| exact time is not always mchcated -

Frequency words such as several times, o fren at least, etc. may mdwate one or
more times, but the exact time is not always indicated.

Examples: I have read that book several times.
She has written three essays.- |
This is one of the best assemblies I've ever attended.
She has been at CCH since Iast September.
I've been in ELI far tuﬂ iong.

3. Actmnes completed a relatively short time before the time of speaking,
“Just™ is often used to indicate or emphasize this recent time.
Examples 1 have just finished my last assigniment.

- They have just amved |
I've eaten already.
They have just returned fron a trip to the Orient.
We've heard the news.
1 haven’t heard from my parents récently.

4, Acuﬁm completed in the past but closely connected with future or premt events.

- -Examples: Ihave received some money from my parents so I can buy
some new ciothes.
She has studied all day so she can relax now. - ,
She’s completed all her assignments, so she won’t have to: ga
to class tomorrow.
He has passed tl;w test so he can go to Freshman Enghsh
next semester

5. Used with questwns or statements’ with yet or ever:

(to indicate comjpletwn before the presaent time or to indicate recent cnmpletmn )

use never only with affirmative. :
ever with. either negatwe or affi rmative

Exampies Haven't you ever beenl there?
‘He has never been there..
‘Hasn’t he ever met her?
He’s never met her.
‘Has she come yet?
Have.you had lunch yet?
Have you ever been there before?
Has he met her?
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Tense {present) + be + -ing + Verb

L. Activities in actual progress at the moment of speaking.

Examples:  Mary is watching television.
John is swimming in the pool.
The movie is playing now..
Mr. Jones is speaking now.
She is listening to the concert.

2. Activities that began a while before and will continue a while after the moment of
- speaking.  (Not necessarily taking place at moment of speaking.)
- Examples:  Pm having a lot of trouble this semester,
The newspaper is presenting 2 series of John’s articles.
He’s doing biological research.
She is teaching a course in English at the college.
The office is collecting funds for the Aloha Center.
They’re having a lovely courtship. o
3.  Future activities. |
Often used with time expressions mdlcanng future: Tomorrow, next year, this
evening, tonight, eic. |
Examples: We’re going to the Mainland next summer.
I'm having Bill and Mary over on Sunday.
The gitls in Dorm.! are giving a party
We're leavinig for Europe nexi week.
I'm starting on a diet tomorrow,

lUses ef ._,tllﬂ Past TEHSe»

Tense {past} + Verb

L  Past activities that existed or occurred. A definite time in the past is often
-7 indicated by time expressiﬂns such as yesterdey; last-week, ten years ago, ete.

Examples:  She went home an hour ago.
- thﬂught I recﬂgmzed her.
The baby cried during the performance.
. We were sorry to hear of your iliness.

I received a package from home yesterday
Our team won the game.

Mary played the planﬂ while Jane sang

2. Past acnwtzes that ex:sted or ﬂccurred over a pen(id of time,

: Examples | They played fur several hours
. - I'was in Tonga during. the interim semester.
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He played rugby while he was in college.

He was in the army from 1968 to 19?1

| waited for her ali afternoon. |
During the semester break, the students went home.

3.  Past activities that existed or occurred at intervals,
(Time expressions just before, and already are frequently used.)

- Examples:  She was usually late ‘to the meetings.
He visited his mother from time to time,
She walked to school every day.
1 heard the chiimes reguiarly.

Tense {past] + have + past participle+ Verb

L Activities that uccurred or.existed before another actmty in the past.

(Before is often used)

Examples: I had just finished my ass:gmnent when Bill arrived. .
I had already finished my assignment when he invited me
to complete my work in his office.

I had d{ime 'my work before the bell rang

2. Activities that occurred or EXIStEd befure a pnmt of time in the past.

| Examples 1 had never heard that story before. (Imphes he had not .
heard it at a time in the past) . :
She had studled Enghsh before shé entered cnllege -

Tense {past) + be + -:ng

.  Past actmty in progress at a specific time in the. past
| (Time expressions giving past. point of time are generally used.) __
Exmnples  When I saw her last, she was walking toward. the hbrary. -
I was working in the lab when the tornado struck. |
It was raining last night. o
I was living in' _Satnﬂa at’ that time.

2.  Past activities in progress at the tlme of another acthty in the past
' While is frequently used to introduce the be + ing clauses.
When is frequently used {0 introduce the other activity.
~ Examples:  Mary. was sleeping arid John was studymg
- (Notice the slight différence between: this and Mary slept
and John studied.)

John was swimming while Joe was 'pla'yiﬁg teninis.

3. Past activities in progress at the same time,

'Examples ~ 1 thought about her while I was walking home
The blowout occurred while we were passing, another car.
He was steenng the bcrat when the wave turned it over.
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{continued from page 10)
indirect object, verb.13 Thus, the TESOL
teacher must spend a lot of time on sentence
word order. T have found that this is one of
.the most difficult things for Koreans to
master. |

It is the nature of the Koreans to never
give up in face of hard work. The TESOL
teacher will be amazed by their desire to
learn and try. He could be discouraged by
their lack of confidence, but through an
effort on both sides, this can be overcome.

13 Antheny V, Vandesande and Francis Y.T.
Partk. Myongdo’s Korean 6 2 Part I
(Seoul: Myngdo Institute, 1968) p. 67.
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PHONEMIC CHART

Summaries of English and Korean
Phonemic Systems
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' Letter to the Editor

It was gratifying to see my £Easy ' Cross-
word Puzzles and More Easy Crossword
Puzzies referred to in the Fall 1973 TESL
Reporter in the article by Kelly Harris, Jr.
Crossword puzzles can certainly be ased in

-many-ways in teaching English, and many'

people have developed methods which tie in
with their teaching methdds, but I do object

when -my puzzles are called ° ‘négative” and_

“detrimental.”

Harris’ first nbjectmn is that I did not
provide a list of words for the students to
work from. 1 am sorry that he does not
- have a copy of Thorndike.and Lorge, The

- Teacher’s Word Book of 30,000 Words

(New York, 1944), but I am sure the

University of Hawaii Library could supply -

him with a copy. Even that is not necessary,
however, since. any fréequency count that

turns up a list of the 500 most frequently -
used ' words will of: necessity produce a-

* nearly identical: list. A Michael West list

would do. Of course any frequency count

applies only_to the materials counted, and

 may not be suitible for different applica- -
“tion, such as an ESL class, but it is alm@st |

unpuss:ble to-know a little Enghsh without
"~ knowing

words. The students for whom my puzzles

“were developed were foreign. students at
the Umversztles of Mlami az’;d Hnusmn who

Leral thﬂusand wards aﬂd had’ production |

- -wcabuianes Df weli cwer S{]ﬂ words There-
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their wcabulanes

.. antonyms, -~ but
- function words such as prepositions and
" conjunctions are only aiding’ the natural

the 500 -most frequenily used

fure I did not consider lists necessary as-aids -
td the students” recall and active practice of -

Any observation of
teams of three or four students discussing:
the possible solutions to the clues will
prove that crossword. puzzles do stimulate
language use in a real situation. ;. . g

‘The process of language learning, lmrnlves

mastering ‘many language skills simultan-
eously. (See Bradford Arthur, Teaching

English to Speakers of English, New York:

Harcourt Brace Jovanovich, 1973, .p. 24)
Making exercises based on one or two
aspects of the language may be very handy
for the teacher, but the students, if they
are learning anything, will be learnmg several
skills simultaneously. Therefore puzzies
which ask not only for synonyms and
also for mozrphological -

language learning pmcess and can in no way

_ 'be labled “detrimental.”

. Man‘j ‘thanks to yn.u Mis. Pack “for

' edmng yourr stimulating magazine and’ kee

ing us in TESL informed of. theores and :

- applications useful to the daily’ practice of
- our profession.

Sinceyely yours,

WALTER P. ALLEN *
 Associate Professor -
. University. of Houston
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